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CHAPTER I 
INTRODU C T I ON T O  L I STENING 
Fifth and s ixth grade pupil s have a v arie t y  of d e fin i t ion s 
for lis t ening . S ome s ay that li s t en ing is he aring . O the r s  
no t e d  that lis te ning me ans s i t ting s tr aight in their chair s and 
being a t t entiv e  to the t e a ch e r';; S ev e r al c hildren s ay onl y that 
li s tening i s  li s te ning. One child , showing s ome insight b y  
his an s we r ,  s aid that lis t ening i s  mor e  than h e ar in g , i t  i s  
d oing s omething with what you he ar .. 
Sinc e children do n o t  s e em t o  agr e e  as t o  the.  exac t 
d efinition o f  lis t ening , i t  is appropr i a t e  a t  thi s  point t o  
c on sul t the profe s sional l i t er at ure i n  the l anguage ar t s  t o  
arr ive a t  a d efinition o f  this frequently mi s under s t o o d  term .. 
Wha t  is L i s t ening? 
Fir s t  o f  all li s t ening i s  a por t i on of the bro ader ar e a  
known a s  language ar t s .  'I1he primary f un c t i on o f  language ar t s , 
is e f fe c t iv e , e ff i c i e n t  c om..1 1unic ati on. Lis t e ning then i s  a 
c o mmuni c a tion s ki l l. 
Web s t er ' s  New C o llegiate Di c t i onary de fine s communi c at i o n  
a s  an " in t er change o f  ide a s 11• / This then b ring s one t o  ano ther 
imp o r t an t  p o in t ;  commun i c a tion is b e twe en being s ;  there f o r e , 
there mus t  be a t  l e a s t  two p a r tie s in any commun i c a tion a c tivit y. 
The s ender ( writ er or t al ker) and the r e c e iver (re ader or 
listener) are the two essential elements for communication. 
It may be said then that listening is a skill concerned with 
communication reception. In this relation, it is very similar 
to reading;( both are the end product skills concerned with the 
reception of the idea or thought by one other than the sender. 
Althea Beery concludes that "In a real sense listening 
and speaking are reverse sides of t he same coin, one speaks 
to a listener; one listens to a speaker.11 1 
Listening is a communication skill and it is concerned 
with the receptor end of the communication 11duplex11• To 
further establish the nature of listening one must indicate 
2 
that listening is concerned with the oral phase of communication. 
and this is the basic distfnction between listening and 
reading. Listening is the skill employed by the receiver so 
that he may have an oral interchange of ideas with the sender. 
Reading is the skill employed by the receiver so that he may 
have a written interchange of ideas. 
Rankin says, 11Therie' are four language arts; the two 
expressional ones, speaking and writing, and the two under­
standing ones, listening and reading." 2 
Communication is in terms of symbolic language. Hence 
the sender translates his ideas or thoughts into symbols 
which are then transmitted orally or through writing to the 
1Althea Beery, "Interrelationships Between ,List�ning 
and Other Language Arts Areas," Elementary English, XX.XI 
(Mar ch, 19 54 ) , pp. 16 5. . · · -
2n·  1· T ,,.. •" tt . . • ., .i;;.au · • ' Ranin.in.). · .Th�· Import;ance :·o::r0.:Ie-is t.�.n�n1r �Ab.�J;i�y;� 
English Journal, XVTI (October, 1928), pp. 623. · 
3 
r e c eive r who in turn interpre ts the sYrn1bols and an inter change 
o f  ide as o c cur s if the re c eiver gets the me s s ag e  intended by 
the s ende r . 
This has· b e en graphi c ally r epre s ented a s : 
Visual : 
Aur al : 
Sending 
Writing 
Spe aking 
Re ceiving 
Re ading
3 Auding 
A number of intere sting comp aris ons betwe en liste ning 
and r e ading hav e  b e en mad e . For example , Burns draws the 
following c omp aris on : listening and r e ading are different in 
that r e ading c an b e  rere ad but li stening is usually a once 
ove r  situation ,  re ading is le s s  per s on al in nature than 
listening a s  the listene r  may benefit from voice infle ctions , 
g e stur e s , and f acial expressions:; r e ading and listening are 
alike in that the c ompr ehen sion skills are alike and b oth skills 
4 ar e tasks for the mind . 
Com unic ation has b e en comp ar e d  with a four -lane d 
highway . Going one dir e c tion are the s ender s kill s , Writing 
and spe aking , and the othe r two lan e s  of traffic are the 
re ceiver skills and r e ading and listening . The right l ane in 
the s ender tr affic i's spe aking ( one nee d s  to l e arn to spe ak 
befor e  he c an  b e  exp e cted to write e ff e ctively). The c orre-
sponging l ane in the r e c eive r  traf fic is listening as it is 
con sidered by mo s t  to be a prerequisite to r e ading . Henc e  we 
3 Don Brown , " Te aching Aural English, 11 Eng lish Journal 
XXXIX ( March , 1950), pp . 128. 
4 P aul C .  Burns , "Te aching Listening in Elementary 
S choo l s , "  Elementary English , XX.XVIII ( January , 1961) , . p .  13 . 
s e e  the communi c a t i on ar t in a t rue pro sp e c t iv e . ·one mus t  
fir s t  l e arn to c o mmuni c a t e  orally before h e  c an  ·b e e xp e c t e d  
t o  c ommunic ate e ffe c ti v e ly us ing the l e s s  p e r s on al , more 
c o mpl i c at e d  wr i tten form of c o mmun i c a t i on s ki lls . 5 
L i s t en ing i s  s ome t ime s r e ferre d to a s  r e ading wi th one s  
e ar s .  In l i ght o f  the prev i o u s  d i s cu s s i on i t  s eems tha t  t h i s  
definit i on o f  a s o r t  mi ght b e  appropr i a te s ince l i ste ning is 
to o r al c ommun i c a t ion as re ading i s  t o  wr i t ten commun i c at i on .  
It i s  no t to b e  denie d that there are obvious fall acie s in 
this d e fini t ion . 
Brown c on c e ive s o f  li s t ening a s  al mo s t  s ynomonous w i th 
he ar ing . He us e s  the term, auding . He has thi s  t o  say con­
cerning the t e r m: 
The t er m  11 auding " we had adop t e d  to obviate the 
amb iguiti e s  o f  s u ch popular mi snom e r s  as li s t ening, · 
hearing, and unde rstanding as well as the awkWardn e s s  
an d  r e strict ions o f  such d e s crip t iv e  locut ions a s  
"ge t t ing the me aning from he ard wo rd s , 11 " l i s t en ing 
wi th under s t anding t o  spoken languag;e , 1.1 '-'compr ehend ing 
oral u t t eran c e , 11 and 11interpr e t ing vo c al . exp r e s sion . "  6 
I t  may b e  that thi s  i s  an unn e e d e d  wor d a s  mo s t  people 
in the language ar t fi e ld have a s s i gn e d  the ab i l i ty to 
c omprehend to the ar t of l i st ening . There ar e o ther authori t i e s 
who hav e expr e s s e d  opinion s  con c e rn ing the natur e  o f  l i s t ening. 
Cypreans en has s ai d  tha t  li s t ening is more than mere ly 
he aring. Her re a�oning b e ing tha t  he aring may be a more or l e s s  
5 R i char d P .  S awyer , "He lp ing the Slow Le arn e r  in the 
Element ary S choo l , " Element ary Engli sh , XX.XVI ( Novemb e r ,  1959) 
PP• 487-90. . 
6 Op . Ci t. , Brovvn ,  " Te aching Aur al Engl i sh. 11 p .  128. 
passive process, and the listener is in actuality reacting 
to what he hears. Is he not, in a sense, performing the task 
which Mr. 1B��0.wru-'.'' has assigned to t he term auding?7 
) 
O 'Connor has said that listening should give one "word 
pictures", and further defines listening as the "the composite 
of awareness and interpretation of all stimuli present. " 8 
Miriam Wilt has the following to say concerning 
listening: 
Symbols are made, and as they strike the eardrum 
the message is carried by nerves to the brain center 
where the message is ignored or interpreted in the 
light of the individual 's previous experiences • • • •  Unless 
there is some response, although the individual may 
have physiological equipment for hearing he may not have 
listened. 9 
Listening is only one facet of communication. 
The speaker translates a thought or idea into speech 
symbols for the purpose of communicating with an aud­
d.ence:•::He'.-:tak:es word symbols and interprets them in the 
light of his own previous experiences. He translates 
the oral symbols into known concepts or revises those 
concepts by the addition of new elements or a rearrange­
ment of the old. 10 
Stevens and Nichols express somewhat this same opinion 
which is well illustrated by the following quotation taken 
from their book, Are You Listening? In the course of dis­
cussing some false assumptions concerning on&s ears they have 
the following pertinent com:nents. 
7 Lucile Cypreansen, "Listening as a Skill. " Childhood 
Education, XXXVII (February, 1961) pp. 268-70. 
8 Olwyn 01Connor, "The Art of Listening," Education 
Screen, XXXVIII (October, 1959), p. 523. 
9 Herrick and Jacobs, Children and the Language Arts, 
(Englewood Cliffs, N. J. : P rentice-Hall Inc. , l955, p. l47 . 
lO Ibid. , p. 147. 
5 
2. We have assumed that listening ability is 
closely reiated to hearing acuity, that if a person's 
ears function correctly he should be a good listener, 
and that if he's a poor listener he may have something 
6 
wrong with his ears. 
�· 
This assumption is proven false by simple statistics. 
Only 6 per cent or less of the nation's school children 
are troubled by hearing defects that might impair their 
ability to learn in the classroom. Tests of ability to 
understand vvhat is heard show that nearly all children 
have difficulty in some degree. 11 
Greene and Petty in a discussion of the nature of 
li�tening assert that listening is not simply hearing. 
We regularly hear many sounds to which we are 
not actively listening. Listening implies more than 
just hearing. Listening involves giving active and 
conscious attention to sounds of auditory expression 
for the purpose of gaining some meaning from it. We 
may listen to someo�e speaking, to the music of a fine 
orchestra, or to the traffic sounds outside windows. 
In each case, if we are really listening, we expect or 
may be expected to make some reaction to the sounds we 
hear. If we merely hear the sounds, no overt reaction 
may take place. We just merely comprehend the special 
meanings of the sounds we hear and relate them to our 
past experiences. We must give attention to what is 
being presented or some important detail may be misl�d and our comprehension of the situation may suffer. 
In her book, The Language Arts in the Elementary School, 
Strickland devotes an entire chapter to " Learning to Listen. " 
In the introduction to this chapter she states,11 • • •  hearing 
and listening are not the same thing. 11 13 
Babcock says, "Listening may be defined as hearing with 
comprehension. " 14 
llRalph G. Nichols and Leonard A. Stevens, Are You 
Listening? (McGraw-Hill Book Co., Inc. , 1957), p. 12. 
12Harry A. Greene and Walter T. Petty, Developing Language 
Skills in the Elementary School (Allyn Bacon Inc. for Boston, 
1959), p. 97. 
13 Rmth Strickland, The Language Arts in the Elementary 
School, (D.C. Heath and Company, Boston, 1957), p. 116. 
14Merton c. Babcock, The Harper Handbook of Communication 
Skills, (Harper and Brothers Publishers: New York, 1957), p. 245. 
7 
Listening is more than hearing. Pursuing the nature of 
listening further it is noted that numerous attempts have 
been made to classify listening into types and kinds. A brief 
summary of kinds and types of listening classification follows. 
Brigance has set up the following categories of listening: 
escape, entertainment, inspirational, informative, and 
evaluative.- 15 
The Corrnnission on the English Curriculum of the National 
Council of Teachers of English has classified listening into 
four basic areas. The four classifications are marginal, 
appreaiative, attentive, and analytical. 16 
Strickland has said the following concerning these four 
classifications. 
Marginal listening is the kind a housewife does as 
she makes the beds or sets the table with the sound 
of the radio in the background of her consciousness. 
Many of today's high school and college students 
insist that they can study as well or better with the 
radio on·o They appear to have it 11 turned low11 as 
far as consciousness is conc�rned, .yet to be suffic­
iently aware of it to stop to listen attentively 
when something of special interest is said. Children 
learn very early to tune out what they do not care 
to listen to. Listening to a concert, a play, or a 
story may be appreciative listening--often with an 
element of the creative in it as the mind builds its 
own mental pictures and moods. Teachers and parents 
strive for attentive listening when they are giving 
directions and instructions to children. Attentive 
listening is also called for in making plans, in 
15Ralph Nichols and Paul Cashman, 11The Approval Factor 
in Listening," Education LXXX (January, 1960), p. 268-271. 
16Natio�al Council of Teachers of English, Commission 
the English Curriculum, Language Arts for Toda 's Children, 
N.C.T.E. Curriculum,Series, Vo • II New Yore: App eton­
Century-Crafts, Inc. , 1952), pp. 80-81. 
on 
discussing problems, and in evaluating in all of its 
forms. Analytical listening is the kind one hopes 
may operate in listening to political campaign speeches 
or an y others designed to sway l�e opinions and influence 
the behaviour of the listeners. 
All of t hese forms of listening are found 
in any classroom. Marginal listening undoubtedly takes 
place when children are asked to work independently 
while the teacher works with a small group. Yet they 
must be alert to the t ime when the teacher again turns 
her attention back to the whole class.or shifts her 
attention to other individuals or groups. Apprecia tive 
listening is the purpose for which the teacher reads 
or tells stories or poetry to th e classes or plays 
recordings of music or literature. Attentive listening 
is called for on many points throughout every school 
day. Analytical listening may function less frequently 
in the elementary school tho�§h it is evident in all 
problem solving situations. . 
'In keeping with this line of thought Duker mentions 
ten outcomes of listening instruction. One notes the 
considerable overlapping with Strickland's classifications 
8 
of listening. This further discussion will serve to illustrate 
that there is not a magic number of four neat catego ries of 
listening and it should contribute to the broadening concept 
of listening. The ten outcomes of listening instruction 
according to Duker are: 
11A listener who listens11 (Knows how to listen and 
uses the skill) 
"Selective Listening" (Develop good listening tastes 
and learn to strain out trash) 
"Skillful Listening" (Ability to identify main points 
and utilize the information gained) 
17op. Cit. Ruth G .  Strickland, p. 120. 
18Ibid., p. 120. 
11Critical Listening" {Evaluates what is said for 
emotional content, propaganda, and other 
elements which might make what is being said 
a generality, out dated, or untrue) 
11Courteous Listening" (Is a patient listener who 
"hears out11 the speaker and one who realizes 
the pressure the speaker has upon him when 
giving a speech) 
"Attentive Listening" (One who centers his thoughts 
. on the subject.at hand and shuts out distractions) 
"Retentive Listening" (Organizing w hat is said so 
that it can be retained) 
"A Curious Listener11 .. -
11Reactive Listening11 (Reacts to what is being said) 
' .. 
"Reflective Listening'' (Brings his ovm back '.f�ound 
experiences together when he listens) 
Babcock categorizes liste ning as: 
Passive reception- 11in one ear and out the other.11 - ' 
Spasmodic reception- 11off and on, hit and miss, touch 
and go."· 
' 
Submissive reception- "hook, line, and sinker" reception.20 
Fessenden speaks of progressive levels of listening:· 
111. Isolate Sounds, 2. Identify Sounds, 3 .  Integrate, 
4. Inspect, 5 .  Interpret, 6 .  Interpolate, 7. Introspect." 21 
Further examination of the skills involved in t he 
listening process will be discussed at this point in an attempt 
l 9 sam Duker, "Good of Teaching Listening Skills in the 
Elementary School, 11 .. Elementary English, XX.XVIII (March, 1 9 6 1 ) , 
PP• 120-24. 
20op. Cit. Babcock, p. 14 . 
21seth Fessenden, "Levels of Listening-A Theory, 11 
Education, LXXV (January, 1 9 5 5 ) , pp. 288 -29 1 . 
9 
to establish a more complete nature of listening. 
Pratt and Greene constructed an outline to show the 
relation of the various skills involved in the listening 
process. 
I. Word perception 
A. Recall of word meaning 
B. Deduction of meaning of unknown w ords 
II. Comprehension of ideas 
A. Noting details 
B. Following directions 
c .  Organizing into main and subordinate ideas 
D. Selecting clues that show the speaker's trend 
of thought 
E. Selecting information pertinent to a specific 
topic 
III. Using ideas to build understanding 
A. Evaluating an expressed point of view of 
fact in relation to previous learning 
B. Making adjustable inference 22 
The test used in the study sought to measure the 
following 11sub-abilitiesn: lfplain-senae comprehension, 
interpretation, and eval{iatlon and application." 23 
It should be noted that the sub-ability areas which 
the test publishers indicate were covered are very similar 
t,o the list of skills developed by Pratt and Greene. From 
10 
the foregoing it is obvious that the t ot al process of listening 
involves many sub-skills. 
To conclude, if one may ask, what is listening? The 
term 11 listening11 as used in this paper shall be with refer-
ence to that active and conscious process of receiving, 
22op. Cit., Burns, p. 12. 
23 Coo erative Sequential Tests of Educational Progress 
Manual for Interpreting Scores-Listening. Princeton, New Jersey: 
Cooperative Test Division, Educational Testing Service, 1957)­
p. 7. 
interpr e t ing , and c o mprehending all the s ti muli involv e d  in 
the receiver s rol e  in oral c ommuni c at ion. Such s t i muli wo uld 
o f  ne c e s s i ty i n c lude he aring and migh t  on o c c a s s ion include 
p o r t i on s  of g e s tural l anguage . 
11 
By d e fining l i s t ening as comprehensi v e  in natur e i t  i s  
a s sumed that the term auding i s  a synonymo u s  t e rm and ne e d  no t 
b e  referred to in thi s p aper. In the r e sp e c t  that w ord c alling 
i s  no t r e fe rr e d  to a s  a r e ad ing , he ar ing shall no t be r e fe rr e d  
to a s  l i s t ening . He aring , a s  i s  wor d c al ling , i s  mer e ly one 
a s p e c t  of th e t o t al pro c e s s .  
Why Should One L e arn T o  L i s t en ?  
Following are re s e ar ch s ummar i e s and opinion s  'Whi ch 
p o in t  out th e imp or t an c e  o f  li s t en ing . 
I t  i s  a g enerally agr e e d  that a young chi ld le arns to 
li s t en be fore he develops o the r symb o l i c  communic at ion skil l s . 
I t  c an b e  a s sume d then tha t  li s t en ing i s  imp o r t an t  b e c aus e i t  
giv e s  t o  the phy s i c ally normal chil d  a key t o  commun i c a t i on. 
By l i s t en ing to his p arent s and th e o ther p e ople in hi s 
env i ronment he l e arns to co mmuni c a t e .  He wi l l  le arn t o  li s t en 
fir s t  which in turn a s s i s t s hi s spe e ch d e v e lopment . The spe e ch 
' 
developmen t  then as s i s t s  the d evelopmen t of re ading voc ab u­
lari e s and finally the individual will l e arn t o  wri t e .  L i s terning 
is the fi rst s tep in the dev elopme n t  o f  c o mmun i c a t i on skills 
in an indiv idual . Tha t  language t o  whi ch he li s t en s  (hears and 
l e arn s  to interpre t )  wi 11 d e t ermi ne the langu ag e he will sp e ak 
a s  a na t ive l anguag e .  L i s t ening b e come s the b a s i s  fo r the 
normal dev e lopmen t o f  communic ati on skill s . 
The growth of children in listening is con­
tinuously interrelated with their growth in speaking, 
and after the early years of childhood, with their 
reading and writing as well. Listening is a fore­
runner of speaking and continues to bear a reciprocal 
relationship to it. For every speaker, there must be 
a listener; the listener, in turn, becomes a better , 
speaker for having listened well to the speech of 
others. 24 
Sernrow says that one must listen to learn, to be under-
12 
stood, and to avoid 11detouring ideas with the resultant deter-
25 ring of people. II, 
A study by Bird indicated that dieticians spend three 
times as many hou�s listening as reading. 26 
Burns indicates that pupils in the elementary school 
spend more time listening than in any other single school 
activity. He further estimates that 11 The typical individual 
listens one book per day; talks one book per week; reads one 
27 book per month; and writes one book per year. 11 
O'Connor estimates that the average American spends 
45 per cent of his waking hours listening. 28 
Paul Rankin's study of 1926 is probably the most 
referred to study in listening. This study indicates that 
42 per cent of ones life is given to listening, 32 per cent 
29 to talking, 15 per cent to reading, and 11 per cent to writing. 
24The Commission on the English Curriculum of the National 
Council of Teachers of English, Language Arts for Toda 1s Children, 
(Appleton - Century - Crofts, Inc.: �ew or , , p. • 
25Ellen H. Semrow1 "Listen: Don't Detour Ideas,11 Journal 
of Home Economics, LII (N9vember, 1960), pp. 721-74. 
26Ibid. 
27op. Cit. , Burns, p. 11 
2Bolwyn, O'Connor, 11The Art of Listening,11 Education 
Screen, XXXVIII (October,,1959), p. 523. 
29op. Cit. , Rankin, pp. 623-630. 
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Cypre ans en e st im ate s that chi ldren in the e l ementary 
s chool spend more than 50 per cent of their time l i stenirig • .  3o 
Lanham e stimate s that approximately 45 per cent of one ' s 
_,,,. 
waking hour s are l i stening . If one a s sume s then that :45 per 
c ent of clas s time i s  spent in talking, 114 5 per cent of your 
te aching may b e  a s  goo d  or a s  b ad a s  the l i stening of your 
31 
students i s  goo d or bad . 11 
Lanham al so ind i c ate s that 11White collar workers on 
the averag e  e arn 40 per c ent of the ir s al ary through l i stening . 11 32 
It i s  a common e stimate that at l e a st 45 per cent of one� 
time i s  spent in list ening a ctiviti e� . To further indi c ate its 
importan ce one other stati s t i c  is  ne e de d .  11 The ave r age person 
is.;_; only 2 5  per c ent e f fi c i ent in hi s l i s tening.  There! s plenty 
of room for improvement . 11 33 
At thi s  point it s e ems unne c e s s ary to pur sue the topi c 
further .  It would appe ar that a gre at majority of one ' s  t ime 
i s  spent in some f orm of listening activity . It i s  also evident 
that mo st people function below the i r  abi l ity in this are a. 
Li stening must be important b e c au s e  one s pends s o  much 
of hi s time engaged in l i stening activity . Mo st indivi dual s 
do not li sten as well as  they could . 
30op . C it . ,  Cypre ansen, pp . · 268 -270 . 
3 1 
Frank W. Lanham, " Teaching Listening, 11 Arneric an 
Bus ine s s  Educ ation, XV I  (October, 19 59), pp . 60 . 
32Ibi d .  
33Ibid . 
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How C an Li s tening Be Impro ved ?  
Sugges tions for the imp r ovement are abund ant in the 
li ter a ture .. to ..  ill ustra te. that ther e ar e many sugg es ted appro aches 
to l i s tening ins tru c ti on .  
Duker has f ormul a ted four key princi p les of lis tening . 
He maintains tha t  l i s tening mu s t  b e  a p l ea s ur able exp er i en c e. 
" Getting told n, i s  s el d'om the s ame as l i ;:i  tening. He al s o  
-
sugges ts tha t  ther e b e  a b alanc e b etween th e kinds o f  a ctiv ities 
s o  tha t  one do es no t sp end s o  larg e a blo c k  of time in a l i s tening 
ac ti v i ty .  The third princ ip le s ays that th e teac her mus t  be a 
goo d li s tener and set a g o o d  examp l e .  The f inal prin c i p l e  s tates 
that the cl as sroom atmo spher e  s houl d  b e  one o f  11 li s tening for 
s omething " ,  not 11 l i s ten ing at s o meone". 34 
" . 
Burns s ays , "Di s ab i l i ti es in lis tening may b e  d es c r i b ed 
as phys i o logi c al f ac to r s  (such a s  f a ti gu e ) ; p s ycholog i c al 
f a c tor s (su ch as mental d ev elopment) ; and p ed agogi c al f ac tors 
3 5  
(such as l a c k  o f  exp er i enc e or p r ac ti c e ) . 11 
Li s tening should impro ve if th e d i s ab l ing f a c to r s  wer e 
r emo ved . 
' 
Semr ow gives ten sugges ti ons f or impr ov ing ones l i s ten ing . 
They are summari z ed b elow.  
1. Find an area of inter es t  wi th the s p ea ker . Develop 
the s kill o f  s or ting out wh at you can us e. 
2 .  11Judg e the content--no t the d elivery . "  
3 .  Wai t  to ev al uate to avo i d  the affec ts of over an d 
und er s ti mul a ti on .  
34op . Ci t. � Du ker , p .  120-124 . 
3 5op . C i t. , Bu rns ; p .  1 2 . 
4. Listen for ideas. 
5. Be a flexible listener. 
6. Concentrate and work on listening. Establish 
eye contact with t he speaker and show interest 
in the speaker. 
7. Resist distractions. 
8. Wiggle your brain cells. 
9. Keep your .mind open 
Be a critical listener. Does the information 
pass: the test of time? the prejudice test? 
the test of completenes.s? 
10. · Capitalize on the speed of thought 
One can listen at a speed of about 400 words per 
minute and one can talk at only about 125 words 
per minute. If one will use the 1 1spare1.1  time 
to anticipate the main point, evaluate the 
evidence, and observe the gestures and facial 
expressions he will be making adequate use of 
the superior speed of thought. 36 
O'Connor suggests that the tape recorder be used to 
assist the development of listening skills.37 The tap� 
recorder.has the mechanical ability· to reproduce sounds, but 
it lacks the human fallacy of' repeating. It makes it more or 
less manditory that one concentrate his efforts on under-
standing what is said the first time. 
Jenkins advocates dictation in moderation. 38 
15 
Cypreansen suggests that poor listening habits are formed 
in childhood. It is therefore necessary that one attempt to 
develop good listening skills early if the maximum results are 
36op. Cit., Semrow, p. 721-24. 
37op. Cit., 01Connor, p. 523. 
38Frances Jenkins, Language Develo ment in Elementar 
Grades (Thomas Nelson Qnd Sons; New Y�rk, 1936 , p. 129. 
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to be realized. She suggests that one set a good example 
and listen to the small child, and give small children practice 
in listening at home. One should not a_�;tempt to make children 
listen. He should instead teach them that listening can be 
" worthwhile and fun. 11 Good listening is somewhat dependant 
upon giving the listener a purpose for listening, contends 
r<'' ,,.., an ·en 39 _,,;yp�.:e· · S: · · • 
Schwartz contends that one can guide, improve,·and 
develop better listening if the teacher is interesting and 
ingenious and has the proper relationship with t he students • 
.She contends that the teacher cannot teach listening, but must 
plan activities which will point up the values of listening and 
which w.ill help " sensitize and focus thei r listening. " She 
also advocates that the teacher emphasize the fact that 
11Listenership is a Responsibility" .  40 
Importan.t factors in improved listening may be the 
teacher 's attitude and approval of What is being done, says 
Nichols and Cashman. Also does the adult practice what he 
preaches; Is he the good listener he wants his pupils to be? 
They state further that the best motivation for listening is 
of a positive nature. It is also suggested that the " fear of 
listening" be eliminated. Don 't nag. Don't consistantly say 
things which the student will not wish to hear because he will 
develop a habit of 11 closing his ears"· when you speak. 41 
39op. Cit. , Cypreansen, p. 268-70. 
40shiela Schwartz, 11What Is Listening? " ,  Elementary 
English, XXXVIII (April, _1961), PP• 222-24.,_ 
41op. Cit. , Nichols and Cashman, " 'I'he Approval Factor 
in Listening, " pp. 268-71. 
Lanham has ten s ugge stions f or t e acher s to a ssi st 
them in improving the ir studen�s l i�tening. They are 
s ummar i z e d  b e low: 
1. Give student s  f irst han d proof of the need for good 
l i stening. 
2 .  H ave student s  summari ze  oral r eports. 
3. H ave the student uti l i z e  a "memory jogge r" to a id 
retention o f  or al a s s i gnments and important i de a s .  
4. Provide opportuniti e s  for students to share or ally 
·that whi ch they h ave l i stened to on r adio or 
e ducational telev i s ion, et c. 
5 .  Empha s i ze the re sponsibiliti e s  of t he listener to 
the speake r .  
6 .  Let the cl a s s  ass i st in d e ve loping some n standards 
for good l i stening 11• 
7. Give many oral te sts . 
8 .  Give the students opportunitie s to take note s .  
9 .  Di scus s in c l a s s  11 li stening courte sy". 
10 . :B:ave your student s  re ad, Nichol s and .. Stevens, Ar e 
You Li stening ? {Tv1cGr aw-Hill, 19 57). 4 2  
' 
Beery has structured the following princ iple s for 
guiding li stening instruction: 
1 .  Pupils  re ad better when th ey have a purpo s e. Sure ly 
they will li sten better when they expe ct to u s e  
what they he ar . 
2 .  Re ad ing re sult s in gre ater learning when it i s  
combined with other mod e s  of le arning: l i stening, 
too, needs  to be r e - inforced by other form s of 
exper i en ce .  
3. Re ading r e adine s s  i s  e s s ential to suc c e s sful att ain­
ment in r e ading ; l i stening re adine s s  should be 
s imilarly explor ed . 
4. Comprehens ion improve s when pupil s  are encourage d  
to che ck thems e lve s on the i de a s  gained from r e ading ; 
l i stening prob ably nee d s  s imilar che cks. 43 
17 
The National Counc il of Te ach e r s  of Engli sh sugg e st that 
pupi l involvement i s  e ss enti al to improveme nt . They contend: 
42op . Cit . ,  Lanham, pp . 60-61. 
43 
Althe a Be§'ry, 11Li s tening Ac ti vi  t i e s  in th e Elementary 
S chool, 11 Elementary Engl i sh, XXII I (February, 194 6 ) ,  pp. 69 -70. 
When teachers enlist pupil cooperation in 
listeni,ng, the children themselves can sense its 
importance for learning, can become more analytical 
about what they hear, can recognize the barriers to 
good listening, and can su�gest vmys in which to 
improve their listening. 4� 
Dawson offers the following suggestions for improving 
listening: 
1 .  Give students a purpose for listening. Casual 
listening for enjoyment, intent listening to 
ascertain the answer to a question, and 
critical listening to select the best of 
several stories. 
2. A quiet, comfortable, and relaxed atmosphere. 
3 .  Lead the children to expect meaning in whatever 
they are listening to. Encourage them to ask 
questions when they do not understand or when 
they want further details. Encourage an attitude 
of mental curiosity. 
4. Always prepare the children for listening by 
recalling.related familiar experiences or 
materials; by developing new words .that are 
likely to be heard; and by questions that 
arouse curiosity or a feeling of mild suspense. 
5. Remember that opportunities to listen for different 
purposes arise throughout the school day. Take 
advantage of them. 
6. Provide that the pupils purposefully summarize or 
utilize dramatization, making an illustrative 
mural or individual pictures, constructing 
illustrative models, and the like. 
7. Help the children to set up a growing list of 
standards for effective listening so that they 
will learn when they should listen, how they 
should listen, and what is important to remember 
in specific instances. 45 
It is highly important that the teacher train 
children to be thoughtful listeners. If she establishes 
impressively-- the children soon realize that they are 
expected to know what to do after a single telling. 
Some occasions may call for repetition: but in general 
18 
44op. Cit. N. C. T. E., " Language Arts for 'I'oday's Children" , 
p. 75. 
45Mildred A. Dawson, Language Teaching in Grades 1 and 2. 
(World Book Company, Tarrytovm-on-Hudson, New York;, l�p7) '.')pp� ::;)9-40. 
it shoul� be the te acher ' s  aim to give dir e ctions we ll 
the f irst �ime so that no pupil le arns not to li sten 
b e c aus e he lmows that they wil l  be repe ate d. 46 
Thompson give s the following factors whi ch c an be 
utilized to improve l i stening : 
Phy s i c al Surroundings 
Usually be st to be center f a c ing the front . 
A clear unob structe d view of the lecturer i s  
desirab le . 
Re adine s s  to Li sten 
Be s e ated s everal minut e s  before the le ctur er 
b egins and be r e ady both phys i cally and 
mentally . . 
Be Sure to g et the opening comments �rs they may 
b e  ·dire ctions or pe rhaps the l ecturer wi l l  
state hi s purpos e .  
Be Seate d and have pape r and pen ready when the 
instructor be gins . 
It i s  w i s e  to review note s  from previou s 
lectur e s or s kim the a s s i gne d re ading to 
get set for the c la s s .  
Emotional Control 
Don ' t  let emotional words of the spe aker ups et you. 
Don�t let p e cul i ar hab its a s  twirling his  gl as s e s  
di str act you . 
�eep your purpos e  for be ing pre s ent in mind. 
Postpone an evalu ation of what i s  s aid until the 
l ecturer i s  f in i she d .  
Attent ion to Guide Word s 
• • • one would g ive part icular atte ntion to 
p artitions , enumer ations , trans itions , topic 
s entenc e s , and internal and f inal surrnnari e s. 
Active Listening 
Active li stening means constan t re spons e .  
outlining and Note Taking 
Re cording a gre at de a l , be s i de s providing a near ly 
complete account of ��e talk , has the further 
advantage of l e aving but little time for ment al 
per egrin ations. In the aver age c l a s s room the 
student should write most of the time . 
Revi ewing and Summari zing 
Af ter he aring a le ctur e , a student should fix 
the i d e a s  in hi s mind tr.rough se lf-que s t ioning , 
remember ing , and i f  nec e s s ary , referr ing to hi s 
note s. 1rhi s pro c e s s  i s  comparable to prote cting 
46 Ibid . , p .  37. 
19 
a 1 5,000 dollar house by adding a 30 0-dollar 
coat of paint--ten minutes of self-questioning 
protects the inves�o/ent of a fifty-minute 
listening period . 
20 
Needham offers this important advice .  
Certainly, we should not study listening as 
a thing apart, as a separate unit of the course . 
Listening should be purposeful . It should be there in 
the working center of the course . 48 
Finally Bernice 'Freeman connects listenability to 
interest . 
We listen to w:hat we are interested in; hence 
we should broaden our interests . This can be done by 
. keeping up with current even ts, by wide reading, and by 
attempting to connect vvhat we hear with something we 
are already interested in . 4 9  
In summary i t  can be said that listening can be taught 
in a direct manner or in an indirect manner . There are 
nwnerous activities and suggested principles available to 
assist one in structuring an effective listening program . 
It is the opinion of this writer that the influential 
factor in effective listening instruction is the teacher and 
the emphasis he or she places on listening . If the teacher 
is a good listener and respects and demands good listening 
the students are likely to develop hab its and skills which will 
enable them to become efficient listeners. 
Wayne N.- Thompson, Fundamentals of Com unication-an 
Inte,rated Approach, ( McGraw-Hill Book Company, Inc . New York, 
l957 , pp . 60-64 . 
4 8  Arnold Needham, nListening Exercises with a Purpose," 
Education LXXV (.January,.1955 ) ,  p .  3�5 . 
4 9B . ernice 
Language Arts,11 
P• 300. 
Freeman, "Listening Experiences in the 
English Journal, XX.XVIII (December, 1949 ) ,  
A v e ry b r i ef surv ey of l i s t ening ins truc t i onal p ro c e d ur e s  
i s  given a bov e .  I t  i s  import ant tha t  one knows ho w t o  imp rov e  
li s tening s kill s , but thi s  knowl edge i s  o f  n o  av ail unl e s s  i t  
i s  u t i l i z e d. What then h a s  b e en the hi s tory o f  li s t e ning in 
e l ement ary e du c a t i on ?  
Many people c on tend that lis tening i s  a forg o t t en art . 
D e Boer e t 0  al . s ays o f  li s t ening ,11 • • •  unt i l  r e c en tly 
( l i s t ening ) re ceived little or no att enti on in e duc a t i on al 
50 l i t er at ure . 
He i l man's f indings supp o r t  D e �o e r 's s t at e ment s .  He 
examine d f i f t e en t extbo o ks in e du c a t ional p s ycho logy ( 1 955} 
and o f  the f i f t e en examined ,  e lev en had no men t i on of l i s t ening 
51 in the text , inde x ,  o r  t able o f  con tent s .  
The e d i t or o f  the Encyc l o p e d i a  o f  Educ a t ion al R e s e ar ch 
s ays , "Al though s c ho o l s  have l ong r e quired pup i l s  t o  l i s t en 
ext ensiv ely, d ir e c t  t e a ching of ho w t o  l i s t en ha s be en 
ignor e d  • • •  11 52 · 
Haro l d  And er s on sums up li s t en ing ins tru c t i on be low : 
Although the langu age ar t of l i s t ening i s  the one 
mo s t  fr e quently u s e d  bo th in and o u t  of s cho o l ,  i t  i s ,  
unfor t una t ely, a l s o  the one mo s t  ne gle c t e d  i n  the s cho o l s . 
I t  has n o t  always b e en s o ,  o f  co ur s e . Onc e c o mmun i c a t i on 
50 John J. De Bo er ,  Wal ter V. Kaulfe r s ,  and He l en R.  
Mille r, Te a ching Se c ondary Engli sh ( Mc Graw-Hi l l  Boo k  C omp any ,  
Inc . :  Ne w York, 1951 ) ,  p. 198 . 
( 
51Ar thur ' He ilman, "Li s t ening and t he Curri c ulum , "  
Edu c a t i on ,  LXXV ( January , 1 955 ) , p p .  283 -87 .  
52che s te r  W •. Harr i s ,  ( ed : }, Enc clo e d i a  o f  Educ a t i on al 
R e s e ar ch, ( The Ma@Mill an C omp any: Ne w Yer , 196 0  , 3rd .  e • , 
p .  309. 
was almo st entirely by word of mouth . Our l iterature 
was kept alive by oral tr adition . Then l i stening was 
an indi spen s able art; the e ar held pre c e denc e o ve r  the 
eye. In our e arly s choo l s, too, oral instruction was 
the dominant method .  We h ave only to r e c all th e 
1copy -book1 in the pro c e s s  of e ducation to r e al i ze the 
importance  of l istening in the s choo l s  of tho s e  d ay s . 
Indeed, for age s, li stening was the primary mean s  
p o s s e ss ed by man f or gaining an educ ation and enl arg ing 
hi s ovm exp er i enc e s  v i c ariou s ly • .  53 
But with the invention of the printing pre s s, 
n e arly four centur i e s  ago, l i stening s lowly gav e  way to 
r e ading and the printed page. The art of l i stening and 
the culture of or al tradition have large ly b een repl aced 
by pr int-mindedne s s  and the pr a cti ce  of me a suring . 
l iteracy in terms of r e ading. 54 
Thi s ' shift from the f3Ye to the e ar i s, in it s e lf, 
no trage dy . The tEgge dy l i e s in the fact that only our ey e s  are traine d� . 
• • •  we have always spoken a tho u sand time s more 
than we write and li s tened to a thousand t ime s more wor d s  
than w e  read . But the radio and sound mot i on p icture 
and the e as e  with which we a s s embl e  today h av e  gre�tly 
incr e as e d  the amount and imp ortance of li stening . b6 
It i s  the opinion of the wr iter that Mildr e d  D awson 
state s the real re ason for incr e a s e d  c oncern for l i stening 
in our modern s o c i ety. 
Training in l i stening i s  e sp e c ially ne ce s s ary in 
the s e modern time s .  Mo st home s hav e  radi o s  and tele­
v i s i on s ets that are turned on • • •  even when c onvers ati on 
and fami ly d i s cuss ions are going on . The child mu st 
ne ce s s ar i ly le arn to s hut out e ither the f amily's t alking 
or the program. ·He therefore i s  l e arning not to l isten 
to one thing in or der that he may l i sten tO----another . 
53mirold Ande rson , "Teaching the Art of Listening ,  11 
S cho o l  Review, LVII ( February, 1949), p .  63 . 
54 
Ibid . ,  pp . 63 - 64. 
55
Ibid . ,  P• 64. 
56Ibid . ,  P • 63 . 
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Children tend , for this re a s on ,  to be quite adept in 
t'unf.ng�, out what d o e s  not inter e st them; and the .te acher 
needs  to be sure that s he her s e lf i s  s uffi c ient ly 
int ere sting and comp e lling s o  that the chi ldren do not 
tune her out , e ven unintentionally . 57 
Supporting the abov e c ontenti on o f  incr e a s e d  noi s e  is  
Dr . Vern Knudson's comment in a re c ent arti cle in  Time . 
ur hate noi s e , 11 s ays L o s  Angele s Phy sicist Vern 
" 
0. Knudsen.  "No i s e  i s  a human p lague . 11 · 
What conc erns blunt , balding Dr . Knud sen -;..a.nd many 
other U. S. s cient i st s -- i s  that the u.s. alr e ady p erhap s 
is  the loude st n ati on in the world , i s  g rowing. sti l l  
noisier . Even more nume rou s jet p l ane s s cream overhe ad, 
unmuffled trucks r o ar through c ity str e ets, sports c ars 
whine a long onc e placid suburban ro ads,  and mi s s ile-age 
worke r s  are being exp o s e d  to the hi§he st and mo st 
dangerous no i s e  l evel s in hi story. 5 
As evi d en c e  of ��e increa s e  in emphasis on l i stening 
s ki ll s  one has only to examine the l anguage arts textbooks . 
Houghton Mifflin did not list l i s tening in the index 
until the 1959 editi on . The new 1962  e diti ons hav e  nume rous 
re feren c e s  to listening with suggested activitie s and 
diffe rent l istening s ki ll s  sub -divided and emphas i z e d .  59 
2 3  
The new e d itions o f  M acMillan , Americ an Boo k  C ompany , 
and Laidlaw all li st 11li stening11 in the ind ex and they 11tr e at 11 
it in terms o f  d i s cu s s i on ,  ple asur e  l i stening , information 
li stening , l i stening principl e s ,  and good l isteni ng p o inte r s. 
P• 29. 
57op . C it . , Dawson, p .  38 .  
58,,Th '' ( ) 1 e No i s e  Haters , Time , LXXXV I I  January 2 ,  1961 , 
59 
Mccowen and McKe e ,  Engl i sh for Me aning (Houghton 
Mifflin Comp any , Bo ston : 1962) . 
What Is The Nature Of Existing 
Research In Listening? 
Belo\� are summaries of selected research studies. The 
studies were selected: 
1. To show the areas in which listening research is 
available. 
2. Because they are relevant in some respect to the 
area under P.onsideration in this paper, and 
3. Because they indicate that findings are incon­
clusive in many areas. 
24 
In a study to determine the proportion of time spent by 
adults (teachers, housewives, and miscellaneously employed) in 
various types of com unication, Hankin reported that 42 per 
cent of adult life was given to talking, 1 5  per cent to reading, 
d 11 t t •ti 60 an per cen o wri ng • .  
In a questionnaire and observation study conducted to 
ascertain the amount of time spent in each of t he four language 
arts areas, Wilt f ound that 1,452 teachers in 47 states estimate 
that children spend 57.5 per cent of their classroom time 
listening. 61 
If children listen 57.5 per cent of their class­
room activity time, they cannot possibly learn by reading 
more than they do by listening, since only 42.5 per cent 
of the day remains and this must �nclude speaking and 
writing in addition to reading. 6 
Wilt also reports that, 11The teacher was being listened 
to 54 per cent of the listening time.11 63 
6oop. Cit., pp. 623-3 0. 
61Miriam E. Wilt, 11A Study of Teacher Awareness of 
Listening as a Factor in.Elementary Education,!! Journal of 
.Education Research, XLIII (April, 1950), pp. 62 3-36. 
62Ibid. 
63Ibid, P• 635. 
Be ery summari z ing s tudi e s  o f  corre l at i ons be tween 
li s teni ng and int e lligenc e no t e s tha t  the y  rang e frQm . 2 7 
to . 56 .  64 
In a s t udy d e s i gne d  t o  e v al uat e  a five we e k  long 
l i s t en ing pro gram. in for ty s i xth-grade cla s s e s  u�2.o: :; ;,: 
e xp e ri ment al and 20 c on tro l ) ,  Pra t t  fo und a . 66 c o rre l ation 
b e twe en I. Q. and l i s t ening and a . 6 4 p o s i t i l'ite corr e l a t i on 
6 5  
b e tween li s tening and re ading . 
"King ( 1 959) t e s t e d  47 5 l a s t - t erm pri mary s choo l  pup i l s  
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in Engl and and rep o r t e d  no sharp di ffe ren c e s  b e tween l i s t ening 
,• 
- and r e ad .ing comprehen s ion .  He confi rmed previ ous find ing s 
that boys seem to favor the aud i t o ry appro a ch more than d o  
. 1 6 6 . gir s .  
From a s tudy d e s igne d t o  "te s t -e s tima t e "  the au d ing 
abili ty o f  s ec ondary s tudent s ,  771 boys and 7 0 6  g i rl s ,  C affrey 
found that boys s core hi gher cons i s t en t ly on au d ing t e s t  than 
67 
girl s . 
Trive t t e  conduc t ed a s t udy with 14 7 fifth gr ade pup i l s  
t o  a s c e r t ain i f  p ar en t s  an d  t e a chers a r e  good jud ge s o f  good 
and p o o r  lis tener s ,  to d e t e rmine the re l a t i onship of I . Q .  s c ore s 
l i s tening comprehens ion t e s t  s c o re s ,  and t o  d e t er mine the 
64Al the a Be ery ,  11Int erre l a t i on sh ip s  Be twe en Li s t ening 
and Other Language Ar t s  Are a s ,  " Element ary Engl i sh, XXXI 
Mar ch, 1 954 ) ,  p .  1 64 .  
6 5Edwar d Pr a t t ,  "Experime nt al Eval u ation of a Pr ogr am 
fo r the Impr ovemen t of .Li s t en ing ,11 El ement ary S cho o l  Journal, 
LVII ( M ar ch, 1 956 ) ,  p .  3 1 5-2 0 . 
6 6 sam Duke r �  " Lis tening ," Review of Edu c a t i on al R e s e ar ch, 
XXXI ( April, 1 961 ) ,  p .  147 . 
67 John Caff�ey , 11Auding Ab i l i ty at the Se cond ary Level,11 
Edu c a t ion, LXXV ( January,. 1 955 ) ,  p .  30 9 .  
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relationship of l i stening comprehen s ion t e st s core s and 
re ading te st s core s . 
She found that 77 . 5  per cent of the s ub je cts improved 
with gu idanc e , 4 . 08 per cent of the sub je ct s  showe d  no improve-
ment and 18 . 4  per c ent of the sub je cts showed a los s .  
She conclude s  that li stening c an b e  guided by the t e acher 
if the l istener i s  vnll ing to a s s ume his shar e of the r e spons i-
b i l ity. Most student s  improve with guid an c e, P arent s  and 
te achers are not good judge s of good l�,$teners . There i s  a 
68 . 61 coeffi cent of corr e l ation b etwe en re ading and li stening . 
In a study to determine i f  the l i stening o� c olle ge 
students c an be improve d  by. le ctured instru ction , Irwin ind i c at e s  
that: be low ave rage l i steners improved most with l i sten ing 
instruction , mal e  students d id signifi c antly bett er than f emal e s  
on the t e st s  in the study , and the time o f  d ay doe s not aff e ct 
listening . 69  
A study de s i gned to e valuate. a listening program at 
Hope College led Haberland to draw the following conclus ions 
from the te st s core s  of 110 freshmen: 
1 .  The degr e e  of corre l at ion b etween l i stening 
te sts and standardized te sts us ed in thi s 
study depends on the li stening t e st used 
and the general abi l ity of the sub jects . 
2 .  The t e sts of l istening ab il ity do not agre e  
clos e ly with e a ch other .  They yield 
vastly dif ferent re sults when corre l ated 
with s core s  obtaine d on stan d ardized te st s . 
68sue E. Trivette , 11 The Eff e c t  of Tr aining in L i stening 
For Spe c i fic Purpos e s , " Journal of Educ ational Re s e ar c h ,  LIV 
(March , 1961)� pp . 276�7 • 
. 69charle s E .  Irvin , " Eva luating a Tr aining Progr am in 
Listening for College Fre shmen , 11 School Review , LXI (19 53), 
PP• 2 8-29 . 
3. In this study one test appeared to be much 
more satisfactory insofar as desirability 
is reflected by t'he agreement of the 
listening test results with the linguistic 
sections of standardized tests. Judged by 
this- criterion, the Brown-Carlson test is 
the most satisfactory. 
4. Sex differences in listening ability were 
not found to be significant on the lists 
employed when the total test population 
was considered. Among the better readers, 
the men evidenced a superior performance 
on the Michigan State College Test. Among 
the poor readers, women demonstrated a 
superior performance on the Brown-Carlson 
test. 
5. A marked relationship was found in this study 
between intelligence test measures and 
listening ability. 
_,, 
6. There was no agreement found· between the 
results of the listening tests and the 
academic ratings of the students who made 
up group A. A close agreement was found 
between the results of listening tests and 
the academic ratings of those students who 
made up group B. 
7. Listening ability seems to be correlated 
positively with two measures found in a 
personality scale. Although the coeffients 
of correlation were relatively low, they 
were highest for the items in the personali�0 
·scale labeled "vigorous 11 and .!.1reflec ti ve. 11 
In a study designed to ascertain the effectiveness 
of two types of listening instruction for fifth'graders, 
27 
Canfield indicates that listening can be taught. He used three 
groups: experimental direct teaching, experimental indirect, 
and a control group. The experimental direct group had a mean 
gain of 4. 36, the indirect instruction group had a mean gain 
71 of 3.49, and the control group had a mean gain of 1. 42. 
70John A. Haberland, " A  Comparison of Listening Tests 
With Standardized Tests,11 Journal of Educational Research, LII 
(No. 8 April, 1959), PP•�300-2. 
71Robert G. C anfield, " How Useful Are Lessons on 
Listening? " The Elementary School Journal, LXII No. 3 
(December, ... 1961), pp. 147-151. 
Diehl , Whi t e , and Burk c ondu c t e d  a s tudy t o  eval u a t e  
the e ff e c t ivene s s  o f  d i ff er ent r a t e s of connnuni c a t ion vii th 
liberal arts s tudent s .  They chang e d  the sp e e d  of d e l i v ery 
of p as s age s from 14 5 wor d s  per minute to 172 , 160 , 13 5 ,  and 
1 2 6  word s  p e r  minute by al ter ing only the p au s e  t ime b e tween 
sounds and words . ' They r epor t e d  no d if f e ren c e s in comp r e -
h . 
72 
ens i on .  
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A comp ar i s on of s tuden t s  gr aduating wi th high d i s t in c t i on 
and with di s t in c t ion from S t . P aul C ampu s  o f  the Univ er s i ty of 
Minne s o t a  shows : 
The aver age p er c ent i l e  r ank in re ading of tho s e  
gr aduating wi th "high d i s t inc t i on" was 78 , in l i s t ening 
92 . Wi th t_ho:sie�:::grl a::Q,uat,fri:gt 1l,w.i;tJ:L.diUitJin1c ti'!iln 1h vthe\ �:a:v e rage 
p e r c en t i l e  r ank in r e ading was 7 8 , in l i s t ening 8 1 .  Only 
two s tude n t s  in tho s e  two group s had s c o r e s  in l�� t ening 
b elow the 5 0 th p e rcren t i l e  a s _ inc oming fre shman • .:J 
Ke gler inv e s t i g a t e d  the r e ading an d  l i s t ening v o c ab ­
ulari e s  of 211 high- s cho o l  s tudent s .  He 11 • • •  found no s up po r t  
o f  pr evious findi ng s that tho s e of hi gh in t e lli genc e t ende d  
t o  po s s e s s  l arger r e ad ing v o c ab u l ari e s  than l i s t en ing vo c ab -
ulari e s ,  but s aw s ome ind i c a t i on th a t  s tuden t s wi th low ab i l i t y  
t ended to po s s e s s l arger l i s t ening v o c ab ul ar i e s t h an  r e ading 
vo c abulari e s . 74 
11 Gr ay ( 19 58 ) , in an e l e g antly d e s i gn e d  s tudy found no 
-
diffe renc e s  in a t e s t  comp ar i s on o f  re ading and l i s t ening t o  
po e try . n 7 5  
?2charle s Di ehl , R i chard Vfui t e , and Kerµ:ie th Burk "Ba t e  
and C o1m11uni c a t i on , n Sp e e ch Monographs , X.XVI \ Augus t ,  1 9 59 ) , . 
pp .  2 2 9 -3 2 . ' -
73 Jam e s  I .  Brown , trEval u a ting Student Performan c e  in 
L i s t ening , 11 Educ a t i on , LXXV ( January ,  1 9 5 5 ) ,  p .  316 . 
74op ; C i t . , Duke r ,  " Li s t ening 11 , p .  1 47. 
75Ibid . 
" He t e s t e d gr asp o f  central me aning a nd o f  c en tr al and 
me t aphysi c al i mage s ,  a s  we ll as o v e r all und e r s t and ing and 
abi li ty to make c r i t i c al commen ts !! 7 6  
The s e  r epre s en t a t iv e  summar i e s  o f  r e s e arch indi c a te 
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that r e s p e c t ab l e  re s e arch in li s t ening i s  d i ffi c ult t o  devel op . 
The f inding s are o f t en in conclusive and confl i c t ing . 
In thi s chap t er the n a tur e of lis t ening ha s b e en 
di s cus s e d ;  l i s t ening . has b e en de fine d ,  and the r o l e  o f  l i s ten-
ing and l i s t ening ins t ruct ion in our modern s o c i e ty has b e en 
di s c u s s e d ,  and a b r i e f  s e l e c t e d  summary of l i s t ening re s e ar ch 
was r e v i e we d .  
In chap t e r  t wo the nature o f  thi s s tudy i s  d i s.cus s e d. 
Chapt er thr e e  cont ains the r e sult s o f· t he s tudy an d  in· ch ap t e r  
four the c onclus ion s anq r e c ommendation s  from the s tudy ar e 
dr avm. 
CHAPTER I I  
NATURE OF THE S TUDY 
The Nature of the Pr o blem 
Thi s s tudy is an a t temp t  to d e termine if the l i s t en ing 
abil ity of fi fth and s ixth gr ade pup i l s  c an be improve d a s  
the r e s ul t  o f  ins truc t i on emphas i s  on l i s t en ing . 
) 
Sin c e  l i s t ening a bi l i ty ha s now be en i dentif i e d  a s  o f  
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extre me imp or t ance in the l anguage ar ts i t  i s  appr opri ate tha t  
th i s  s tudy i s  made . A crucial e le ment i n  thi s  s t udy is the 
amo un t o f  t ime all owed f o r  emphas i s  on the improv ement o f  
l i s t ening ski l l s  and habi t s . 
Spe c i fi c ally, thi s  s t udy s e eks t o  d e t ermine th e 
i mpro ve ment in the l i s t ening abi l i ty of f ifth and s ixth gr ade 
pup i l s  as a r e sult of t wo wee k s  of c on c e ntr a t e d  l i s t ening 
ins truct ion a s  me a s ured by a s t and ar d i z e d  t e s t. S e c ond , the 
effe c t  o f  grade p l a c ement in s cho o l  up on the l i s t ening abi l i ty 
of pup il s  and t he i mprove ment gaine d from a p e r i o d  o f  c on c en-
trated in s t ru c t i on .  Thi r d ,  the r e l at ive value o f  the d i s c u s s ion 
topi c s  and the a ct i vi t i e s  su gg e s t e d  t o  t he t e a cher s and u s e d  
i n  thi s  s tudy .  Fourth, the r e a c t ion o f  the t e a cher s t o  the 
pro c edur e s  and out c ome s of the s t udy .  
D e s crip t i on of the Mat e r i al s  U s e d  in th e S tudy 
The mat e r i al s  u s e d  f or thi s s tudy inc lude te s t ing mater i al s , 
s ele c t e d  a c t iv i t i e s  &id d i s cus s i on materi al s ,  and evaluat ive 
ma teri al s .  
The testing materials utilized in this study were forms 
4A and 4B of the Listening Test from the (STEP) Sequential 
Tests of Educational Progress Battery ( 19 57 ) ,  published by 
the Cooperative Test Division of Educational Testing Service, 
Princeton, New Jersey. A copy of each test is included in 
Appendix F and G. 
Both the initial test (form 4A) and the final test 
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(form 4B) are in two parts and may be administered in two forty-
five minute settings or one, one hour and fifteen minute setting. 
(The reason for the time difference is due to the time necessary 
to set up and pass out materials and reread instructions. ) 
A brief description of the nature of the listening test 
follows. The listening test : 
Measures ability, through listening to passages read 
by the teacher or test administrator, to comp rehend main 
ideas and remember significant details, to understand 
the implications of the ideas and details, to evaluate 
and apply the material presented. Materials include 
directions and simple explanation, exposition, narration, 
argument and persuasion, and aesthetic material (both 
poetry and prose). 77 
The listening tests were designed to measure 
a student's skill in understanding, interpreting, applyi ng 
and evaluating what he listens to. The cormni ttee which 
designed the tests specified further that each of these 
major asp ects of listening skill can be broken down into 
sub-abilities, as follows : 
1 .  " Plain-sense comprehension. 11 • • • 
-
2. 11Interpretation.11 • • •  
3 .  11Evalua ti on and application. 11 • • •  
7 7coo erative�.q.uential Tests of Educational Pro ress 
Manual for Interpreting Scores-Listening. Princeton, New Jersey: 
Cooperative Test Division, Educational Testing Service, 1957 ) ,  
p. 7 .  
The items in each form of STEP Listening, 
three major aspects of listening skill in about 
test the 
th e 
following proportions: 
Plain-sense comprehension 
Interpretation 
Evaluation and aplication 
3 5 per cent 
40 per cent 
25 per cent 
The content of selections included in the tests 
is based on the purposes for which the committee felt 
students have in li stening; i.e ., to be informed, 
inspired, convinced (or not convinced), and for aestheti c 
enjoyment or just plain entertainment. Each listening 
test then includes material of each of the following 
types: 
1. Directio ns and simple explanation • 
. 2. Exposit_i on. 
3.  _ '..> Narr.at�on : :1(,b oth . .  simp·le. ·and fi gurative). 
4. Aesthetic material (both � oetry and prose). 5. Argument ,and persuasion. 
8 
Selected ac tivities and discussion materials were given 
to each teacher participating in the study. The activities 
were designed to: 
1. Give the teacher and students a better concept of 
the nature of listening. 
2. Provide practice for the students so that they might 
refine their listening skills. 
3 .  Assist the teacher in establishing reasons and 
opportunities for listening. 
The activities were selected from the book, Are You 
Listening ? In this book Ralph Nichols and Leonard Stevens 
l 
give a list of suggested activities designed to improve 
listening. 79 
The activities selected were suggested for intermediate 
78Ibid. , p. 9. 
79Ralph G. Nichols and Leonard A. Stevens, Are You 
Li stening? ( New York: McGraw Hill Book Company, Inc. , 1957). 
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and j uni or hi gh s chool pupi l s . A copy of the sugg e s t ed 
a c t iv i t ie s i s  in clud e d  in Appendix C .  
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Included i n  the ma t e r i a l s  for u s e  by te a che r s  we r e  
s ugg e s t e d  d i s c us s i on t op i c s  conce rning: the natur e  o f  li s t ­
ening , r e a s on s  f o r  l i s tening an d  sugge s tions f or impr ov ing 
l i s t ening. 'rhe s e  d i s c u s s i on t o p i c s  we r e  c omp i l e d  by the wr i t er. 
A copy o f  the sugg e s te d  d i s cu s s i on t op i c s  is inc lude d in 
App end ix B. 
Als o included in the ma t e r i al s we r e  que s t ionnaire s and 
ev aluat ion she e t s  f o r  t he t e ache r s  to u s e  t o  e v al uate the 
succ e s s  o f  the program and t o  r a t e  the ac tivi t i e s an d  d i s c u s s i on 
t op i c s  a s  t o  the ir e f f e c t i vene s s  wi th their gro up . The se s he e t s  
were de s igned t o : 
1 .  A s c er t a in the a c tiv i t i e s  uti l i z e d  by the t e ache r . 
2 .  Obtain a p er s onal e valuat ion from e a ch · c l a s sroom 
te acher as t o  the e f f e c tivene s s  o f  the program wi th 
her c la s s . 
A c opy o f  th e e v alua t iv e  mat e r i al s i s  in cluded in 
App endix D o  The e xa c t  natur e o f  t he ev alua t iv e  mat erial s an d  
the r e s p ons e s  will be t aken up in de tail i n  ano the r ch ap t e r . 
At the end of th e fir s t  we e k  of' t e s t ing a "Li s tening 
News Le t t e r" was prep ared and s en t  t o  e a ch t e ac her . The 
purp o s e  of the l e t ter was to mo tivat e and c r e a te int ere s t  
a...'llong t e ache r s .  A c opy of the le t t e r  c an be fo und i n  App en d ix E .  
De s crip ti on o f  the Popul a t i on 
A t o t a l o f  thr e e  hundr e d  and twenty-thr e e  pup i l s  p ar t i ­
c i p a t e d  i n  thi s  s t udy: one hundred and e ight e en f i f th grade 
pup il s  and two hundr ed an d f' ive s ixth gr ade pup i l s . 
The fif' th gr ade pup i l s  wer e  from the s ame s cho o l , 
Jef' fer s on Schoo l ,  Charle s t on, Illino i s .  The s ixth grade 
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gro up was dr awn from thr e e  diff eren t  s cho o l s : Lowe ll Elemen t ary 
Scho o l  and Benn e t t  Element ary S cho o l  in Mattoon , I llino i s , an d  
Je f'f'e r s o n  S cho o l , l o c a t e d  in Charle s t on ,  I ll ino i s .  A t o t al o f  
tvire lv e c la s s e s  we r e  involv e d  i n  t he s tudy . The s e  c l as s e s  we re 
s e le c t e d  b e c au s e  they we re : typ i c al ,  av a i l able , an d he terogene ous 
in comp o s i t ion . A s ummary o f  the popul ati on p a r t i c i p a t in$ in 
the s tudy is g iv en in T able I .  
The prof'e s s i onal pr epar at i on o f  the twelve t e a chers 
p ar t i c ip ating in the s tudy ha s a r ange o f'  n on - d e gr e e  t o  t h e  
Master ' s  D e gr e e .  R ange o f  exp e r i en c e  wa s from one ye ar t o  f'orty 
ye ar s . A s ummary o f'  the prof'e s s i onal prepar a t i on and ye ars o f  
exp e rience o f  the twe lve t e a chers p ar t i c ip a t ing in the s tudy i s  
shovm i n  T able IIo 
The Pro c edure 
At the o ut s e t  th e inve s t igat or comp o s e d '  an outl ine whi ch 
s tr e s s e d  the import an c e  or the li s t ening s k i ll s , de s c r ib e d  the 
purpo s e s  of' the s tudy and the p ro c e dur e s  to be f' ollowe d  in 
conduc t ing the s t udy . Thi s was to be d i s t r ibut e d  to the p e r s on s  
who we r e  co oper at ing i n  the s tudy . A copy of the outl ine i s  
in clud e d  in Appendix A .  
The buil ding pr inc ipals o f  the s ugge s t ed s cho o l s  were 
c on t a c t ed and the study was exp l a ined t o  e a ch. All thr e e  gave 
the ir approval and fur ther s e l e c t i on o f'  t e acher s was d i s cu s s e d .  
The s e  sugge s t e d  t e achers we re c on t a c t e d  and the s tudy out l ine 
TABLE I 
SUMMARY OF POPULATION 
Gr ade F iv e  
Jeffer s on Schoo l in Charl e s ton , Illino i s  
Te a cher Numb e r  o f  pup i l s  
5 -A",'r- 23 
5 -B 2 2  
5 - C  2 0  
5 -D 2 5  
5 -E 28 
118 
Gr ade Six 
Jef f e r s on School in Charle s t on ,  I l lino i s  
Te acher Numb er of pup i l s  
6 -A 33 
6 - B  30 
6 - C  3 1  
6 -D 2 9  
Lowe ll S choo l in Matt oon , Il lino i s  
Te acher Numb er o f  pup i l s  
6 -E 2 6  
6 -F 30 
Benne t t  S choo l  in Mat toon , I l l ino i s  
. Te acher Number of pup i l s  
6 - G  2 6  
2 0 5  
T o t al 323 
{rThe numb e r s  a s  shown will s e rv e to iden t i fy the indiv idual 
t e a che r s  in the s tudy . 
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TABLE I I  
Pro f e s s i onal Prepar a t i on and ar s o f  Exp er i en c e  o f  
· the P ar t i cip a t ing T e a chers. 
Y e ar s  o f  
Te a cher Degr e e  Exp e r i en c e  
5 -A B . S .  17 
5-B �, ".ti "'#\-,. ... 3 9  
5 - C  "' ' '  o;,.,, .. 1 5  
5 -D -!Hf' 3 6  
5 -E B . S . 19 
6 -A B . S .  4 
6-B B . S .  1 5  
6 -C ��:� .. 40 
6 -D i:�r 30 
6 -E B . S .  l 
6 -F M . S ,  2 7  
6 - G  M . S .  4 
�:-::· Ind i c at e s  l e s s  than degree pro f e s s i on a l  prepar at i on 
" 
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presented to them and their questions conc erning the project 
were answered. This period served as an initial briefing on 
listening for the participating teac hers. All participation 
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was on a voluntary basis. Testing began as soon as a schedule 
co uld be arrang ed. 
Both forms of the listening test were tape recorded so 
that the fac tor of test presentation v� uld be c onstant. Table III 
shows the format for eac h tape. Two voic es were used in recording. 
A male voic e is heard on tape for Part I; a female voic e alter-
nates with the male voice in Part II. 
STEP Listening form 4A was used as the initial test and 
shall be referred to as the initial test for the remainder of 
this paper. STEP Listening Test form 4B was the final test and 
will be referred to as the .f'.itia,l - ;te-s_t -�thr,o .ughout. 1th i,s -��pap e r. ·.- - - - �  - - _ _  , 
'• - � . 
Initial testing began on March 5, 19 62. A two week period 
of i�struc tional emphasis on listening followed eac h initial 
test. During this period of time the teac hers emphasized 
listening and gave the students ample op portunities to disc uss 
the nature of, reasons for, princ iples of, and prac tic e in the 
art of listening . S ummaries of eac h teacher's activities during 
the two week period are in Tables VII I  and X. The summaries 
were compiled from the questionnaires and evaluation sheets 
which were filled out by the teachers. 
The sc hedule for testing was arranged so that eac h c lass 
was retested on the same day of the week at the same hour. All 
testing was given as the first activity of the afternoon or as 
the first activity of the morning . With one exception, all 
c lasses were rete.s.ted in exac tly two weeks to t he day and hour. 
Form 4A 
P o r t i on o f  t e s t  
Part I 
TABLE III 
TAPE FORMAT 
Narrator Portion 
#1 Part I 
Form 4B 
o f  t e s t  N arra t o r  
#1 
Bre ak ( Ac tivi ty Songs ) • • • • • • • • • • • •  Bre ak ( Ac t i v i ty Song s ) 
P ar t  !I 
S e le c t i on VIII 
S e l e c t ion IX 
Se l e c t i on x 
S e le.c t i on XI 
Se le c t i on XII 
Se l e c t ion XIII 
#1 - T e rry Shepherd 
#2 - Wi lda Shepherd 
#1 
#2 
#1 
#2 
#1 
#2 
( Male ) 
( Femal e ) 
P ar t  II 
Sele c t i on VII #1 
S e le c t i on VIII #2 
Se le c ti on IX #1 
S e l e c t i on x #2 
Se l e c ti on XI #1 
S e l e c t i o n  XII #2 
S e l e c t i on XIII #1 
Nar r ator Key 
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The one exc ep t i on was re t e s t e d  a t  the s ame hour but wi th an 
int erv al o f  only thi r t e en d ays . T able IV shows the t e s t ing 
s che dul e . 
All te s t s we r e  a dmini s ter e d  in one s e t ting . B e tween 
e ach part the s tudent s p ar t i c i p a t e d  in o rg ani z e d  group ac t iv i ty 
s ongs whi ch g ave pup i l s  an opp o r tuni ty t o  s t and , s tr e t ch ,  and 
move whi le the te s t  admini s tr ator rewound the t ape and pr epar e d  
t o  admini s ter p a r t  I I  o f  the t e s t .  Such an a c t iv i ty - s ong wo uld 
be " The Gr and Old Duke of York . "  All of' t he ac t iv i ty was 
-
dir e c te d  by the t e s t  admin i s trator . 
The wr i t er a dmini s t e r e d  all the t e s t s  and p e r s onally 
s c or e d  all of the t e s t s .  
At .the bfl g inning of e a. ch ini t i al t e s t  p er io d  the t e a cher 
of the group be ing t e s t e d  wa s given a rev i s ed o u t l in e  of the 
s tu dy and mimeogr aphe d p age s o f  sugge s t e d : appro ache s ,  
d i s cu s s i on topi c s , and a c t iv i t i e s .  C op i e s  o f  t hi s  mater i al are 
in the app endix . 
At an appro pr i a t e  dat e , - ev aluat ion s hee t s , que s t i onnair e s , 
\ 
and a news l e t t e r  were d i s tribu t e d  t o  t he t e ach e r s . 
The n ature o f  the pr obl em ,  a de s c r ip t i on of ti1e mat e r i al s , 
the d e s crip t i on of the pup i l s  and t e acher s involv e d , and the 
gener al p ro c e dure ut il i ze d  in s e t t ing up the s tudy hav e  b e e n  
d i s cus s e d  i n  thi s chap ter . T ab l e s  hav e b e e n  prov id e d  a s  
s ummar i e s  o f  v ar i ous d a t a  and c o p i e s of th e  mat e r i a l  u s e d  are 
includ e d  in the ap p endix . A s tudy of the s e  mat e ri a l s  will give 
an overv i e w  of the na tur e  o f  the s tudy . 
TABLE IV 
TESTING SCHEDULE 
C l a s s  Ini t i al T e s t  Time Culminating Te s t  
5-C  Mar ch 5, 19 62 a . m. March 19 , 1962 
5 -A Mar ch 5, 1962 p . m.  March 19 , 1962 
5 -D March 6 ,  1962 p .m .  Mar ch 20 , 1962 
6 -E March 7 ,  1962 a . m. M arch 20 , 1962·:<-
6 -F March 7 ,  1962 p . m .  March 21 , 1962 
5-E March s ,  1962 a .m .  March 22 ' 1962 
5-B Mar ch 8 ,  19 62 p . m .  March 2 2 , 1962 
6 -B Mar ch 9 ,  1962 a . m. M arch 23 ,  1962 
6-C March 9 ,  1962 p .m .  Mar ch 23 ' 1962 
6-G March 12 , 1962 a . m .  March 2 6 ,  1962 
6 -A March 13 , 1962 a . m.  March 27 , 1 9 62 
6 -D March 14 , 1962 p . m.  Mar ch 28 , 1962 
-'.}C ir cums tanc e s  beyonfl the c on trol of the te s t  admini s tr ator 
preven t ed te s t ing on the morning of the fourte enth d ay so 
the e mphas i s  interval was thirte en days . 
4 0  
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C HAPTER I I I  
RESULTS O F  THE STUDY 
Spe c ifi c ally , thi s s tudy s e eks  t o  d e t e rmine the improvement 
in the l i s t ening ability of f i f th and s ixth gr ade pup ils  as . a  
re sult o f  two we eks  o f  concen trated  l i s t en ing in s tru c t ion a s  
me a s ured by a s t and ard i z e d  t e s t . Second ,  the e ff e c t  o f  grade 
placement in s choo l  upon the l i s tening abi l i ty of pup i l s  and the 
improvement gaine d frora a pe riod of concentr at e d  in s truc t ion . 
Third , the re lat ive value of the d i s cu s s ion topi c s  and the a c t ivi t i e s  
sugge s te d  t o  the. teachers  and us ed in thi s  s tudy . Four th,  the 
re a c t ion of  the t e ache rs to  the proc e dure s and o u t c ome s of  the 
s tudy .  
Te s t  data re ferre d t o  in thi s chap t e r  8n3 re corded only for 
tho s e  pup i l s  for whom te s t  s c ore s are c o mple t e . y 
Any re feren c e  in the t abl e to the ini ti a l  t e s t  refers t o  
STEP Li s t ening Te s t  form 4A given b e fore the lis ten ing empha s i s -
ins truc t ion period . Pinal t e s t  refer s t o  S'l'EP Li st en ing Te s t  
form 4B admini s te red af ter the two we e k s  o f  empha s i s  on and 
ins tru c t ion in li s t ening . All c al cul a t i ons  in thi s p ap er are 
b a s e d  on c onverted s c or e s  ob t aine d from a t ab le supp l i e d  by the 
publi shers o f  the t e s t s . 
The publishers make thi s s tatement in expl anat i on o f  
conve rted s c or e s : 
STEP L i s t ening int erpr e t at i ons b egin w i th a 
converte d s c ore . Thi s  i s  a thr e e -dig i t  s c ore 
ob t ained • • •  from conv er s i on t ab l e s  on t he rever s e  
s i de o f  appropr i a t e  l i s t ening s c oring key s . R aw 
s c ore s are never u s e d  in interpr e t at ion . R aw 
s c or e s ,  o f  c our s e , are ob t aine d  by a si mp l e  count ing 
42 
of 11 righ t s �1 The convert ed s co re s ,  on the o the r hand , 
• 
repre s ent a s t at i s t i c al d e r iv a t i on and are more 
me aningful , b e c aus e thro ugh the i r  u � e  s cor e ssorom form to form STEP Li s tening are comp ar able . . 
VI/hat Effe c t  Do e s  Two We eks  o f  Lis t ening Emphas i s ­
Ins tru c t ion Have on Fif th and Sixth Gr ad e Pup i l s ? 
T abl e s  V ,  VJ , and VII are summary comp ar i s on s  of the _t;e s t  
) 
s core d a t a  c o ll e c t ed on the ini t i al arid f inal t e s t s .  
T able V i s  a comp a r i s on s umma ry by indivi dual ·c l a s s e s  of 
the me an s , med i an s , incr e a s e s  and d e cre a s e s in t e s t  s c or e s , and 
r ange on the ini t ial and fina l t e s t .  The t e a cher numbe r may be 
interpr e ted a s  the grade and te ache r , e . g .  5 -D refe r s  to f ifth 
gr ad� . .  t e 13- cher D and ( 6 -A r e fe r s  to  s ixth grade t e a cher A .  The 
: .. ' 
me an d iffe rence refers t o  the difference in me an s  in the s c ore s 
of the ini t ial and f inal t e s t  for e ach cl a s s . A p o s i tive  numb e r  
ind i c a t e s  the final t e s t  me an was higher than the ini t i al te s t  
me an and a neg ative ( - ) number ind i c at e s the . f inal te s t  me an was 
lower than the ini t i al t e s t  me an . Thi s  exp l an a t i on is l ikewi s e  
true wi th re sp e c t  to the med i an . " Number of gain s "  r efer s t o  
the numb e r  of pup i l s  in e a ch cl a s s  who had an inc r e a s e  in s c ore 
from the ini t i al t o  the final t e s t .  " Numb er o f  lo s s e s 11 refers 
to the numbe r  of s tudent s who had a d e cr e a s e  in s core on the 
final t e s t .  " Number the s ame " ind i c a t e s  no ch an g e  in s c ore . 
" Numb e r  of pup i l s/c la s s "  refers  t o  the numb er o f  pup il s  f or whom 
te s t  s cor e s  were comp l e t e  • 
80c oope r a t ive S e quent i al Te s t s of Edu c a t i onal Progre s s  
Manual for Int erpr e t i ng S cor e s -Lis t ening . (Princ e ton ,  New Jer s ey : 
Coop e r at ive �e s t  Div i s i on ,  Educ a t i onal Tes t ing Servi c e , 19 57 ) ,  p .  7 . 
O') O') t1l 4-t r-l 0 c.> 
H ........... 4-t r-l C\-1 
<D H  H Cll 0 t1l 0 .!'.l (J.) (!) r-l •14 r-l c.> ..a .0 •14 § +:> +:> � t1l +:> al s 
s �  
..-! Cl) s:: ti'l (J.) :::! (J.) s:: (J.) <D •14 <D 
F-1 z '?. p., :S H  8 ;;:;; lit 8 
5-A 23 2 6 9 . 5 6 2 6 8 . 6 6 
5 - B  2 2  2 6 7 . 7 3 2 69 . 08 
5 - C  2 0  2 67 . 10 2 6 9 . 08 
5 -D 2 5  2 61 . 04 2 6 5 . 00 
5 -E 28 2 6 6 . 9 2  2 69 . 8 3  
6 -A 33 274 . 27 2 73 . 0 0 
6 - B  3 0  2 6 9 . 30 2 6 9 . 40 
6-C 31 2 7 2 . 7 4 27 2 . 17 
6-D 2 9  2 7 2 . 67 273 . 70 
6 -E 26 2 63 . 38 2 6 9 . 54 
6 -F 30 2 74 . 1 0 2 7 4 . 80 
6-G 2 6  2 6 9 . 08 2 7 3 . 1 6  
1o tal 
3-roup 323 2 69 . 68 2 7 2 . 7 1 
<D c.> s:: (J.) 
H (J.) 
§ � <D •14 � c:l 
-1 . 1  
- 1 . 35 
1 . 02 
3 . 9 6 
2 . 9 1 
- . 7 3  
- . 1 0  
- . 5 7 
1 . 0 5 
6 . 1 6 
. 70 
4 . 08 
3 . 03 
' 
TABLE V 
Summary 
o f  
Te s t  Score Data 
I 
4-t 4-t 0 0 r-l 
§ .� Q tU r-l 
•ri +:> +:> •14 0:S .µ 'Cj ·14 C/J 'Cj Q O') Q) Q Q) <D •14 (J) � H E-4 � lit E-t 
2 6 9 . 7 5  2 7 0 . 63 
2 68 . 00 2 6 9 . 50 
2 6 9 . 50 2 6 9 . 50 
260 . 2 5 2 6 2 . 3 7 
2 6 5 . 00 2 7 1 . 7 5 
2 7 5 . 2 8 2 7 5 . 29 
2 6 8 . 7 5  2 7 2 . 50 
271 . 00 2 71 . 00 
27 1 . 3 8  2 71 . 86 
2 69 . 50 2 7 0 . 10 
2 74 . 90 2 7 7 . 50 
2 7 2 . 50 274 . 00 
2 7 0 . 2 2 2 7 1 . 61 
(J.) c.> s:: (J.) S:: H a:l (J.) •14 4-t 'Cj 4-t <D •14 ;:21 c:l 
. 88 
1 . 50 
o . oo 
2 . 12 
6 . 75 
- . 01 
3 . 75 
. oo 
. 4 8 
. 60 
2 . 60 
1 . 50 
1 . 3 9 
Cll (J.) r-l H !7l 
..-I O <D  p. c.> Cl] ::J O') 'II p., (J.) ..Q H • +:> c.> g •14 Q �·14 
1 1  
1 0  
1 2  
1 6  
18 
1 5  
1 7  
1 3  
1 6  
1 9  
20 
1 6  
1 8 3  
O') (J.) r-l H O'l •14 O <D  p. c.> O') :;j Cl] t1l p., (J.) .!'.l H  • .µ c.> 0 •14 <D 
z �'d 
10 
10 
8 
7 
7 
1 6  
10 
17 
10 
6 
10 
6 
117 
� 0 c.> 
O') Cll O') r-l <D +:> ..-! s Cl] p.a:l (J.) 
:::s Cl] +:> 
� ..c: ..µ .µ 
lg� _g 
2 
2 
0 
2 
3 
2 
3 
0 
3 
1 
0 
4 
2 2  
(J.) ..c: +:> 
Q O ri  
al <D •14 bO +:> +:> 
@ •14 C/J s::: Q) O:: H E-!  
244 - 2 9 2  
2 53 - 280 
2 4 7  - 2 9 5  
238 - 2 8 0  
241 - 2 8 6  
2 2 9  - 3 04 
232 - 2 98 
2 56 - 2 9 5  
2 59 - 2 9 5  
2 2 9  - 289 
247 - 298 
238 - 286 
2 2 9  - 304 
(J.) .£l +:> +:> O') 
s::: (J.) 0 8  
(J.) r-l 
b.O cr:l Q s:: ro .,.; 
p:; lit 
2 50 - 3 0 4  
2 4 7  - 2 8 3  
2 5 6 · - 2 9 5  
2 50 - 2 8 9  
2 50 - 2 9 2  
2 4 2  - 2 9 2  
24 1 - 289 
2 4 7  - 292 
262 - 298 
241 - 292 
2 53 - 2 9 5  
2 56 - 289 
241 - 307 
lf:>. 
Vl 
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Tab le V is r e ad as f o ll ow s : T e a che r D of the f i f th g r a d e  
( 5 -D ) , ( re ad ing l e f t  t o  r i ght ) c la s s  wi th 2 5  pup i l s  having 
comp l e t e  ave rage on the final te s t  2 6 5 , dif fere n c e  in the av er age 
of the two t e s t s  3 . •  9 6 , c l a s s  me d i an of the ini t i a l  te s t  260 . 2 5 ,  
c l a s s  me d i an of t he f i nal t e s t  2 62 . 37 , d i f ference in the med i ans 
of the t wo te s t s  2 . 12 ,  s ixt e en pup i l s  i n cr e a s e d  the ir s cor e s  on 
the f in a l  t e s t ,  s even pup i ls had a d e c r e a s e  in s c or e  on the f in a l  
t e s t  a s  comp ar e d  wi th the i r  ini t i al t e s t  s c o r e , t w o  pup i l s 
p e r forme d  t he s ame on b o th te s t s , s c or e s  on the ini t i al t e s t  had 
a r ange f ro m  238 to 280 , and the r ange in s c or e s for the fi n a l  
t e s t  wa s from 2 50 t o  28 9 .  
In Tab le V I , s t a t i s t i c  a l  d a t a  a:ue :::fshovm t t o :� :vev: e a l o. a  
c omp ar i s on in the. performance of t he t o t al group s  o f  pup i l s  i n  
g r a d e  V and in gr ade VI . From Tab le VI i t  i s  e v i d en t  tha t  b o th  
the grade f i v e  pup i l s  and gr ade s ix pup i l s  r a i s e d  the ir me an 
s c o r e  and the i r  med i an s core on the s e c ond t e s t . The f inal t e s t  
me d i an for b o th gr oups i s  1 . 3 9  higher than the ini t i al medi an .  
Als o the f inal te s t  me an s core i s  3 . 03 hi ghe r th an the ini t i a l  
t e s t  me an . The s ixth grade and the gr oup t o t a l  S . D . d e c r e a s e d  
and may s how a t end ency toward uni f ormi ty .  11 Q11 d e c re a s e d  in all 
groups . 
The pr ob abl e error w a s  c al c ula t e d  f o r  e a c h gr a d e  and the 
t o t al group for e a ch t e s t .  The f o llowing fo rmul a wa s app l i e d . 81 
P . E . ( av . ) ; . 67 4 5  S . D .  -v::;-:;=�t:J==== 
81Henry Garr e tt , S t at i s t i c s  In P s v ch o log and Educ a t i on ,  
( New Yor k :  Longmans ,  Gr e e n  and C o . , 1 9 2 6  , p .  1 2 5 . 
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TABLE VI 
Summary of the S t a t i s t i c a l  D a t a  from the 
STEP Li s tening Te s t  Scor e s  for Grade Five and Six 
·.· :_: :J:riade Five Grade S ix I To t al Group 
Ini t i al F inal Ini t i al Final Ini t i al F inal 
Te s t  Te s t  T e s t  Te s t  Te s t  Te s t  
(N) Numb er · 118 118 205 205 323 323 
Me an 2 6 6 . 7 1  2 69 . 1  271 . 3 6  272 . 92 2 69 . 68 272 . 71 
I'Jie d i an 2 6 6 . 5  2 6 8 . 0  271 . 0  274 . 0  270 . 22 2 7 1 . 61 
( S . D .  J St andarc 
Dev i a ti on 6 . 61 6 . 64 10 . 08 9 . 1 5  11 . 91 10 . 3 2  
Q 7 . 39 5  6 . 885 8 . 17 7 . 78 5  s . 12· 7 . 6 5 
The r e l iab i l i ty of the di fferen c e  in t erms of the 
prob able error was c a l cula t e d  u s ing : 82 
P . E .  ( d i ff . ) = V PE
2 
( av . l )  f PE2 ( av . 2 ) 
46 
The true d i ffer en c e  w a s  then d iv i d e d  b y  the P . E .  ( probab le ) 
error of the differe nce of the two me ans ) .  The re sults  of the s e  
c al cul a t i on s  we re interpre t e d  from a t ab le . 
The r e sult s : 
D 
Grade f ive 2 . 39 
Grade s ix 1 . 56 
P . E .  
diff . 
. 3 59 
. 502 
D 
P . E .  d if f . 
6 . 3  
3 . 1  
To t al group 3 . 03 . 5905 5 . 1 2 9  
D 
Henc e , .the grade five group P . E .  s core me ans tha t  ther e 
are 9 9 . 7 +  chan c e s  in 100 tha t the true d ifferen c e  i s  gr e a ter than 
zero . In grade s i x  there are 98 . 0  chan c e s  in 100 that the t rue 
d i f fere nc e  i s  gre a t er than zer o .  The chan c e s are 9 9 . 7 +  in 100 
tha t  the true d i f fe r ence of the t o t al g roup i s  gre a t e r  than z e ro .  
Ac c o rding t o  Garre t t , i f  the r e s u l t an t  numb e r  i s  4 or 
more comple te r e l i ab i l i ty i s  ind i ca te d . 83 
Thi s i s  interpre ted to me an that the f i f th g r ad e  group 
D 
P . E .  ( d if f ) i s  no t only c omple t e ly re l i ab le , but i t  i s  2 . 3 
( 6 . 3 -4 . 0 0 )  l arger than i t  ne e d  be i n  order to in sur e  a true 
differ ence . Hen c e  one can as sume tha t in 9 9 . 7 + in 100 tha t  
82 Ibid . , p .  133 . 
83 I b i d . , p .  13 6 .  
47 
the obt ained aver �ge doe s no t d iv erge from true ave r age by mor e  
-.#,· than .:: 4 P . E .  Henc e  the true differenc e  will no t be gre at e r  
.,. than 3 . 8 2  nor l e s s  than . 9 6 ( 4 P . E .  of the ob t aine d d i fferenc e ) .  
The s ame i s  r elat ively true of the t o t al group as i t  has a 
D 
P . E .  ( di f f ) greater than 4 ;  there fore , the t rue d ifferenc e wi l l  
no t b e  g r e ater than 5 . 39 no r le s s  than . 67 
ob t aine d  difference ) .  
I 
+ 4 P . E.  of the 
The s ixth gr ade group is l e s s  r e l i able than the o ther two 
group s . I t  i s  c on c e i v able tha t  2% o f  t he group s cored ab ove or 
be low � 3 P . E .  un it s ;  however , the true d i fferenc e of the g roup 
will not be gr e at e r  than 3 . 06 �or le s s  than 0 0 6  ( � 3 P . E .  o f  
the ob t ained differenc e ) .  
The improvement and r e l i ab il i ty o f  the f i f th grade gr oup 
are both superior to the sixth grade group ; ho wever the f i f th 
grade group '. s me an and medi an are cons i s tent ly lower than that 
of the sixth gr ad e group . I t  is int ere s t ing to no t e  that the 
lowe s t  s core s in the s ixth grade are cons i s t en tly lower th.an the 
lowe s t  s c or e  of the f if th gr ade group , but that the highe s t  
s core s o f  the s ixth gr ade group are c on s i s ten t ly higher than t he 
f i fth gr ade group . 
Table VII , a su�nary of the fre quency d i s tr ibutions o f  
the s core s from the ini t i al and f inal t e s t s  by gr ade s and t he 
to t al g roup , illus tr a t e s  the ov erlapping o f  the sixth grade group 
a t  the lower end o f  the s c ale . 
Table V I I  should be re ad a s  fo llows : ( consu lt the in t erval 
o f  s c ore s column at the left of the t able for the int e rval ) the 
fol lowing pup i l s  s c or e d  in t he 24 5 . 5  t o  248 . 5  int e rval , ( r e ading 
from left to right ) 1 f if th-gr ader on the ini t i al t e s t , 1 f i f th-
TABLE V I I  
Fre quency Di s tribution f o r  the Ini ti al 
and F inal STEP Lis t ening Te s t s  
Int e rv al Grade 5 Grade 6 
of S core s Fre quency Fre quency 
Ini t i al Final Ini t i al F inal 
227 . 5  - 230 . 5 2 
2 30 . 5  - 233 . 5  1 
233 . 5  - 236 . 5  0 
236 . 5  - 239 . 5  2 1 
23 9 . 5  - 242 . 5  1 0 3 
242 . 5 - 245 . 5  1 0 0 
24 5 . 5 - 248 . 5  1 1 3 1 
248 . 5  - 2 51 . 5  3 3 4 1 
2 51 . 5  - 2 54 . 5  8 8 8 5 
254 . 5  - 2 57 . 5  3 6 6 7 
2 57 . 5  - 2 60 . 5  16 9 13 10 
260 . 5 - 2 63 . 5  10 10 11 1 5  
263 . 5  - 266 . 5  14 11 23 13 
2 66 . 5  - 2 69 . 5  12 12 12 17 
$69 . 5 - 272 . 5  11 15 16  27 
272 . 5  - 27 5 . 5  11 16  2 6  2 2  
275 . 5  - 278 . 5  8 3 24 23 
2 78 . 5  - 281 . 5  8 10 15 14 
281 . 5 - 284 . 5 4 6 14 17  
284 . 5  - 287 . 5  2 3 8 6 
287 . 5  - 2 90 . 5 1 1 6 14 
290 . 5  - 2 93 . 5  1 2 3 7 
293 . 5  - 2 9 6 . 5  1 1 4 1 
29 6 . 5 - 299 . 5  0 4 1 
29 9 . 5  - 302 . 5  0 0 0 
302 . 5  - 305 . 5  1 1 0 
30 5 . 5 - 308 . 5  1 
Total ::_118 �' 118 205 _ - 205 
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To t al Group 
Fre quency 
Ini t i al F inal 
2 
1 
0 
3 
1 3 
1 0 
4 2 
7 4 
1 6  1 3  
9 13  
29  19  
21 25 
37 24 
24 2 9  
2 7  4 2  
37 38 
3 2  2 6  
23 24 
1 8  23  
10  9 
7 1 5  
4 9 
5 2 
4 1 
0 0 
1 1 
1 
3 23 3 23 
gr ade r  on the f inal te s t ,  3 s ixth-grader s on the ini t i al - t e s t ,  
1 s ixth- grader on t he f inal t e s t ,  mak ing a t o t al frequency of 
4 on the in i t i al te s t  and 2 on the f inal .t e s t .  S imi l arly in 
the 2 6 0 . 5  - 263 . 5  s c ore in t e rv al the re . we r e  t en fif th gr ade 
p upi l s  s c oring on the ini t i a l te s t ,  ten fi fth gr ade pup i l s  
s c or ing on the final te s t ,  e l e ven s ix th grad e  pup i l s s c o r ing 
on the ini t i al t e s t , f i f t e en grade pup i l s  s c or ing on the final 
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t e s t  mak ing a t o t al ·fr equency . .  o f  twen ty- one pup i l s  s c oring in 
the int e rval on the in i t i al te s t  and twenty - five p up i l s  s c or ing 
in the interv al on the f in al t e s t .  
Wha t· i s  the Relat ive V alue of the Dis c u s s i on 
Top i c s  and Sugge s t ed A c t i v i t i e s  
Pr ep ar e d  for U s e  in thi s S t udy ? 
Ohe of the purp o s e s  of the s tudy is t o  s e cure j udgemen t s  
f rom the p ar t i cip a t ing t e a che r s  wi th re spe c t  t o  the mer i t  o f  the 
thr e e  sugg e s t e d  d i s cu s s i on top i c s . 1I1he t e a che r s  r at e d  the topi c s  
fr om one t o  t en ( the l arger the numb e r the be t t e r  th e t o p i c ) .  
T able V I I I  and IX provide summari e s  o f  the t ea c he r ev aluat i on . 
Table V I I I  giv e s  e ach t e acher s  ra t ing f o r  e a ch o f  th e 
thre e top i c s ,  A ,  B ,  and C ,  whe r e in A re f e r s  to " r e a s on s  fo r 
l i s tening , 11 B r e f e r s  t o  1 1prin c ip l e s  of go o d  l i s t ening , n  C r ef e r s  
t o  " an anal o gy o f  the natur e  of l i s t ening and a r ad i o  b r o ad c as t . 11 
T ab l e  IX i s  a re c ap i tul ation of d a t a in T a ble VI I I  to show r at ing 
v alue , the sum of the r a t ings ( r a t ing v alue ) for e ach topi c , the 
av e r ag e  r at ing o f  e a ch top i c  and the numb e r  of t e a chers r a t in g  
the topi c .  For top i c  A ,  the r ange ex t e nd s  from 5- 10 . One t e a cher 
-
gav e  a Top i c  A r a t ing of 5 ,  four g ave i t  a r a t ing o f  6 ,  no t e acher 
r a t e d  it 7 ,  thr e e  t e acher s r a t e d  i t  8 ,  one t e a cher r a t e d  i t  9 ,  
TABLE VIII 
Di s c us s i on Top i c  Ev alua tion Su..'1lll1ary 
. .  Te acher 
.. 
5 -A 
5 -B 
.. -
5 -C 
5 -D 
5-E 
6 -A 
6-B  
6 -C 
6 -D 
6 -E 
6 -F 
6 �G 
Rating 
To tal  
Topic A 
6 ·  
10 
9 
8 
6 
8' 
10 
8 
5 
6 
10 
6 
92 
�:-:i- Indi c a t e s  no rating 
Topi c B Top i c  c 
10 10 
..;�·;:- ��-
9 6 
7 8 
8 10 
9 10 
10 10 
9 8 . 5  
8 6 
5 7 
10 10 
"'� �-- 8 
8 5  93 . 5  
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TABLE IX 
Sunnnary 
of 
51 
the Value Ratings Made by the Part icipating Teacher s of Dis cus s ion 
Topics A, 'B ,  and C in terms of Frequency Rating 
'ropic . A Topic B Topic C 
Rating Scale Frequency Frequency Frequency 
10 3 3 5 
9 1 3 0 
B . 5  0 0 1 
8 3 2 2 
7 0 1 1 
6 4 0 2 
5 1 1 0 
Sum of rating s 92 8 5  93 . 5  
Average 
Rating 7 . 66 B . 5  B . 5  
Total No . of . 
Teachers rating 12 10 1 1  
52 
arid thr e e  t e ache r s r a t e d  i t  10 . F'or top i c  B, the r ang e  vvas from 
5- 10 and for t op i c c from 6 -10 . The f a c t  that for t o p i c  A the 
av e r ag e  i s  7 . 66 ,  for t o p i c B ,  the av e r ag e  is 8 •. 5 ,  and tha t  in 
all c as e s  r at ings are 5 or abov e , i t  c an be as sume d tha t  the 
t e a che r s  in thi s limi t e d  s amp le found the di s cu s s i on t op i c s  us eful . 
The d i s cu s s ion topi c s  may be found in App e nd ix B. 
Tab l e s X ,  XI , and XI I giv e e v i d e n c e  of the ut i l i z a ti on and 
ev aluation of the s ugge s t e d  a c t iv i t i e s whi ch we r e  given to the 
t e a che rs for u s e  in the ins truc t i onal pr ogram .  
T able X is the ma s te r  t ab le whi ch s ho ws the ac ti v i t ie s 
u s e d  and the we i ghted u s e  val ue ( on a s c al e  from one t o  t en }  g i ven 
to e a ch a c t ivi ty by e ach te ache r u s ing th a t  a c t ivi ty .  A numbe r  
v alue or {� i n  the s quar e indi c a t e  ut ili z a t i on .  An unf ill e d  s quare 
indi c at e s  a c t iv i t y  was no t used by the t e a cher . 
In t ab l e  X the hor i z ont al ax i s  r e f e r s  t o  th e r e sp e c t ive 
a c t iv i t i e s ( Append ix C }  and the ver t i c al axi s  ident if i e s  t.he 
te ache rs by numb e r . T e a cher 5-A , for example , us e d  twe lv e ac ti v i t i e s 
( a c t ivi t i e s  numb e r e d  1 ,  2 ,  3 ,  4 ,  5 ,  6 ,  8 ,  9 ,  11 , 1 2 , 14 , and 1 6 ) 
and r at e d  t en o f  them ( on a s c ale from one t o  t en ) as follows : 
#3 -five , #4 - t en ,  #5-e i ght , #6 - t en , #8 - te n , # 9 - t en ,  # 1 1 - t en , #12 -
e i gh t , #14 - t en , and #1 6 ten . The r a t ing t o t al s  repre s ent a 
s urmnat ion o f  t he we i gh t e d -us e v alue r a ting g iv en t o  e a ch a c t i v i ty 
by e a ch t e a cher u s in g  tha t a c t iv i ty .  
T ab l e  XI i s  a r e c ap i tula t i on of d a t a  from Table x .  I t  
summar i z e s the fr e quency of e a ch v alue r at ing wi th re spe ct t o  the 
sugge s te d  a c t iv i t i � s , g iv e s  the sum o f  the r at ing s for e ach 
ac t ivi ty ,  pr ov i d e s  the ave r age r a t ing of e a ch a c t iv i ty ,  and ind i ­
c a t e s  the numb e r  o f  t e a cher s  ut i l i z ing e a ch ac t iv i ty .  
Te a chers 
Number s 1 
5 -A ;� 
5 - B  1 0  
5-C 1 0  
5 -D 8 
5 -E 
6-A 1 0  
6-B 1 0  
6 - C  1 0  
6-D 8 
.. 
6-E 
6 -F 1 0  
6 - G  5 
R a t ing 
To tal 8 1  
'rABLE X 
Summary 
o f  
T e a che r U t i l i zat ion and Ev alu a t i on of A c t i v i t i e s  
Symbols Repr e s en t ing A c t i vi t i e s  
2 3 4 5 6 7 8 9 1 0  1 1  
·:� 5 10 8 1 0  10 10 10 
10 6 1 0  1 0  8 10 " ";\"' 10 
3 3 5 1 0  1 0  1 0  5 
9 8 7 9 8 
4 1 0  1 0  8 
5 6 1 0  7 1 0  8 8 5 
5 10 1 0  5 5 
8 8 5 . 5  8 . 5  8 
8 8 5 8 8 8 4 
4 
10 10 10 
7 7 8 1 0  
6 1  5 7  6 1  33 . 5  . 93 . 5 5 5  57 4 6  0 2 9  
J'. 
h Ind i c at e s  us e but n o  evalua t i on 
1 2  1 3  1 4  
8 10 
3 
8 
5 6 8 
3 
8 7 
5 5 
7 
1 8  1 9  4 6  
' ; l.l 
1 5  
8 
5 
5 
3 
2 1  
1 6  
10 
10 
20 
c.n. 
(fJ 
R ating 1 2 
10 6 2 
9 1 
8 . 5  
8 2 1 
7 .  1 
6 
5 . 5  
5 1 2 
4 1 
3 1 
Sum of  
R at ings 81 61 
Average 
R ating 9 6 .77 
To t al No , 
T e a cher s  
IJ.i a t ing 9 9 
3 
1 
2 
1 
2 
l 
1 
1 
57 
TABLE XI 
Summary of  the Value R a t ing s o f  t he Sugg e s t ed 
Activ i t i e s in Terms of the Frequency o f  Rat ing 
S ;mb.ols  R epre s enting A c  t i  vi t i e s  
4 5 6 7 8 9 10 
4 7 :3 2 2 
1 
1 
2 2 1 2 4 2 
l 1 
l 
l l 1 2 
61 3 3. 5  93.5 5 5  5 7  4 6  0 
6.33 s . 7  6 . 7  9.35 9J.6 8.14 7.66 0 
9 7 5 10 6 7 6 0 
11 12 13  14 
2 1 
l l 2 
2 
l 
1 2 l 
l 
2 
29 1 8  1 9  4 6  
7.25 6 6.33 6 .ffl 
4 3 3 7 
1 5 
1 
2 
1 
21 
5.25 
4 
lE 
2 
I 
I 
I 
I 
I 
20 I 
10. C  
'I 
CJl 
� 
2 
5 5  
T able XII i s  an analy s i s  o f  th e  av erage we ighte d-use 
rat ing v alue of the ac t iv it i e s . A bri ef  n o t ati on o f  the a c t iv i ty 
i s  prov ided in thi s t abl e ;  i f  de t ai l s  are de s ir e d  c on sult 
Append ix c .  The le f t  c olumn of  T able XII indi c at e s  the av e rage 
we ight e d-use rating in de s cending order o The number of t e acher s 
us ing and e v al ua t ing the a c t ivity are indi c a t e d  in t h e  next column 
and the we ighte d -us e r a t ing sum pre cede s the bri e f  d e s cription o f  
the ac tivi t ie s . The highe s t  aver age r ating w a s  t en and t hi s  
ac t iv i ty was #1 6 ; however, only two t e achers  r a t e d  thi s  a c t ivity 
whi ch give s i·t a s um t o tal o f  twenty . 
Seven of the s ix te en a c t ivi t i e s  wer e  r at e d  by le s s  than 
one -half of the t e achers . On the b a s is o f  suc h  a me ager s ampl ing 
of opinion , i t  i s  diffi c ul t  t o  dr aw conclus i ons p art i cul arly 
s in c e  only one a c t iv i ty was rat ed ab ov e 90 , ou t of a po s s ib l e  
to t a l  rating of 120 . 
I t  i s  eviden t  that ac t ivi t-,i e s  N o . 6 ,  7 ,  1 ,  4 , '  and 8 were 
c ons idered of  sucn � alue a s  t o  me r i t  the a t ten t i on of t e ach e rs . 
What i s  the Re ac t ion o f  the Te ache r s  t o  the Pro cedure 
and Outcome s of  the Study?  
T ab le XIII is  a surmnary of  a que s t i onnaire de s i gne d t o  
a s c e r t ain the t e a cher s ev al uat i on o f  the t o t al program.  
{ Que s t ion 1 refers  t o . t he r a t ing o f  sugge s t e d  a c t iv i ti e s . ) 
In re sponse to  que s ti on I I  all twe lve t e ache rs indi c a t e d  
they wo uld t e a ch li s t ening in the f uture . S e ven o f  the twe lv e  
fe l t  that the ir pup i l s  had impr ove d  s igni f i c antly a s  a r e s ul t  of  
the in s truction emphas i s  during the two wee k  p eri o d ,  two were no t 
cert ain , two s aid no improvement ,  a�d one d id no t reply ( que s t ion 
I II ) .  P art  B of  Table XIII  i s  a summary of the e vid en c e  s ighted 
10. 00 
9 . 35 
9 . 1 6 
9 . 00 
8 . 70 
8 . 14 
7 . 66 
7 . 2 5 
6 . 7 7 
6 . 70 
6 . 5 9  
6 . 33 
6 . 33 
6 . 00 
5 . 2 5 
o . o o 
2 
10 
6 
9 
7 
7 
6 
4 
9 
5 
7 
9 
3 
3 
4 
0 
20 . 00 
93 . 5  
5 5 . 0  
8 1 . 0  
61 . 0  
57 . o  
4 6 . 0  
29 . 0  
61 . 0  
33 . 5  
4 6 . 0  
57 . o  
1 0 . 0  
18 . 0  
21 . 0  
o . o  
't  
TABLE XII 
S ummary o f  Te a cher 
V a lue Ratings 
. #1 6 
#6 
#7 
#1 
#4 
/18 
#9 
#11 
#2 
#5 
#14 
#3 
#13 
#12 
#15 
#10 
Br i e f  De s cr i p t i on 
o f  A c t iv i ty 
O b s erv a t ion of change s in s tory 
r e t o ld s i x  t ime s 
Giv e i n s truct ions only once 
Deve lopment o f  c la s s  s t andar d s  
f o r  l i s tening 
Te acher s e lf -evaluati on 
Game : I n cre a s e  the length and 
d i ff i c ulty of ins truc t i on 
T i t l ing p o e try 
P a s s on in s truc t ions orall y  t o  
ab s ent p up i l s  
D e t ermine the natur e  o f  t he 
s tory from i s o l a t e d  c onv e r s a t i on 
Giv e oral t e s t s  
Game : Bui ld ing s en t en ce one wo rd 
at a t ime r e p e a t in g  all the 
prev i o u s  wo r d s  e a ch t ime 
Incr e a s e  th e  leng th and 
d i f f i cul ty of in s tru c t i on s  
Game : Go s s ip 
P up i l s  int e rv i e w  e a ch o ther 
D i s cuss non -v erb al commun i c a t ion 
Sep ar a t i on of e s s en t i al and non ­
e s s en t i al i d e a s  
P r e  and P o s t  d i s cu s s i on s  o f  
v i s i ting l e c t ur e r s  
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by the t e ache rs t o  suppo r t  thei r an swe r t o  que s t i on I I I . 
Par t C of Tab l e I i t emi z e s  th e fac t o r s  the t e a che r s  
be l i e v e  t o  b e  re spons ib le for the improv eme n t  i n  li s t ening 
s c ore s . 
I t  has been the purp o s e  o f  th i s  chap t e r  to p r e sent the 
r e s ult s o f  the st udy . Chap t e r  IV wi ll dr aw c onclusi ons and 
re c ommend at ion b a s e d  on this s tudy . 
57 
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TABLE XII I  
A 
Summary o f  T e a cher ' s  Evaluat ion of the Progr am ' s  Effe c t iv ene s s  
I .  Refers t o  a c t i vi ty r a t ings de t ailed in Table IX . 
I I . Will yo u make l i s t en ing emphas i s  a part of your fu ture 
t e a ching ? 
Je s Ifo 
12 0 
III . .Do you f e e l  your pup i l s  have be c ome s i gni f i c ant ly b e t te r  
l i s t ener s  a s  a r e s ult  o f  your 1 1 empha s i s 1 1 o n  l i s tening ? 
Y e s  
7 
No 
2 
Maybe 
2 
B 
No Reply 
1 
Summary of the Ev iden ce Giv en t o  Suppor t the 
Answe r  to Que s ti on I I I . 
Af firmative : 
The childr en do not ask que s tions about the a s s ignment s  
a s  frequently a s  they d id .  
The chi ldren d o  f ewer thing s t o  hind er t he ir l i s tening . 
:More s e lf -reli an c e  no t only in li s t ening but als o re ad ing 
and f ollowing printed  dir e c ti ons . 
R o om a tmo spher e i s  much qui e ter , showing that the pup il s  
re ali ze  the ne c e s s i ty f or qui e t  �ih en trying to  l i s ten . 
Children s t arted  reminding e ach o ther ab out l i s t ening 
b e t t er .  
On an oral te s t  o f  thr e e  que s t i on s , only one a s k ed t o  
have a que s t i on rep e a t ed . 
Ne arly everyone in the c la s s now watche s the spe aker and 
l i s tens wi th emp ty han ds . 
· Negative : 
The chi ldren s ti l l  que s t ion a s s ignment s  and ins tru c t i ons 
even though r e ad plainly . 
( continue d next page ) 
TABLE XI I I  ( continue d )  
c 
Summary of Que s t ion Number IV 
IV . Wha t  fac t or or f a c t or s  do you be l i e ve mos t re spon s ib l e  
o f  t he impr �vement ? 
The r e al i z a t i on of wha t  i s  inv o l v e d  in g o o d  l i s t en ing 
The r e ali z a t i on of the imp or t an c e  of l i s t e ning on the 
p ar t  of the s tuden t s  
Emphas i s  p la c e d  o n  l is tening 1H� 
Intere s t  in the program 
The f' act  tha t they s e t  the i r  own s tan d ar d s  
The r e ali z a ti on o f  the c ourte sy el ement �� Te a chers  prac t i ce o f  nev e r  repea t ing an a s s ignment 
The re al i z a tion that one i s  mi s s ing s ome thing i f  he 
do e sn ' t  l i s ten a l l  the time 
The d i s cus s i on s  on 11Why I d on ' t l i s t e n , 11 . 
Se lf - s a t i s f a c t ion in imp rovement of v.o r k  
11My p a tience in wai t ing long enough to ge t e ach p up i l ' s  
a t t en t ion 11 
��·��- 3 g av e  thi s re spon s e  
" •, : 
2 g ave thi s r e spon s e  
59  
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CHAPTER IV 
C ONCLUS I ON S  AND RE COMMENDA'11ION S  
L i s t ening i s  one f a c e t  o f  the language ar t s . I t  i s  a 
<') 
re c ep tor s kill in the a c t  o f  or al c ommun i c a t i o n .  Pr e s en t  day 
t e chno l o gy ha s introduc e d  m any new d ev i c e s  whi ch c omp e t e  f or 
the a t t en t ion o f  adul t s  and c hildren . Even the c l a s s room i s  
moving away from a prep onde r an c e  o f  wr i t t en c ommuni c a ti on t o  an 
emphas i s  on s uch aud i o  s i tuat i ons as radi o ,  t e l ev i s i on , 
re cordings , and d i s c u s s i on g roup s . L i s t e ning i s  no t a new are a ,  
but ·�; wi th the incr e a s e d  empha s i s  in the l a s t  t wo d e c ad e s  on aud i o  
devi c e s ,  i t  i s  re c e iv ing new empha s i s  at pr e s en t  whi ch i s  
evi denc e d  b y  th e  r� c en t  in clus i on o f  l i s t ening un i t s  and mat e r i a l s  
i n  the language art s textb o o k s  i n  the e le ment ary f i e l d . 
R e c en t  re s e arch t e nd s  t o  indi c at e  t h a t  l i s t en ing c an b e  
t aught . I f  there i s  a s c ienc e t o  the t e a ching o f  thi s s kill , 
i t  i s  hop e d  that thi s  s tudy wi ll add t o  th e e x i s t ing re s e ar ch .  
This s tu dy i s  s i mi l ar t o  o ther s tudi e s  in the are a ,  but uni qu e  
i n  the r e sp e c t  that b o th f i f th and s ix th gr ad e  pup i l s  par t i c i p a te d  
in the s tudy . 
C e r t.ain conclu s i on s  ar e j u s t i fi e d  as a re sul t o f  thi s  
re s e ar ch b a s e d  on a s t andard i z e d  te s t ing program and s ub j e c t iv e  
e v alu a t i on s  o f  the t we lv e  p ar t i c i p a t ing t e a che r s . 
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C on c lus ions 
The re sul t s  of the s tudy ind i c a te that the li s t ening 
.abili ty of f if th and s ixth gr ade pup i l s  c an b e  improv e d  as the 
'.re sul t o f  two we eks o f  conc en tr a t e d  l i s t ening ins truc t ion . Thi s 
i s  e v id en c e d  by the 3.03 me an s core incre a s e  from the ini t i al t o  
the final t e s t . 
The s tudy ind i c at e s  th at the f if t h gr ade gr oup m ade a 
s i gni f i c ant improvement which w a s  j udg ed t o  be s t a t i s t i c ally 
r e l i ab le . 
The s ixth grade group al s o  showe d a s i gnif i c ant imp roveme nt 
but slightly l e s s c on c lus iv e than w a s  true of t he f if th gr ade 
group . 
An analys i s  of the j udgement s o f  t he twelve t e a cher s 
p ar t i c ip at ing in thi s s tudy ind i c a t e s  that they found the d i s c u s s ion 
. � 
topic s t o  h ave meri ts . To p i c  C ( r ad i o  - lis t e ning an alogy )  was 
j udged t o  b e  s up er i o r  by the mo s t  t e a che r s . 
The utili z a t i on o f  the ac tiv i t i e s  wa s on the s e l e c t ion b a s i s .  
S inc e the pe rsons invo lved in t he s tudy we re l e f t  free t o  de c id e  
wh i ch a c tivi t i e s  and number of a ct iv i t i e s  the y wished t o  u s e , s ome 
a c t ivi t i e s  wer e  used and evaluat e d  by r e l ativ e ly few t e a cher s .  
For thi s re a s on only tho s e  a c t ivi t i e s  men t i oned by six or more 
te a chers are cons ider e d  in the c on c lu s i ons . I f  mo re t e ache r s , o r  
a diff erent group of t e acher s ,  were inv o lve d in the s t udy the 
re sul t s  reported could have chang e d  t o  s ome exten t .  
Ac tiv i t i e s  #6 ( giv ing ins t ru c ti on s  only once ) ,  #7 ( d evelop ing 
gr oup s t an d ar ds for l i s ten ing ) ,  and #1 ( t e acher s e lf -ev aluati on ) 
we re ra ted by s ix or mor e  t e a ch er s  a nd ha d an a verag e  r a t ing of 
nine o r  more o f  a p o s s ib l e t en a ver age rat ing . 
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On the b a s i s  of t he e v aluation o f  the p ar t i c ipat ing t e acher s ,  
the lis t ening emphas i s  ins tructi onal pr.ogr am su gge s t e d  in thi s  
s tudy i s  concluded t o  have me ri t .  Nine t e achers indi c a t e d  th.at 
they b e l i ev e d  the i r  pup i l s  to  be b e t t er l i s tener s as a re sul t of 
the program ,  and s e ven of t he afore men t ion e d  nine ind i c � te d  the y 
thought the improveme n t  to b e  s i gnif i c ant . 
- R e c ommend a t ions 
It i s  rec ommend e d  that p arent s and t e a chers d evelop good 
l i s tening hab i t s  and thereby s e t  good examp l e s  for chi ldr en . 
I t  i s  re commende d that every t e a cher p e r io d i c ally eval uate 
hi s or her l i s t ening habi t s  and s k i ll s . 
I t  i s  re c ommended that c onunun i c a t i on b e tween beings be of 
a natur e that one nee d no t fear to l i s t en .  
I t  i s  rec ommended in th e inter e s t  of pro mo t ing be t t e r  
l i s tening hab i t s  that one have s ome thing wor thwhile t o  say when 
he s p e aks so t ha t  one wi ll n o t  develop the hab i t  of 11 t un ing-ou t 11 
the spe aker . 
I t  i s  r ec ommended that the t e acher u t il i ze li s t en ing 
d i s c us s ion t op i c s  and a c t i v i t i e s  t o  enhance the li s t en ing s kills  
of the ir pup il s . 
I t  i s  re commended that the s ugge s te d  top i c s  and a c t iv i t i e s  
l i s t e d  in thi s  p aper b e  sub j e c t e d  to f ur ther evalu ation b y  a 
larg er numb er of evaluator s .  
I t  i s  re commend e d  that mor e  formal pre p arat ion be given 
pro spe ctive t e a chers c onc erning the nature and imp l i c a t ion s  of 
goo d l i s t ening . 
I t  i s  re c ommende d that teach er s g ive the ir pup i l s  a 
s t andard i z e d  l i s t ening achi evement t e s t  a s  many pup ils  are 
surpr i s e d  to l e arn they l i s ten po orly . 
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l i s ten t n g  wh i ch I w i s h  to c o n d u c t  i n  y o u r  s c h o ol : 
Go o d  1 i .<J te n i'n g i s  b e c o m i n q mo re and mo re i mvo rtrin t in o u r  
p re s e n t - d a y  l i u i n. g .  Th e t n c re a s e d u s e  o/ te l e u i s i o n , rad i o ,  h i .;.fi , 
a n d  o th e r a u� i Q- d e v i oe s  m � te l i s t e n i n g - go o d  l i s te n i n g  - ve r y  
i mp o r t an t .  
Mu ch. a t ten t t o n  i s  c u rre n tl u he in q d i re c te d  t: o wa rd t h e  
i d e n t i . f i c a t t o n  o f  t h e  s k i l l s  i n u o l 11 ed i n  l i s te n f. n 1 ,  a n d  t h e  s e l f­
d f. .s c i ol i ri e  n e c es s a r y  fo r go o d  l i s ten i n q  ha b t ts .  
· �fon y t e a c h e �s s ve n d a q re a t am o un t  o f  p re c i o 1�s  cl a s s r o o m  t i me 
re pea t i n g  d i re c t i o n s a n d  commen ts . Yu e h  of t h e  re pe t i t i o n i s  
n e c e s s a ry p r i ma r H y beca 1tse t h e  pup i l s  ha ve i n e ffe c t i ve 1 i s  t e n  i n g  
ha b i ts and po o r  mas te ry o f  l ts te n i n g s t i l l s � 
.Z . The p u rp o s e  o .f t!l i s  s t ,1.d y i .s to de te rm in e  i f  1 i s te n t n g 
c an be t a ugh t . A re t h e re s i qn ift c an t ben eft ts t o  be 
d e r i ved fro m  p ra c t ic e  and f m p h a s is on l ' s te n i n g? 
2. A t e s t  w t l l  be ad m tn i s t e re d a t  t h e  �e g in n i n g of t h e  p r oje c t  
a n d  a t , a t  w i l l  b e  adm t n i s t e r�d a t t he e n d  o f  th e s t ud y � 
Th e p u rp o s e  of the t e s t s i s  to ' a t te m p t  to meas u r e t h e  
g ro wth in l t s te n i n g d u r i n q ' t h e  s tud y - i f  �n y a  
A .. 'I'1ie te s t s a re fro m A antl fo rm 8 of t h e  STEP 
(Se q ue n t i nl Te s t s of Ed u c a t i o n al Pro q re ss ) 
L i s ten i n g  Te s t .  Ed uca t i o n al Te s t i n g Se ;u i c e ;  
P r  i n  c t:: ton , ;'f .. J .  
B .  Th e t e s t s w il l  be tape - re c o rd e d . The · cl 'as s ro o m 
t ea c h e rs a r e re s po n s i bl e  ONi Y  /o r d i s t r i � u t i n g  
a n d  �ol l ec � i n q  t he te s t  bo o kl e ts and a n s we r 
s h e e ts .  
a. The te s ts a re a p p r o :i: tma te l y o n e · an d f h o u rs 
i n  l e n gth , �nd may be ta ke n t� o ri e  - l l  h o u r  
s j t t i n g, o r  two - 45 m t n u te s e t t in gs �  
6 8  
D u  Th e t e s t s  .w i l l be s c o .re d a n d  e val u a t e d  i 12  m y  o.ffic e n  
E .  ll l  t e s t i n g m.rrt e r i al s  w i l l  b e  fu rn i s h e d  w i th o 1f. t  
c o a t · t o  t h e  p a r t i c i van ts . 
3 .  T� a c he rs of t h e  expe r i m e n tal cl as s e s w i l l  b e  g i v e n  a 
.1 i s'l: o .f s el e c ted o roo e d u r e s  a n d  a c t i " i t i e s  wh i c h a re 
d e .s t rm ed t o ·  i n c re a s e  l i s te n in a a h il .i t u 11 u d e ve l o ri i n g 
be tte r l i s ten in g s k i l l s n n d h a b i ts .  
A .  It i s  e%pe c te d  t h � t the t e a c h e r � il l  fi n d use 
o /  t h e s u 1 1 e s t e d  mate r i al in c o n n e c t i o n w i th 
t h e  re 7ul a r s u bje c t  ma t te r  i n  �s m n c h  as 
l i s t e n i n g has n o  c o n te n t a re a  of i ts o wn . 
B .  Th e t e a c h e r w i l l u s e  the s u 7 1e s t i o n s a t  h i s  
o r  h e r d i B c re t i o n . 
C ,.  Uan y  o f  t he i t e ms a re n o ·t t i me c o n s um i n g  an d  
m o s t  i t ems a re c o n c e rn ea p r i ma r i l y w i th 011,p tl 
p r� c t i c e i n  l is t en i n g _ 
D� Th e t e ache r i s  e �p e c te d  t o  r e p o r t  the use made 
of t h e _ s u qges ted m a t e r i al w i th s u gge s t i o n s  a n d  
adaptat i o n s  i n ·  the p r o gram; 
Te r r y  R .,, Sh e ph e rd ,  ;11 5-1 600 B. Tyl e r, Cha rl e s to n ,  Il l ., ,  DI 5-31 3·1· 
Bel ow you w U l  .find th 1"ee s ug?e s ted d·i. s c ua s  t on. to p i c e 
wh i c h  m i gh t  be us ed as 'lra � 1r t al ac t h 1 t t i e s .fo r the "emphas i s  
a n  1 t s te n  'L n g  p ro r.rram ".. 'l'hess a c t t v t t i e s  · s h o ul t4.  h e l p the 
D up i l s  to und e rs tan d :  the t mpo r t -n c e of 1 t s te n , n g, h ow to t m o ro va 
t h e t r  l t s t e n ,ng, an d the nature of l t s te n t n g� The rs . a re a l j o  
s u qqe s ted a c-t i v t t i e s  wh i c h  s ho ul d  s t i mulate l i3 te n  i n g  and pro v ide 
prac t t ce t n  l t eten t n go DCsoua s l on on l $ s ten t n g  s h o u l d  come a t  
mo s t  o p po r tu n e t i m e s � Whtin ol o s-s membe rs m i s s  a o me ·t h ing i mp () r "ban t  
b e c a u s e o f  l i s ten tn � · - p o o r l i s te n i n g, t h e y  s h o ul d  b� mo s t  r e a Q p ­
t i ue to a d i s c u s s t � n  con ce rn i n g t h e  imp ro vemen t o f  t h e ' r  l is t e n i n g. 
Be l o � each to p i o , y o u a re ns h to r�te the a c t i v i ty an d t o  
wr i t e s u 91e s t i o n s , pr� bl ems re s ul t i n g  fr•m y o u r  us e of the . ac t i � i t y� 
and ad a p ta t i o n s  yo u mad e tn the a o t t 1J t t y., 
b!SCUSSION T? PICS 
' 
'! • .  De v e l o p  w i th the cl as s s o me re n. s o n a  f'o r be i n g  a ?O o d  1 l. s t e n e r .,  
(Exampl e v f  t h e  t iroe <> f  res p o n s e s  dn e m t ght e xp.� �1; : )  
l e  It t s  thf O o u rt s o u s  th in q tb d o � 
2 .  I t  saue� el a s s t iml by el im inatl � q  bo r i n g  r e pe t t t i ons . 
3o On e i mpre>ue § h i s l ec rn i n g .  
49 A s  a l i s ten e r  &n e h a s  a re s o � n a i � t l t t y  t o  t h e  o ro up i n  
t h n t  he m t gh t  n e ed t a  c o rrec t or add t o  th e i nfo rma� ' o n  
l)fJ i n g  p re s e n te d .  Ht! . i e  a be tte r g ro u o  oa r t t a i pan t • 
• • • • • • ,, .. .  ti • ' • • •  
1 .  P.1 e a s e  ra-te the a c t t. ii i t u tn te rms of i ts 1111l u.11 ·to U" " r  
ci ris·s as a l i s te n i n g a c t t u i t u .  (Rri tf!J from . .  o n e  to 
te n � o n H  be in g a ve ru pO o �  l t s ten !n g q c t t � i ty a n d  
t e n  oe in q a .ve t-µ e;;cc�l l en t  l i s ·te n e n g  a c t i v ity. ) 
Ra t t n g. . . . . .  · 
2 �  Comme n t  to re ve a l r m 1.1  c i f  f t c • !.l t i e s •  f o c u. rred o r  an v 
· adav ta + ions  m�de i� t h e . ac t t· v i t.'!1 fo r y<J u r  gro up: 
• e • • • • • o • e e • • � • O � • G o • • 9 Q o U • 4 • 4 � # G O a q a • o � • • ·� � o • 
• * # • • 'If • • • o • Cf • • • • ·i, II • -. ;,io • O • _1' Cl' o • • • • ., • q • a • :I • • • 1;11 o p II) • 
• • • o • ·f i- • o • a ft f • • o • • o q : o ii 6 �· o It er • o o * • • •· 11 O °' o o o •_,..• • o • 
• o • • a 6 ;f· ,. • • 0; • a • a • • o o fl o q t. w • � o • o t • o , o i:. o a • u o o ,. t O" • • 
lh JJ i s c u, s s  a·n. a s e t  ?J,p s ome "qu id t n g  p r f o c t p l-�.s " .fb r  qoo ci· l i 9 t en �n q �  
(i::xar;i,pl e s )  . • · · . 
1 .,  L i s t.en i.n g i s  i m rfro v!d wh e n  the, l i s t en e r  i s  wrr t ch in g the 
t a l  Tr:e r i; .. (He o an ben e f i t fro nl ' ge s t u res tin c.i fa c i al 
expre s s  Z o n a . ) 
· 
2 c Jl v o id d i s t ra c t i on . .  Cl e_ a  red d e s 'lr:a &.nd e mf ri; y  hands a i d  
1 i s "ter dng,. (Fe we r th i.n gs "to d j u ide  i n te re s t o ) 
3 .. De v e l o p  ·th e  cl a s s ro o m p o l i c y  of q i v i n g  i n s t r u c t i o ri s  ONE 
t im e  ONLY. {S t nd e n t w tl l  7e t tn -the ha h i t · o f  1 is ten i n q  
t h e  f i rs t t tme tf h e  kn �ws h e  m u s t . ) · 
4 .  Go Q d  l i s ten e rs � re c r t t i c al l i a te n e rs 3  c o � a t r u c t t ve i n  
a t t i t ude . 
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1 .. Pl ease ra te t h e  p re P 'C o u s rio t i 1.> i t v in t e rms of 
i ts nal ue to yo u r  cl as s as a l j s ten t n g  a c t i v i ty. 
{Ro te fr&m o n e  t o  ten , o. n e  be i n 7 a uJ2 ry 
p o o r l i s te n i.n. g  a c t i v i ty a n d  ten be i n g  a 
ve ry excel l e n t  l i s te n i n g a o t t u t ty ,  e t c • •  J 
Ratjng • • •  , . .  . 
:? ,.  C'ommen'C 'to T'euefl.l any d t .ff't c ul t i e s  i n c u r1·ed o r  
�n y adapta t i o n a  made t n  t h e  a c t t v t t y fo r 
yf'Ju.r grlJuv.  
• • • • 0 • • • • • • • • • • • • • 11 • • 11 • • • • • • • 6_. CJ • • • • c. • • • • • 
• • . • � • •  � tf, � • • • ' @1 • • • • • • v '$J' • • • • 0 ,; .. - • 0 • � • • .. • • • . •  
· .. • • • • • • • • • • • • • • • • • P • • • • o a • • "f 4 fil • • • • • � • • • • � 
• •  • . .. . .  0 '  4 (  .. . . . . • • ,, • •  fl If rt � . "  .. . . . . . . . .  CJ �  'O . . .. .  ' 
C. Con s ide r the n�tu re of l t s ten t n g i n  rel � t i o n to the 
n n t u re of a ra d t o  b ro&dcas t a .  
(Exampl e )  
·· P r o qrrr.ms a re be t n g  b ro a.d c n t: t; ril l th e t im e  • 
.. Th e.re i.s s ome th in q to lie a t t e n d ed (1 i s  tened ) ta · 
m.o s t  �. f the t irr;e � . 
� Y o u c a n  h¢Ui"r'· a rad t o  b r o n. d ctis t ONL Y t f  yo w r  s e t t a  t u r n e d  o n  
a n d  ·l;un ed t n .  
- Yo u  n e e d  t o  b ll  t u rn e d.  o n  an d tun.ea i n  wh en yo u 1 i s ten.o 
( Th a t  is the l l s '6e n e r  mu3 t be ready to. 1 t .r.;i te n ) 
... The rar.\ i o .  t $  t h e  fos trumen t 'fl/ re �e ot f o n .. . 
... Yo u {etH"!h m i.n d ,  e ye s , e tc . ) a re t h e  re ee i v '/. n g  i n s t rumen t 
i n  ci l ts�·en '6 n g  s i t ua t i on . . . 
- A  rad i o  bro ad cas t i s  o f  l i t t;l e val ue i t  n o  o n e  £ s  t u n e d  t n  
-On. J 
and 1 is ten f o g o  
- 2"h e re i.s  1 i + tl e n e ea 
can l e � rn t o  t un e  o u t  
c � n l e a rn to  go �head 
· s a id on  the rad tD . ) 
to  tal 7-r: i/ n. o  o n'!? 1 'f; s t e ru : ,, 
a raci t o  b y  ll O.t . 1 i s  ten t n g  . .  (Y�u  
s t ud y ing a n d  n d� h e a r  wha t  1 a  b e ,n g 
- On e  ca n l e a rn to tun t'} � u t  a s p e a ke r  b·y n o t  1 t a  t e n  t ri g �  
0 0 • .  · If • 0 • • • ·� 1f> • • Cf 
1 .  Pl e n se �a te t h e  D re v � o u s  a c t i v t t y  i n  te rms 
of i ts �al ue t o  yo u r  cl a s s  as a l i s te n i n g  
a c t i u £ ty .  · (Ra te fro m  'O n e  t o  t e n ,  o n e. b� tn g 
a oe ry po o r  l i.s terdn g a c t i v i t y a n d  ten b e i n q 
a ue ry qo o d  l i s t e n t n q a c t t v i ty . � . e t c . ) 
Ratti ng;. • • • • , · 
2 .. Commen t to re ve al a n y  d i ff i cnl t t es in c it rred 0 1  
an y (!d a o ta t i o n s  mad e i n  th e a, O t d n i i y fo r 
yt> u r  qro u.p . 
0 • • • a  # • • ta •<; .. d • q .o, ifr O 0 • q ·O O II 'i· 0 O . o  • O • O fl' •
. 
• • 4 0 t • 0. C 
.. • • 4 • ,. • • . • ' • .. • f;l , • Q .. • .. Q It • • .. 0 0 • • � • Cl 4 • 0 ., .Q .. .. ., • 
• " . . .. .  � '  • • • •  u • • • •  0 • •  � ... 4 • • • •  ct .  u . "  .. . c v .  g .  - �  
• If • � . .. . . . . .  " �. "° "' 4 0 .. ..  " • v • 0 • •. � 9 .. . c . .. Q � I) . ... 9 .. . 
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A C:TIVITIE'S 
(Th e fol l o w i n g  a o t i v t t i e s  a re t � ken fro m a pap e r p re pa red 
IJ y  Y. C. P r i g ge - In d i a n a  Un i ve rs i ty, A nd t o - V i s 1.1. a. l  Ce n te r , !Jay, 1 959 0 
Ur . Pr i gge 's pape r was c o rnpo s ea o f  n o te s .fro m th e b o o lf:  A re . ill 
[, i s te n i n g? b y  R 'l. l Dh G. Ni c h o l s an d L e o n a rd A .  Ste v e n s ,  Uc Graw-H t l l ,  
N e w  Yo r k, 1 95'7. ) · · 
1 .  A. s  a te a c h e r, i n vento ry y o u r  own l t s t e n t ri. g an O. ta l k i n g,. If 
y o u ta l lc ve ry mu c h mo re t h an y o it l i s t e n to t h e  p u p i l s , · t ry 
to b r i n g t h e  s i t ua t ion i n t o � cl o s er bal a n c e .  Ch i l d re n  i m i ta te 
l i s te n i n g as wel l  as �n y th tng el s e  t he y o bs e r ve . . . 
2 .  Try to p re s e n t  o ral l y  many o f  the re gi rl  tit' t e s ts i n  al l s u bj e c ts . 
Read a te s t 's i n $ t ru.ct f. o n s  al o ud, and al s a  al l ,of t h e  q ue s t i ons ,  
g i v i n g  th e p1 1 p i l s 't i me t;o wri te e a c h  answe r • 
• 
3a Wh i s p e r a s h o rt; messag1: to a c h i l d  a t  o n e s i de o f  t h e c l a s s room .• 
A s k  h i m t o  re l a y 'the m a te r ial , t n  fJ. wh i s
.
pe r, to the c h i l d n e a re s t  
h i m,. . Co n t i n ue th i s o ro ced ure un t i l  the m e s s a qe has be e n  pa s s e d  
t o  e ve ry c h i l d . a·ra 14nd . the ro o m .  .A .<J k  t h e  l a s t c h i l d  'to re ne a t al o ud 
wha t  h e  h e a rd ,  an ci t h en c o m oa re i t  w i th t h e  o r t r Ln al o_a ragra oh 
wh i s p e red t o  t h �  f i r s t  c h t ! d •  Try t h i s g� me fre q u e n tl y in an 
effo r t  to m ,., ke t he re l a ye 0  me s s a ge ma t c h  t h e o .,.. i q i n. ,., z  as cl o s e l y 
a s  o o s s i bl e .  "' 
� · 
4 e  Pl a y a l i s ten in g game �y q i u i n ry i n a re �� i n gl y  d i ff i c ul t  
i n s  t ru e  t'i op s t o  on e c h  t 1  d an d t he n  an o t h� n� . · To the · Ji rs t �h tl d 
y o u,  m i qh t  s rq; :. "Pe te r , t ri ke t h e a ppl e .f.,,.o m  tn.e cl e s h:  rz.n d pl a c e 
i. t o n  t h e  c h. n. i r .. " To t ne n e :rt c n il d :  "Fr e d .s. t 'l h:e t he a opl e  fro m 
·t h e  c h a i r, s h o w  i t  to Ma r y  a n d  t h e n  re"t u rn � t  to t h e  d e s k . " 
To t he n e � t  c h il d : _ ''El l e n, ta ks t h e  appl e f-o m the d e s k, s h o w  
i t  t o  Pe t e r, s h o w  i t  t a  Fred an d t h e n  o u t  i t  o n  t h e  c ha i f o u 
'th e get me of i.n .. s t r 1l c t i o n s  -:: on t i n ue s 1M t i 1. s om e o n e fa i l s t o  fal l  o w  
t h e  d t re c t i o n s  . c o rre c tl y • 
.5� Pl a y  a l i s t e n i n g  game wh i c h as ks th a t e aph c h H a  t n  t u r n  re pe a t  
the wo ro. s he h a s  j u s t h e a rd and aad o n e  mo r e  wo rd . The te ac h e r 
q t ue s  the fi rs t  wo rd, s u ch as "Th e , " an d cal l s  o n  a oup t l  to add 
a wo rd . He may s a y, "The ho u s e  • • •  " Th e n e xt c h il d m i 1h t  sayJ 
''The h o u s e t h a t  • • •  " The game c o n t i n ue s  nn t i l a r>ri r t i c i oan t 
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fa i l s to re pe a t the wo rd s oo r re o tl y o r  t o  a d d  a wo rd th a t  ma ke s s e n s e o . 
6,, In. al l c l a
�
s s  ac t i v i t ies , ma ke a pol .. t c y  o f  n o t  r e p e a t i n g  · t n s t r uc t f. o n s  .. 
74 tn c o u rage thi c h i l d re n  to d e vel o p  a. s e t  of s tand a rd s  fo r g o od 
l i s ten i n g; p r i n t  an d o o s t th.em 'tn  t h e  · cl as s r o o m ..  The s tan da rds 
s h o ul d  be d e c i de d  upo n th r ? u qh · cl a s s  d i s  c u s s  t o n o O n e  s u c h s ta n d  a rd 
m i qh -C  b e : "Th e go o d  l i s ten e r  kee ps h i s e ye s  o n  t h e o e rs o n  tal k t n r:1. " 
- .5 -
B o  R e a d  a s h o r t  o o em �o th e cla s s  nn a as t the p up i l B t o  g u e s s  
the t i t l e , o r  t o  ma te up � t i tl e .  En� o u ra qe t h e c h i l d re n  t o  
q i v6 r�os·o n s  .fo r t h e i r  cho t c e s .  
9�  1hen c h i l d re n  a. re a bs en t fro m o l a.s s, q i ue t h o s e  p re s e n t  t he 
a s s i �n me n t n f  s umm� r ia t n q  ond va s s i n q  o n  o ral l y t h e  i n s t ru c t t o n a  
m i s s e � b �  t h e  a �s en teea . · · • u 
1 0 .  Wh e n  a g u e s t s ve a lce. r · t a com i n q  t o  tlt e  s-c h o o l , J&nve a d t s c u.s s t o n  
w i t h the ci h i l d re n  c o n c � �ri tn g  wha t the pe rs o n  m i gh t  tal t. a bo ut .  
A.fte r t h e  s pe e c h  ha v.e an o the r d i s c  11,s s t o n  c o n a'e rn 1. n g wh a t the . ­
s pe a ke r  d i d tal k a b o u� .  Try t o  d i re c t  th j s e c o nd d t s c us s i o n 
towa·rd d e te rm :in i n g  th.� "8 pea. 1re r 1.s ma im pcH n t . . · . . � 
1 1  • .  F r o m  a �pl a y  o r  .s to·ry s el e c t  n few. hund red. w o rd s a.f p u re 
c o �ve rs a t i o n  be twe en t�o or mo re cha radte �s � · Reid t t  al o ud ·  
t o  th e c l 11s,s an d· t h r» n  have - the p u p • l s gue s s  the s t;;o r u be h i rtci 
t h e  c o n ve r.s a t i o n o  · <7 . ... • · . , . ( 
1 2 .  G i ue t he cl ass a b r i ef� s t mpl e d e sc r t p t -. o n  ol wha t n o n ve rbal 
c o mmun t c a t i o n · meana� The n  as t d i ffe ren t s tuden t s  to s pea k two 
o r  th: e e  wo r<i, s ,  g"i u t ri q  them d i ffe ren t mean t n gs by uary i n 7 t h e "£ r  
uo i c e a ,  �s i n g  g, s t u r e s f e tc �  Fo r exampl e ,  yo u m i gh t u d e  t h e  s en t en c e ,  1 11 wan f; yo u .  1 On� c h t.1.1.;. in. i gh t  s a y  t, t  w i ·t;h a s n a rl. 
A n 6 th e r m i qht s a y  i t  I�  s oft, qen tl e t � n e s . A n o the r m t gh t  snap i t  
o ut a lr r1..tptl 11 ·  A s 1' the cl a ss . t o  g i ve tll.e d t.f.fe r e n t  mean i n g  the 
phrase a cq u i re s  w i th e a c h  ut te r�n ce . 
1 3 .  A s k  t h �  p u p i l s ,  t n  pa t rs• t o  t n t e ra i �w ea c h � th e r o n  ho bb les 
o r  s p e o t al i n te re s t& o  Afte r t h e  f n t e rv iews tal k a b o u t  t he 
p o .�s i b i l i t i e s  of . l ea rn in g  b y  th is ·me thfid .  D i s o us s  t h e  ad van tages 
and d t s o d v � n t a q e s  o f  i n te rv i ew i n g  � s  o o m oa red t o  read t n g .  
1 4,Q A s lr: th r e e  !J r  fo u r  s tuden ts . t o  p re pa r'1 s ho rt t (l, l lr;s a n  a. .fa v o r i tt 
s � bje c t .  Te l l  the � t ud e n t . s oea ke rs tha t t h e u may have t o . tal k  und e r  
ve i' ?J  d � f.f i c ul t e i rc uras tl'lnc e s  that. c1, r e  1'e i n q ol rin n ed; b u t n o · · . ma tt e r .  -wh a t  happen s  t h e y  sh,01.1,l d c o n t t n ue s oe a k i n  g anc n 9  t ta ke oe rs o n a.l 
o ffe n s e . •. �A. a k  ·them to l e a v e  ' the ro o m .  In s tr1� c t  t '1.e c l as s  t o  
1 i r; te n  ve ry c t:J refu l l· y  t o  wh '1 t  . e a c h  3 p e a ke r  s ri ys , · un.t i l  · th e  c l a s s  re c e i va s  
a s e c re t  s t qn al· .from yo 1.i ,.  .4 t  t h e  s i gnal t h e  s tud en ts a re ·t o s t o p  
P a .. IJ i n g  a t ·ten. t f o n ,  pe rh aps t o  s ta rt t o  read bo o ks o r  t o  l o o lr o u t  
the w i n d o w .  Cal l  t h e  s tudent; s oea ke rs i n to the ro o m, o n e a t  a t im e ,  
and as t them to ? i ve th� t r  tal ks . dhen they a re f i n i s h e d ,  a s� 
the .s n e a ke rs to 6. t s•-; u. s a  how t he y . fel t ·  wh e n Ute ol as s w t t hd r � w ·  i ts 
a t t e n t i o n .  F@ l l Dw th t s  w tth a cl a s s  d ' s cuss t o n  a b o u t  t h e · l i s te ne rs 
re s p o nJ:J i b il i t i1
· t� the � oe a ke r . 
1 4 �  Co n du c t a cl a s s  d t s cu s s t o n  �n a s u bje c t  oj c u r re n t  t n t e re a t  
t o  the s t ud en ts . Ma ke a tape. -rec o ra in g o f  a l l  t he c o n v e rs a t i o n s .. Pl a y  
ba c lr: t h e  re c o rd i n g  a n d  t h e n  a s l,; the s tuc e n ts t o  d i s c us s t h e  o ra l  
c o m.pos i t i o n  o f  wha t  t h e y h u e rd .  Is i t  d i ffe ren t .fr o m  th e wa y th in gs 
o; re lo r i ·tten i n  bo o lrs P  A re th e s e. d iffe re n c e s  s i 1n i.f i c an t to the s k i l l 
of 1 i s  ten. t r. g? 
... 6,... 
1 5  .. Co mpfJs e  a s h o rt,,  a rqumen trit i v e tal k o n  a s u bje c t  tha t 
t s  o.f i n, te r,e s t  to the s tuden ts . 11m o n g  the i d e a s  tha. t  s t re n gthen 
the a r oume n t, tn ol ucl e <t /s w i deas tha t ha ve l i t tl e. to dCJ w 'L th 
the s u bje c � .  A s k:  th e s t1�d en t s ,  as t h e y  hea1" t h e tal k, to t ry 
s e pa ra t in g  ·thf! -e s s en. t ia._1 p.nd n on e s s e n t t. al i..deeis . iJ t s o us.s . t h e  
pr"je c t  a.fte rwq, .,..d..  ·· : 
I .  
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l 6. Send : s i :r a t u�e n ta (llUI 111 label trie m  A th r(l ugh F ,fo r put"p {)aes 
OJ4 e•xpl'ana t i o n)'  o•u t oJ '6ft.e f"'<Jo m. Read '�<'- s h � rt ,  d ramo:t f. c  p a s s a ge .fro m 
� s to ry t� th e · rema in in g. ol asi membe rs . Gil l s tude n t  A ba o k  · 
· t n t o  the r� o m .  A s k  h i m to 1 t s t en p.<;rre.ful l y  as a �l a s sma te . 
(one· mho rema tned in tlie rnam) re pea.ts the s io r1J th.a.t wa !3 ?-ead . 
Then a s k  s t ud en t k to rel ad;e 'th e s to r.,y ttt s tud e n t : B  as h � .  · 
en te rs · t1ie rt) o m o . Fc:>llttwin.g t:.he s am o  p'roo e d u. ,.e ;. B' t�l l s  (), C. 
te1 1 s  D, D t61 l a  E and E tel l s  P, Studen� F f Ln is hes the . 
rel ay by r#po rt i n g what he h e a T'd to th<t cl as s . Trip e - �e c o rd. (fa.ch 
vers i o n  o f  the s to 'ry, in cl ud i n g  th e o n e  t ha t wa � re ad ·a1 o ud· .  · . 
A Ns r th e ex e rc t s e  i.s c o mpl e te, pl '7. 1J ba c k  the "e n t t re Y.e c o rd i n. g. 
D '&d t he s to ry c h on qe a.s it T.>ass �d .frnm s t ude n t' to stud e n  tP I/ s o ,  
wha t  caused t h e  e han 1veP D i s ousa  t h e p ro je c t, g i v t n g  s pe c ial 
a�ten t t o n t o  how emo t t ons ean actual l �  c h�n q wha t we nea r. 
Re peat the expe r tmen t  fn � n  e.ffo rt to m1 ke the re pe t to n mo re 
a c c u ra te � · 
7 4  
Naine ·of . t e a c h e r .  o :  .. .. .. .. . ..  ,. .. ,, • """' " • .  ,, ., ,, 
Eval ua t i on She e t · �  
' 
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Publ 6cations IRe�evant to Step 
listening 
Directions for Administering and Scoring 
Listening 
There are eight different publications with this 
title, one for each form of Listening ( I  A, I B, 2A, 
2B, 3A, 3B, 4A, and 4B) . .  Each publication pro­
vides specific directions to the examiner and scorer 
for preparing for testing, administering one form of 
STEP Listening, and obtaining raw and converted 
scores. 
Manual for lnterpreti.ng Listening Scor�s 
The MANUAL presents instructions for translat­
ing converted scores into percentile ranks, describ­
ing the meanings of these ranks, and constructing 
local norms for all forms of STEP Listening. 
Technical Report 
The REPORT describes the rationale, construc­
tion and pretesting of questions, assembly of final 
tests, score system, and norming procedures for six . 
tests in the STEP se�ies ( Reading, Writing, Listen- : 
ing, Social Studies, Science, and Mathematics). 
Fro m time to t i me as new knowledge about 
ST EP Listening becomes available, SUPPLE­
M ENTS to these publications will be made avail­
able to STEP Listening users. 
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The administration of a listening comprehension 
test provides an opportunity for the teacher to par­
ticipate more actively in the testing process than do 
most other group tests. In a listening test, the role 
of the teacher extends beyond reading instructions; 
i t  includes reading the selections, questions, and 
choices to which the students must respond. . . 
Preparations for Testing 
What materials should be assembled before 
testing? 
The following should be used as a check list by 
the examiner in determining that all necessary ma­
terials are available several days before any students 
are to be tested : 
1 .  The same number of STEP Listening booklets 
as the number of students to be tested-plus a 
few extra copies for emergencies. 
2. The same number of answer sheets as number 
of students to be tested-plus a few extras for 
e me rgencies. The same answer sheet is usedfor 
all forms of STEP and for either hand or machine 
scoring. 
3. A copy of this publication, DIRECTIONS 
FOR ADMINISTERING AND SCORING 
LISTENI NG 4A for each examiner. (STEP 
Listening booklets and DIRECTIONS FOR 
ADMINISTERING must be for the same 
form.)  
4. Pencils. (Students should not use ink.) 
a) Regular ones, well sharpened, if answer 
sheets are to be hand scored-enou gh for all 
students to be tested, or a small s upply if 
pupils are asked to use their own. 
b) Special electrographic ones ( mechanical 
or wooden) ,  in good working condition, if 
answer sheets are to be machine scored-enough 
for all students to be tested, plus a few ex­
tras. 
5 . . A timer-any watch or clock with a second 
hand, or an automatic t imer such as those 
used in the kitchen or for photography work. 
6. A notebook or paper on which the examiner 
can make any relevant notes during and after 
testing. 
7. The same number of examination labels as 
students to be tested-plus a few extras-if the 
Listening test is part of a program which requires 
Labels. ( Labels are sometimes used in large 
testing programs to facilitate collating papers.) 
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What are the necessary preparations to make 
before testing? 
As with materials, the examiner should conside.t'rb 
the following a check-list. He or she should be su� 1 
that all of them have been taken care of before any 
students are tested. 
L Study if testing materials. It will pay the exam· 
in er in terms of smooth test administration to 
study very carefully all of the material on pp. 
2-6 of this publication and the test booklet 
and answer sheet to be given to students. 
2 .  Practice. Sir:i.ce this is a Listening test, the role 
of the examiner is  even more important than 
usual in testing. Practice i n  reading and ad· 
ministering the test is essential. 
a) Reading. The examiner should practice 
reading the script materials clearly, natu­
rally, and in a manner designed to convey 
the author's meaning. However, in his 
· practice, as in the actual testing, he should 
be careful that he does not deliberately em­
phasize portions of the script which are re­
. lated to questions, or, in reading the sug­
gested answers, that he does not "give 
away" the correct answer by special em­
. phasis or tone of voice. 
b) Timing. TJ:ie exact .amount of time allowed 
for the various selections of the test is left to 
the j udgment of the teacher. However, 
some indication of the rate at which the 
materials should be read is provided by the 
suggested reading time preceding each se­
lection. The teacher should practice read­
ing the selections until his rate of reading 
approximates that of the suggested reading 
time. All other materials should be read at 
a similar rate. 
c) Pauses. The proper timing of pauses is of 
critical importance in administ<!ring this 
test. Pauses are used i n  some instances as 
signals to the student ,that the reader is 
shifting from one type of material to an­
other (from introduction to selection, from 
selection to questions, or from question to 
answers). In  these cases, 3-5 sec. should be 
sufficient. In other instances, pauses should 
be provided to allow students time to 
choose answers and mark them on their an­
swer sheets. The length of these pauses 
Go on to the next page. 
Tl 
may vary from · 5 sec. for simple memory 
questions to 45-60 sec. for questions requir­
i ng more careful thought. The examiner 
can judge the proper length of these pauses 
by observing students; when all or most of 
the students i n  the group bei ng tested ap­
pear to have marked their answers to a 
given question, the next portion of .testing 
material should be presented. 
d) Notes on the script. Many examiners will 
find that the addition of reading notes to 
the script will help them read the material 
more smoothly and communicate meaning 
more clearly. These notes may point out 
places where ad�itional emphasis would be 
desirable, provide keys to pronunciation, 
indicate where pauses are needed, etc. 
Cautio n :  In practice and actual examina­
tion, do not add or delete words ; read the 
script exactly as it is printed.  
3. A dvance announcement to students. Students can 
be overly impressed by the approach of a test­
ing date. If teachers greatly emphasize the 
importance of a test, some students may be­
come so tense and anxious that they cannot 
pe rform up to their normal levels of ability. 
On the other h and, students may become up­
set if they receive no advance notice of a test. 
It seems best to give the Listening test only as 
much advance "publicity" as any other routine 
phase of teaching or counseling. 
4. Time scheduling. Students may be tested with 
STEP Listening in one session of a pproxi­
mately 90 min. or two sessions lasting about 45 
min. each. The single testing session is gener­
ally easier for the examiner if schedules can be 
adj usted to allow fo r  it .  Morning is the best 
time of day for a Listening test. Testing 
should not be scheduled just before or after an 
exciting school event. 
5. Room scheduling. Testing should be conducted 
in a room that is relatively free of disturbing 
noise. Good lighting and ventilation and 
fre edom from interruption are other factors 
to be considered in selecting a testing place. 
6. Seat and desk arrangements. Students should be 
provided with reasonably comfortable seats 
and smooth, hard writing surfaces. Writing 
surfaces should be large enough to accommo­
date a folded test booklet and an answer sheet. 
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Students should be seated in such a w ay that 
they will not be tempted to look at the answers 
of others. An alternate-row arrangement with 
students directly behind one another in every 
other row is recommended. 
7. A rranging test materials. An answer sheet may 
be inserted in each student's test booklet. Im­
mediately prior to test ing, these are stacked in 
the testing room, along with the other kinds of 
necessary materials. 
8. Arrangingfor proctors. If Listening is to be given 
to more than 30 or 40 students at one time, the 
examiner will need some assistants or proctors. 
The examiner should brief them on the test 
materials and testing procedures and carefully 
specify their jobs before, during, and after test­
i ng. Their jobs may be to help distribute and 
collect test m aterials and to observe students 
from different points in the room wqile the.test 
is being taken. 
9. Information on students. The answer sheet pro-
. vides space for e<'.lch student to write in name, 
age, grade or class, school, and date tested. 
The examiner may want some additional in­
formation about students tested; e.g.,  parents' 
names, home addr�ss. Three numbered 
blan ks are provided on the answer sheet (fol­
lowing Today's Date) .  Before testing, the ex­
aminer s hould decide what additional infor­
mation, if any, is needed and designate blanks 
for it. Then he should note this inclusion in 
the directions on p. 4 of this publication. 
What should the examiner do about students with 
hearing defects? 
Students with severe hearing loss should be 
omitt�d from testing. The examiner should make 
special arrangements so that omission will not em­
barrass such students. Students with slight hearing 
loss should be seated close to the examiner. 
What is the role of the examiner during testing 
sessions? 
1. During testing, the examiner is responsible for 
reading all directions, the script, questions, 
and choices. The materials that he reads 
aloud are printed in B LACK in the section on 
administering. The materials pri nted m 
BROWN are not to be read aloud. 
Go on to the next page. 
2. The examiner should establish and maintain 
a working atmosphere, without producing an 
air of nervous tension. 
3. In answering questions raised by students, it is 
essential that the examiner stay within the 
meaning and, as far as possible, use the exact 
wording of the directions. Directions concern­
ing guessing are sometimes troublesome. 
Questions on this point should invariably be 
answered by reading this sentence in the Gen­
eral Directions: "If  a question seems to be too 
difficult, make the most careful guess you can, 
rather than waste time puzzling over it." 
4 .  I t  is the examiner's duty to keep distractions 
to a minimu,m. I t  is j ust as bad for the exam­
iner to disturb students in enforcing order as it 
is for a student to create a disturbance. 
What special procedures apply if Listening is given 
in one·session? 
If Listening is given in one session, it is desirable 
to allow a 5-min. recess between Parts One and 
Two. Students should be allowed to stand by their 
seats and relax. With proper supervision, students 
may leave test materials (with booklets closed over 
answer sheets) on their desks during the recess. 
On pp. 1 2� 1 3  of this p ublicati on,  the examiner 
should cross out special directions applicable only 
to two-session testing. 
What special procedures apply if Listening is given 
in two sessions? 
If Listening is  given in two sessions, i t  will be 
necessary to make arrangements for each student to 
get back his own answer sheet at the second session. 
I f  the group being tested is small, the examiner may 
distribute answer sheets one at a time by noting stu­
dents' names. The following method is suggested 
for larger groups:  
At the end of the first session, answer sheets can 
be collected by rows. Students can be instructed to 
sit in the same seats at the second session, and an­
swer sheets can then be distributed by rows quite 
quickly. 
It is, of course, not necessary for students to get 
back the same test booklets they used the first ses­
sion. 
On p. 1 2  of this publication, the examiner should 
cross out special directions applicable only to one­
session testing. 
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Directions for Administering 
Note : Instructions which are to be read aloud to r­
students are printed in B LACK. I nstructions �­
printed in BROWN are intended only for the exam­
iner. 
After the group has been seated, say: 
We shall now pass our test materials. Do not 
open your booklet or turn it over until you are told 
to do so. 
Distribute booklets, answer sheets, pencils (if they 
are to be supplied) ,  and exa mination labels (if 
labels are being used) . Then say : 
Turn your answer sheet so that you can PRINT 
your name on it.  Write your age in years and 
months on the next line. Write your grade in the 
blank after age. Write the name of your school on 
the third line. Today's date is __ __  , month day year 
write that on your answe� sheet. 
If you 
w11nt oddi­
tionol in­
formation 
If you want students to fil l  in additional 
information in blanks 1 ,  2 ,  and 3, you 
should instruct them to do so at this time. 
To show what form of this test you are taking, 
blacken the box above the number 4. Then 
blacken the box above the · letter A. Blacken the 
box above the word " Listening. "  
lf examina· If examination labels are being used, say : 
tion labels 
are used 
Each one of you has received a sheet of 
examination n umber labels. PRINT 
your name at the top of this sheet of 
labels. Now tear off one of these labels 
and stick it on your answer sheet in the 
space that says, "Do not write here." 
Pause and check to see that students have filled 
in information on answer sheets correctly. 
Go on to the next page. 
I tests 
re to be 
1ochine 
fOred 
If tests are to be machine scored and 
electrographic pencils have been distrib­
uted, say: 
You have been given a special pencil. 
You must use this pencil in marking your 
answers. Otherwise, your test paper will 
not score properly. ,, 
l Now, open your test booklet to the General Di­
j ections on the inside of the front cover. Read the 
!directions silently while I read them aloud. 
General Directions 
This is a test of how well you can under­
stand the kinds of things that are often 
spoken aloud to you. You should take 
the test in the same way that you would 
work on any new and interesting assign­
ment. Here are a few suggestions which 
will  help you to earn your best score. 
1 .  Make sure you understand the test di­
rections before you begin working. 
You may ask any questions about any 
part of the directions you do not un­
derstand. 
2. You will make your best score by an­
swering every q uestion because your 
score is the number of correct answers 
you mark. If a question seems to be 
too difficult, make the most careful 
guess you can, rather than waste time 
puzzling over it .  
Are there any questions about these direct�ons? 
Answer any legitimate questions. Stay within the 
meaning and, as far as possible, use the vocabulary 
of the printed directions. 
On p. 1 you will find directions for Part One of 
the test. Read these directions silently while I read 
them aloud. Turn to p. 1 .  
See that all students have turned to p .' 1 i n  their 
test booklets. 
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Directions for Part One 
A number of short selections will be 
read aloud to you.  These selections will 
include such things as stories, directions, 
poems, explanations, and arguments. 
After each selection, you will  hear a 
group of questions or incomplete state­
ments. Four suggested answers are given 
for each question or incomplete state­
ment. You are to decide which one of 
these answers is best. 
Remember to listen carefully because 
each selection and each q uestion will be 
read aloud only once and they are NOT 
printed in your test booklet. The sug­
gested answers ARE printed in your test 
booklet so you can look at them while 
you are choosing your answer. 
You must mark all of your answers on 
the separate answer sheet you have been 
given; your test booklet should not be 
marked in any way. Mark your answer 
sheet by blackening the space having the 
same letter as the answer you have 
chosen. For example, suppose the fol­
lowing selection and question were read 
to you: 
Selection 
The old man hurried back to his 
house, and his mind was full of many 
things. When he suddenly saw a fat, yel­
l ow cat sitting i n  his best armchair, he 
could only stand there rubbing his eyes 
and wondering whose house he was in. 
Questi on Number Zero 
When the old man saw the yel low cat 
in his best armchair, how did he feel? 
Your test booklet would look like this: 
0 A Pleased 
B Surprised 
C Sad 
D Angry 
Go on to the next page. 
Since the old man was surprised to see 
the cat, you should choose the answer 
lettered B. On your ansj"er sheet, you 
would first find the �ow of s paces num­
bered the same as the question-in the 
example above, it is Q. Then you would 
I 
blacken the s pace in this row which has 
I 
the same letter as th�1 answer you have chosen. See how the �xample h as been 
marked on your answer sheet . 
Make your answer r:narks heavy and 
black. M ark only one. answer for each 
question.  If you change your mind 
about an answer, be sure to erase the 
first mark completely. 
Are there any questions about these directions? 
Answer any legitimate questions. Stay within 
the meaning and, as far as possible, use the vocab­
ulary of the printed directions. 
Now let me go over the instructions briefly. I wil l  
r:ead each selection to  you ; then I wi l l  read each 
q uestion and its four answer choices. Then I will 
pause to give you time to mark your answer. The 
answer choices are printed in your test booklet so 
you can look at them while you are selecting your 
answer. Remember to listen carefully because I can 
read selections, questions, and choices only once. 
Do not mark your answer until I have finished read­
ing the question. 
Are there any questions about how you are to 
take the test? 
Answer any legitimate questions. Stay within the 
meaning and, as far as possible, use the vocabulary 
of the printed directions. 
Turn to Part One on p.  2 of your, test booklet and 
listen carefuHy. 
Begin reading the first selection. ( Ordinarily 
read a given piece of material only once. However, 
if a distraction occurs which affects the group as a 
whole, re-read what is necessary to enable the stu­
dents to pick up the thread of meaning.) 
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PAR.T ONE 
{Selection I )  
Here i s  the first selection. A teacher is talking 
to a class. 
( READING TIME-1 minute 1 S seconds) 
Today we are going to hear about rules for fire 
drill. Be sure to listen carefully so that you will 
know what to do for the drill . 
When the fire bell sounds, leave all your things 
right where they are and walk rapidly-but do not 
run-from this room to the main hallway. Turn to 
your right and go down the hall and out the north 
door-the one on Elm Street. Walk to the far left 
corner of the playground-near the swings-and 
stand there quietly in a group until the signal is 
given to return. 
If you are in the lunchroom when the fire bell 
rings, go down the hall to the right of the lunch­
room and out the fire exit there. 
If you are in the auditorium, go out the nearest 
fire exit in that room. 
But remember-no matter how you leave the 
building, go to the far left corner of the playground 
and wait there until the signal is given to return to 
the building. 
Remember, a fire drill is one time that all of us 
must foHow the same rules. Walk i n  line and no 
talking. 
Question number 1 :  
The rules are to be followed 
A only when a real fire breaks out 
B whenever the fire bell sounds 
C only when the teacher announces a fire drill 
D whenever the firemen come 
Question number 2: 
Once the children are outside the building, they 
should 
E go right home without waiting 
F .  go as far from the building as possible 
G go to the left corner of the playground 
H go to the far end of the block 
Go on to the next page. 
Tl-41 
Question number 3: 
We shou ld listen carefully to rules like these so 
Jhat we can 
A save our lives 
B memorize them 
C make up others 
D help the firemen 
Question number 4: 
Why were the children told to go to the far cor­
ner of the playground? 
E To have more chance for exercising 
F To get a better view of the fire 
G To use their regular play space 
H To be out of danger 
Question number S :  
The teacher said that people m the auditorium 
should go out by 
A any fii:e exit · 
B the door on the south 
C the hallway to the right 
D the nearest fire exit 
Question number 6: 
When the fire bell sounds and you leave the 
building, you should 
E take nothin� with you 
F take your lunch with you 
G take your coat with you 
H leave your desk neat and clean 
Question number 7: 
Do NOT return to the building until 
A the signal. is given 
B the whistle blows 
C one of the children tells you to return 
D you think everyone is out of the building 
Question number 8: 
After a fire drill it is important NOT to return 
to the building until told because 
E it is easier for all to come in at one time 
F it might bother the firemen 
G the building might be on fire 
H the teacher doesn't want pupils in the building 
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(Selection I I )  
Here i s  the second selection . The speaker i s  a 
man who buys and sells stamps. He is telling about 
how he bought some stamps. 
( READING TIME-SO seconds) 
My business is buying and selling stamps. One 
day a perky old lady came into my office with a 
shoe box full of stamps from love letters written by 
her husband when he was a young seaman. He 
had posted the letters to her from many different 
countries. A friend had told her that one of the 
foreign stamps was worth $250, but she couldn't 
remember which stamp. 
" Will you find it please," she said, " and, when 
you do, don't you dare offer me less than $250 for 
it. I won't be cheated." 
I made a careful appraisal without finding one 
stamp worth anywhere near $250.  But scads of 
them were worth from $ 1  to $ 1 00, and, iri the end, 
I wrote the lady a check for $8,500. She was so sur­
prised I thought she would faint. 
Question number 9: 
The person telling the story is 
A a dealer in antiques 
B a postman 
C a dealer in stamps 
D a coin collector 
Question number l 0: 
The l ady brought the stamps to the dealer be­
cause 
E she wanted to find out how much each one was 
worth 
F her friend had recommended him 
G she wanted to sell all the stamps to him 
H she wanted him to find one valuable stamp 
Question number 1 1 : 
The dealer looked at the stamps in order to 
A be polite to the old lady 
B see which ones he liked 
C see how much they were worth 
D see how many there were 
Go on to the next page. 
Question number 1 2 :  
The old lady selling the stamps wanted t o  get 
E $ 1 00 for all of them 
F $ 1 00 for one of them 
G $250 for all of them 
H $250 for one of them 
Question number 1 3 : 
How many stamps were worth at least one dol­
lar each? 
A All of them 
B Many of them 
C About half of them 
D A few of them 
Question number 1 4: 
The dealer wrote the check 
E after he examined the stamps 
F after he talked with his partner 
G after he bargained with the lady 
H after he waited a week 
Question number 1 5: 
The old lady was 
A disappointed by the amount of the check 
B pleased by the amount of the check 
C sad about selling the stamps 
D unwilling to part with the stamps 
Question number 1 6: 
If the lady finds more old stamps, she will prob­
ably 
E put them away in a shoe box 
F take them to a different dealer 
G bring them to this dealer 
H show them to her friend 
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(Selection I l l ) 
Here is the third selection. The speaker is talking 
about the flag. 
( READING TIME-1 minute 40 seconds) 
Have you ever stopped to think about the mean­
ing of our flag? Some people might say that it is a 
symbol of j ustice. Perhaps others would say, "I 
don't know. I guess it means we have a free na­
tion." 
Children pledge their loyalty to the flag every 
morning in our school. B ut do they know what the 
words they say mean? Many of them don't. 
When we pledge allegiance, we make some seri­
ous promises. We promise that we will be loyal to 
our flag and to the country for which it stands. We 
are saying that our country, ·under God, can and 
does provide· liberty and justice for everybody. We 
say that we believe that our country can never be 
divided. 
Many men and women work h ard so that our 
flag can stand for free people. Other men and 
women have risked their lives to keep democracy 
and have our flag fly free. 
Men come from other countries to ours. Their 
flags have not always stood for a free people. 
When these men get a glimpse of our flag, they feel 
proud. They vow to do their share in keeping our 
flag a sign of freedom. 
What our country means is sewn into every stitch 
of our flag. The white stars represent our states 
joined together in an undivided nation. The stripes 
symbolize the original thirteen states. 
When we salute our flag, let's think of all the 
things it means. Let's understand what we are say­
ing in our daily pledge. 
Question number 1 7: 
What kind of feeling does the speaker expect us 
to get from this talk? 
A A sad feeling 
B A relaxed feeling 
C A proud feeling 
D A feeling of doubt 
Go on to the next page. 
Question number 1 8: 
The speaker's purpose in giving this talk was 
E to explain democracy to people in other countries 
F to tell us not to be ashamed of the flag 
G to get more people to salute the flag 
H to remind us of what our flag represents 
Question number 1 9: 
What is the main topic of this talk? 
A What the stars on our flag represent 
B That children say the pledge to the flag every day 
C What the pledge to the flag really means 
D How new citizens learn the pledge to the flag 
Question number 20: 
The speaker told us that many people 
E have risked their lives for our flag 
F remember the thirteen original states 
G stand at attention for the flag 
H put our flag up on holidays 
Question number 2 1 : 
This speech helps the listener, when saluting the 
flag, to think especially about 
A the color of the flag 
B the serious promises he makes 
C how the flag is displayed 
D how many people salu.te the flag 
(Selection IV) 
Here is  the fourth selection . I t  is a poem. The 
title is "Treasures." 
(READING TIME-30 seconds) 
More precious than Solomon's jewels, 
Or Bluebeard's stolen gold, 
Is a bluebird's shining feather 
To any five-year-old. 
A beetle with a ruby shell,  
A snail,  a bug or two, 
A little faded flower 
That once was pretty blue. 
More precious than the treasures 
Of Cathay, or any land, 
Are those a small boy carries home 
In pocket or by hand. 
Question number 22: 
The main idea of this poem is that 
E gold is the best treasure 
F bluebirds have shining feathers 
G small boys treasure many things 
H many lands have riches 
Question number 23: 
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The poet seems to believe that to a young child 
A almost anything may be precious . 
B things swapped are most treasured 
C only bright things are attractive 
D a hunt for gold is most exciting 
Question number 24: 
The poem uses words l ike "treasures of Cathay" 
to show 
E how foolish the child was 
F what adults think valuable 
G that faraway things are better 
H ways to get rich 
Questio� number 25: 
The poet helps us see the little boy by 
A telling the things he collects 
B using big words 
C telling how the boy looked 
D laughing at what he collects 
Question number 26: 
The poet says that the small boy carries his treas­
ures 
E in a box or bag 
F in a cup or carton 
G in his hand or pocket 
H in his lunch pail or basket 
Go on to the next page. 
(Selection V) 
Here is the fifth selection . As you listen to this 
talk about the ship Mayflower, try to decide whether 
or not you can believe it. 
( R EADING TIME-1 minute 45 seconds )  
D i d  y o u  ever wonder what became o f  the May­
flower after it landed the Pilgrims at Plymouth 
Rock? The Mayflower made other trips, of course, 
and grew old on the sea. It was finally sold for 
junk, as often happens to famous old ships. 
Some people are sure that all trace of the May­
flower has been lost. But the people of a small 
Quaker settlement in Buckinghamshire, England, 
do not . agree. These Quakers believe that the tim­
bers of the old ship were built into their little com­
m unity hall many years ago. They will take you 
into the building and point out the beams, bowed 
like the hull  of a ship. One of the u pright posts 
even has a bit of iron keel still on it. 
People have hunted, like detectives, for clues to 
prove that these timbers came from the Mayflower. 
They have discovered that on M ay 25 ,  1 624, the 
wood in the hull of the Mayflower was sold to a 
farmer in Buckinghamshire and that, soon after­
ward, that same farmer built a barn. The record 
of the barn building has been found in old tax re­
ports written at that time. 
The farmer's barn is still standing and is now the 
Quakers' community hall.  Some people say the 
beams are of sea-seasoned wood and are the same 
size as the timbers in the Mayflower. 
In a nearby farmhouse, an old ship's door has 
been discovered. The door is carved in a design of 
Mayflowers, the tiny white flowers that bloom in 
England. The Quakers feel sure the door came 
from the Pilgrims' ship. " Would it not be fitting," 
they ask, "to have a Mayflower door on a ship 
named the Mayflower?" 
Question number 27: 
Which of these is the best name for this story? 
A " What Happens to Old Ships?" 
B " A  Famous Old Barn" 
C "A Ship and a Barn" 
D "What Became of the Mayflower? " 
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Question .number 2 8 :  
Why would one expect t o  find wnod from the 
ship Mayflower in England? 
E Plymouth Rock is in England. 
F The ship was built there. 
G Mayflowers grow in England. 
H A farmer from Buckinghamshire bought the 
wood. 
Question number 29: 
Which of the following makes you most willing to 
believe the story? 
A The way the facts fit together 
B The barn that is still standing 
C The information from detectives 
D The dates given 
Question number 30: 
The speaker best proves his point by 
E talking about the Pilgrims 
F giving you several facts 
G describing the barn 
H telling you he believes it 
Question number 3 1 : 
This story shows that one of the best ways to 
prove something is to 
A put several clues together 
B ask questions 
C read old tax reports 
D show confidence in one's beliefs 
(Selection VI ) 
Here is the sixth selection . The speaker is tell­
ing you how to make a tray. 
( READING TIME-1 minute 40 seconds) 
An expensive-looki�g decorative tray can be 
made from dime-store tinware. 
A cooky sheet that has a turned-up edge all 
around will make a good tray. Wipe it well with 
pai nt thinner or cleaning fluid, because new tins 
generally have a protective coating that might not 
take paint. If you use an old tin, clean it thor­
oughly, then polish with steel wooL 
Go on to the next page. 
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I J:'aint the tray on both sides with two coats of flat paint, allowing one or two days between coats so 
'ch can dry thoroughly. Black is a good back­
ound color since it will fit into any decorative 
heme. 
Decorate the background with oil paints-white, 
·green ,  vermilion, red, yellow ocher, and black. A 
little dabbling on paper will help in selecting the 
colors that look best with the background color. 
Working free hand with a brush, try a large 
;1pray of flowers in the center. Designs copied from 
J rhe
. 
up�ols�ery or wallpaper to match the room in 
lwh1ch 1t will  be used are also e ffective. A simple 
decorative border may be used. 
I Allow the decorations to dry thoroughly. This !might require several days. Then shellac the whole 
tray, wait a day, then apply a second coat. 
I /Question number 32: 
, Old tin is  best prepared for painting by J E  baking it  in an oven 
J f  polishing it with steel wool 
G scrubbing it with paint cleaner 
H drying it two days 
Question number 33: 
) Black is a good background color because 
A it is a bright color . 
! a  it fits into most color schemes 
C it is cheaper than other paints 
D it is easier to use 
Question number 34: 
The directions tell us that the designs for the tray 
j may be copied 
I
E from upholstery or wallpaper 
F from a painting book 
l. G from other trays 
H from magazine covers 
I Question number 35: 
I These are good directi�ns chiefly because 
' A  they are long and detailed 
B the trays will be pretty 
C the words are easy 
I D they give the steps in order 
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Question number 36: 
Why might people wish to decorate tinware? 
E To enjoy the painting 
F To make inexpensive gifts 
G To practice making designs 
H For all of these reasons 
(Selection VI I )  
Here i s  the seventh selection. The speaker i s  de­
scribing wh at he saw on a walk in the country. 
(READING TIME- 1 minute) 
Not far from the hackberry tree, with its odd 
corky bark, I discovered a new spring. The water 
welled up from under the roots of a venerable 
beech, which stood astride the hidden fountain and 
served as a backdrop for a lovely spot in that remote 
ravi ne. Maidenhair fern was at home there. The 
plate flowers of water leaf were all about. And-I 
regret to report that poison ivy was also present in 
great quantity. 
I followed the wi nding stream which curls about 
the foot of this hill .  I noticed that the 1 ush growth 
had been fl attened in spots, and guessed t h at deer 
had bedded there. C lean hoof imprints at the 
stream crossing proved this point in short order. 
A Maryland yellowthroat was singing, "We cheat 
you ! We cheat you ! "  in the alder tangles and I 
thought, " Perh aps that's why he wears that black 
mask all the time. " 
Question number 37: 
The observer was sure that deer had bee� in the 
woodland area when he 
A noticed the poison ivy growing there 
B found hoof prints at the stream crossing 
C watched the birds fly past 
D found broken sticks at the stream crossing 
Question number 38:  
The spot the speaker describes 
E is not far from the main road 
F seems depressing to people 
G is along a well-beaten path 
H probably has few h uman visitors 
Go on to the next page. 
II, 
Question number 39: 
The speaker is a person who 
A sees a great deal when he goes into the woods 
B has di fficulty in describing what he sees 
C does not often get to the woods 
D l ives in a log cabin 
Question number 40: 
Which of the following does the speaker most 
want to share with you? 
E His regret about the poison ivy 
F His curiosity about the woods 
G His hope that he will see the deer 
H His enjoyment of a beautiful place 
End of Part One 
Close your booklets. Be sure that you have 
PRINTED your name on you.r answer sheet. 
Choose whichever one of the two following pro­
cedures is appropriate. 
If test is  
given in 
one 
session 
If test is 
given in 
two 
sessions 
If both parts of the test are being ad­
ministered in one session, there should be 
a 5-min. rest period at this point. Allow 
students to stand and relax by their seats. 
The test booklets should be closed over 
answer sheets during this period. 
At the end of the rest period, the stu­
d ents should be called to o rder and 
seated. Testing may then continue. Say :  
Turn t o  Part Two o n  p .  6 o f  your test 
booklet and l isten carefully. 
Part Two contains the same kind of 
material as Part One. Mark your an­
swers in the same way. 
If the test is being ad ministered in two 
sessions, this is the point at which to con­
clude the first session. Collect answer 
sheets first, then test booklets (and books 
of examination l abels if they were given 
to students) .  
Count the test booklets before permit­
ting students to leave, and check the 
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count against the number of booklets you l 
should have. If pencils were supplied, in­
struct students to hand them to you as 1 
they leave. 
At this time, you should write down for 
the record a description of any unex­
pected variation from the normal testing 
procedure that may have occurred . Such 
incidents need to be in the record and 
considered when scores are interpreted. 
When. the students return for the sec­
ond session (Part Two) ,  distribute test 
booklets and pencils as before and re-dis­
tribute answer sheets as suggested on p. 
4 of this publication. (Examination la· 
bels do not need to be distributed at the 
second session.) Ask students to make 
sure that they have their own answer 
sheets. Then proceed with the testing. 
Say : 
This part of the test contains the same 
kind of material as Part One.  You will 
mark your answer sheets i n  the same 
way. To be sure you remember the di­
rections, open your test booklet to the 
General Directions on the. inside of the 
front cover, and again read the directions 
silently while I read them aloud. 
Read again the General Directions on 
p. 5 of this publication. 
Are there any questions about how you 
are to take the test? 
Answer any legitimate questions. Stay 
within the meaning 11nd, as far as possi­
ble, use the vocabulary of the printed di­
rections. 
Now turn to p. 1 and read the Direc­
tions for Part One silently while I read 
them aloud. 
See that all students have turned to p. 
1 in their test booklets. 
Go on to the next page. 
Tl-A 
Read the Directions for Part One on 
pp. 5-6 of this publication. 
Turn to Part Two, p. 6 in your book­
lets and listen carefully. 
Begin reading the first selection in Part Two. 
(Ordinarily read a given piece of material only 
once. However, if a distraction occurs which affects 
the group as a whole, re-read what is necessary to 
enable the students to pick up the thread of mean­
ing.) 
PART TWO 
!Selection VII I )  
Here is the eighth selection. The speaker i s  tell­
ing you how to prepare something to eat. 
(READING TIME-SO seconds) 
There are several kinds of toast-French toast, 
cinnamon toast, milk toast, and buttered toast. But 
here's one you may like to try because it's different. 
Besides, it's easy to prepare. 
Beat two eggs in a shallow dish. Add a fourth of 
a cup of milk. Stir in one tablespoon of sugar and a 
tablespoon ofgrated orange rind. Then add a dash 
of salt. Have ready six slices of bread. Dip each 
slice of bread in the egg mixture. Be sure both sides 
are coated lightly. 
Put some butter or margarine into a frying pan 
and let it melt. Brown both sides of each slice of 
bread. Serve while hot with honey, syrup, or 
orange marmalade. This recipe will serve six. 
Question number 1 :  
The recipe tells you to cook this toast in 
A a baking pan 
B an electric toaster 
C an oven 
D a frying pan 
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Question number 2 :  
The recipe suggests that the toast be served with 
E an egg mixture 
F honey, syrup, or marmalade 
G red raspberry j am 
H bacon and eggs 
Question number 3: 
The recipe doesn't tell  us 
A how many it will serve 
B how many eggs to use 
C the length of time for browning the bread 
D how much sugar to use 
Question number 4: 
This would be a good recipe to try because 
E it is a different kind of toast 
F it is a familiar kind of toast 
G it is made from brown bread 
H it can be made ahead of time 
Question number 5 :  
The recipe doesn't tell u s  how much 
A milk to use 
B orange rind to use 
C bread to use · 
D butter or margarine to use 
Question number 6: 
This would be a good recipe to use when you 
E don't have enough time to make regular toast 
F want a change from regular toast 
G are getting your own breakfast 
H, have lots of orange j u ice on hand 
Question number 7: 
Which of these is the best name for this talk? 
A " Several Varieties of Toast" 
B "French Toast" 
C "A Good Breakfast" 
D "Orange Toast" 
Go on to the next page. 
(Selection IX) 
Here is . the n inth selection. The speaker is a 
child describing an interesting experience. 
( READING TIME- 1 minute 5 seconds) 
If you've ever h ad the measles, you will know 
how I felt when I was finally well enough to sit up 
in a big chair all bundled in blankets by the sunny 
window. 
The sun's rays streamed into the dark room, 
caressing the curtains and the blankets. Across each 
shiny ray, millions of atoms of dust d anced gaily. 
They formed changing patterns and borrowed their 
colors from the rainbow. 
One moment, I thought I could see a fairy castle 
gleaming in the sun. At another time I imagined 
that a medieval procession, with flags and banners 
streaming, was passing before my eyes. In the deli­
cate p attern of colors, r could even see butterflies, 
blossoming apple trees, and gay couples dancing on 
the grass-Then they all vanished and others took 
their places. It was an enchanting spectacle. I 
amused myself with it until the shadows of the night 
fell across the earth, and I could see the lights in the 
windows of houses faraway, lurking in the dark, like 
fireflies. 
Question number 8:, 
What started the pictures i n  the child's mind? 
E The comfort of the chair 
F The fever from measles 
G The pictures on the walls 
H The dust in the sun's rays 
Question number 9: 
One of the things the child thought he saw was 
A an elf dancing 
B a fairy castle 
C a tiny fairy 
D a tin soldier 
Question number 1 0:· 
The pieces of d.ust i n  the sun's rays 
E danced gaily 
F kept still 
G changed size 
H fell down 
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Question number 1 1 :  
Why was he NOT unhappy when the first pie· 
ture disappeared? 
A Another took its place. 
B He didn't like it. 
C He liked dancers best. 
D He wanted to look outdoors. 
Question number 1 2: 
What put an end to the child's dream? 
E His mother called him. 
F He went back to bed. 
G The sun went down. 
H He got tired of playing. 
Question number 1 3: 
The child said the lights in the windows were like 
A stars 
B candles 
C fireflies 
D flames 
Question number 1 4: 
I n  order to have this kind of experience, a child 
would have to 
E have been very sick 
F be a very lonely child 
G have a good imagination 
H have had the measles 
Question number 1 5: 
The person who thought of all the pictures must 
have 
A traveled a lot 
B had nightmares 
C been very sick 
D read many books 
Go on to the next page. 
(Selection X)  
Here is the tenth selection. Ellen is  talking to her 
i!lOther and father at home. Do you think she does 
l good job of selling her idea? 
\READING TIME-1 minute 1 0  seconds) 
. . .  And I 'm the only one-absolutely the on!J 
)ne-in my whole room-in the whole school, I 
guess-who has as l ittle money as that for an allow­
ance. Sue gets twice as much as I do. And even 
Robbie-and his folks are poor, really poor-gets 
ilmost as much as I do. 
Dad, you know that everything costs more these 
fays. You say so yourself all the time. Everything 
:osts more these days and my allowance just won't 
;tretch another inch ! 
You people expect me to save, too, out of my al­
lowance. Well, I didn't have any money at all to 
put in the school bank last week, and it looks as if  
I won 't even be able to drop a penny in the Sun­
day School basket. That's what you're doing to me 
by keepii;ig me on this l ittle bit of al lowance. 
And you won't let me earn any money for myself. 
I could-well, I'd get a job-well, somehow, if 
you'd let me, I'd get some extra spending money 
somewhere. I can work. I 'd even do dishes-if I 
were on a job, I mean. So that's the way to solve 
my problem. Or is it? 
But, real ly, what I 'm asking is just one simple 
favor. Won't you give me more allowance-enough 
to let me hold my head up when the other kids want 
to stop to get something to eat or when I need a 
new skirt? Well, maybe not a skirt, because I know 
you buy all my clothes, but . . .  
I ' l l  promise to save all I can and to spend money 
as wisely as possible. After all, the way for me to 
learn about how to handle money is to have some 
to handle, isn't it? Doesn't that sound logical? 
You're both smart, sensible people. You. know 
how kids feel when they can't do what the others 
do. And I think you understand how i mportant 
an allowance-a bigger one, I mean, of course-is 
to me. 
May I please have more? 
Question number 1 6: 
About how old is El len? 
E 6  F 1 1  G 1 7  H 20 
Question number 1 7: 
The speaker's purpose was to 
A tell her dad how much things cost 
B ask her parents to let her go to work 
C tell about her friends' allowances 
D get more spending money 
Question number 1 8: 
In  presenting her plea, Ellen gave 
E no good reasons 
F no reasons at all 
G reasons that seemed gdod to her 
H reasons that were well organized 
Question number 1 9: 
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Which of these ideas wi l l  seem most important 
to Ellen's parents? 
A "Sue gets twice as much." 
B "I 'm the only one who has so l ittle money." 
C "I 'm asking just one simple favor." 
D "I'll promise to save all I can." 
Question number 20: 
Was Ellen right in talking to her parents about 
her allowance? 
E Yes, and she went at it in the right way. 
F Yes, but she should have let them say something. 
G No, but she gave a good speech just the same. 
H No, but she had to express her feel ings to some­
one. 
Go on to the next page. 
(Selection XI) 
Here is the eleventh selection. It is  a story. 
( READING TIME-3 minutes 20 seconds) 
Einar came pedaling up the slope and fell off his 
bicycle in front of the startled group at the table. 
"We can't find Mikael anywhere," he gasped. 
"About an hour ago he and another boy went walk­
ing up the logs and nobody's seen them since ."  
"They went walking up the Logs?" repeated Mr. 
Gardelin sternly, while his wife's face went white. 
"I thought I told him never to do that ."  
Without another word he went for the coil of 
rope he kept in the large chest. 
When Einar and his father arrived at the river 
they found that Mrs. Gardelin  had already sent 
some young crayfishers running alon� the near 
bank in search of signs of the missing boys. From 
side to side, the surface was covered with logs, float­
ing lazily downward, but here and there, where logs 
had twisted or jammed, glimpses of water could be 
seen. 
Mr. Gardelin hung the coil of light strong rope 
over his shoulder, and then balancing himself with 
the long pole, stepped ski llfully from log to log 
toward the middle of the river. The first clear 
space of water showed nothing, nor did the next. 
But up ahead some logs stuck straight up into the 
air, caught in a small jam. As he looked, one of 
them wavered and seemed about to fall as those be­
low it moved slightly. From where he stood he 
could see that if it fell the others would close in and 
cover the small space of open water they now sur­
rounded. Some instinct made him stride quickly 
toward the spot. 
Beyond one of the logs, as he approached, he saw 
wet yellow hair plastered about the white face of his 
son. 
Nils Gardelin stood perfectly sti l l .  "Mikael," he ' 
called softly. 
The eyes opened. "You've come," whispered 
Mikael . " I  didn't thin k  anyone ever would.  I've 
got Gustaf here. He slipped and a log hit him. He's 
unconscious. "  
Nils Gardelin crawled out on hands and knees, 
distributing his weight carefully so as to disturb the 
logs as l i ttle as possible. Mikael's bright blue eyes 
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were watching his approach just above the level of 
the logs. Cautiously his father tossed the rope to 
Mikael. ; 
" I've got the end of the rope now," said Mikael 
calmly, although his teeth were chattering, "and I'll 
get the loop of it under Gustaf's arms. I can get out 
all right myself if you can hold him. He struggled 
for a minute a while ago, so he'll be all right. " 
" Move cautiously and watch that leaning log," 
h is father told him. 
"Oh that," said Mikael. " I 'll dodge it if  it falls. 
Here's Gustaf tied up now. Can you hold him 
while I climb out? These logs keep rolling a person 
back into the water." 
Young Gustaf was exhausted but conscious when 
they got him out, and with tall Nils supporting him 
on one side and his other arm across Mikael's shoul­
ders, they got him to the bank, where his family 
took him in charge. 
Mikael now was shaking from head to foot with 
cold �nd reaction. 
" It's bed for you and hot bottles right away," 
said his mother, who was shaking too, but with re· 
lief. 
"All right, I'll go to bed," Mikael said . . .  "I sup­
pose I can have something to eat?" 
His mother laughed shakily. " Mikael's himself 
again," she remarked to no one in particular. 
Question number 2 1 : 
Which i s  the best title for this story? 
A "The Logjam" 
B "The Hungry Boy" 
C "A Narrow Escape" 
D "Catching Cold" 
Question number 22: 
The surface of the river was 
E completely covered with logs 
F almost covered with logs 
G calm water 
H jammed with ice 
Question number 23: 
The thing Mr. Gardelin planned to use for rescue 
work was 
A a long pole 
B a flashlight 
C a loop of wire 
D a coil of rope 
Go on to the next page. 
Question number 24: 
' After the rescue, Mikael's mother was trembling 
�cause she had 
· ,f hurt herself 
I
f had a chi ll 
1G recovered from worry 
,H been very angry 
I . Question number 25: 
/ The success of the rescue of Mikael depended on 
1A tying the logs together 
i! keeping the logs the way they were 
1( separating the logs 
1� knocking the logs down 
I 
1Question number 26: 
I The thing the speaker never told us  was 
1! what Mikael was going to do when he reached 
!f �::: Mikael's father said to him about his dis-
1 obedience 
,G what caused the accident t how his mother felt 
!Selection XI I )  
J 
Here is the twelfth selection. The speaker is tell­
�g a story about a girl taking a test. 
. (READING TIME-1 minute 5 seconds} 
Nan glanced at her watch nervously. Only five 
minutes more of the period left and she still couldn't 
remember the answer to nu mber twelve. This 
wasn't j ust an ordinary test, either. I t  was her last 
Jchance to improve her grade. She h ated to think how disappointed her father would be if she did not make good grades this time. It was then that she }hought. of cheating. Before that moment the 
j ihought had never entered her mind. Now that she 
jdid think of it she realized that Sally, who sat next j !o her, had finished the test and left her paper lying 
on the desk. All Nan had to do was to glance and ·1 she would see the answer. . . But then she thought 
of her father-of how he would feel if he knew that 
she had cheated. But he could never find out . . . .  
Nan picked u p  her pen to write . . . .  Two minutes 
Ner the bell rang and Nan turned in her paper jU1:h a triumphant look on her face. The space 
) where the answer t� �u mber twelve should have 
,, been . . . was blank. · 
I 
h-lA 
Question number 27: 
Nan was tempted to cheat to 
A show that she could 
· B get even with Sally 
C be a t  the top of her class 
D try to improve .her grade 
Question number 28: 
What gave Nan her chance to copy? 
E Sal.ly's paper was easy to see. 
F The teacher had left the room. 
G Sally offered her the answer. 
H She could peek at her book. 
Question number 29: 
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Which one of the following helped Nan most in 
making her decision? 
A Her dislike of cheating 
B Her fear of being found out 
C Her understanding of her father's feelings 
D Her desire to make good grades 
Question number 30: 
Which of the fol lowing best describes how Nan 
felt when she turned in her paper? 
E Proud of herself 
F Ashamed of herself 
G Afraid of the teacher. 
H Nervous and uneasy 
Question number 3 1 :  
When were you sure of the outcome of the story? 
A When you heard the last sentence 
B When Nan thought of cheating 
C When Nan picked up her pen 
D When the bel l  rang 
Question number 32: 
Could this incident have happened in real l ife? 
E Yes, because how else could we have gotten the 
story. 
F Yes, because children are often tempted to cheat 
in school. 
G No, because it  was in a story. 
H No, because no child would act as Nan did. 
Go on to the next page. 
Question number 33: 
Which of the following does this story tell us? 
A You should study hard for tests. 
B Good grades are more important than honesty. 
C Cheating is wrong if you get caught. 
D You feel good when you decide to do right. 
( Selection XII I )  
Here i s  the last selection. A pupil is  reporting to 
his class what happened at the student council 
meeting. 
(READING TIME- 1 minute 25 seconds) 
Today we spent most of our time discussing the 
use of the playground. I'm sure you all know con­
ditions should be better. Several first and second 
graders have been run into and knocked down. 
Yesterday a little boy had his arm broken in a colli­
sion with a sixth grader. 
The council members believe something must be 
done at once. Everyone's help will be needed. 
We're big enough to know that the little kids have 
to be protected. We may think they are pests, but 
we have to take care of them. 
There's too much equipment out at  recess-j ump 
ropes, hoops, volley balls, baseballs, bats, and gloves. 
Wherever you are, you're dodging something. 
As a first step, we are going to ask that there 
should be some limit put  on the amount of equip­
ment in u se. We'll try checking some out at the 
supply room. Please don't spoil our experiment by 
bringing balls and bats from home. Let's get be­
hind this plan and give it a fair trial. 
Mr. George thinks we'll need to study the whole 
matter. So far we have agreed that painting lines 
to locate playing areas has to be done at once. 
Charts, showing where each class should play, will 
be made up weekly. At this time we're not sure, 
but we think we may need pupil helpers to organ­
ize games anc} assist the yard teachers. 
If you know any good games for which lines 
should be drawn, or if you have any other ideas 
about improving the playground, see me before 
next Tuesday's meeting. 
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Question number 34: 
The student council talked about the playground 
because 
E it was Safety Week 
F children had beeen hurt in accidents 
G equipment had been damaged 
H pupil helpers were to be trained 
Question number 35: 
What would a visitor be most l ikely to think 
about this playground? 
A That the children were not having fun there 
B That things were all mixed up on the playground 
C That the school owned too much playground 
equipment 
D That the children were probably not getting 
enough exercise 
Question number 36: 
Painted lines .will be used to 
E show directions 
F separate boys and girls 
G show where to play each game 
H show where to park bicycles 
Question number 37: 
The representative was reporting 
A the requests of the principal 
B his own opinion 
C the request of parents 
D the decision of the council 
Question number 38: 
The speaker thought that the plan 
E was a poor one 
F was worth trying 
G should be voted on 
H needed more explanation 
Question number 39: 
Was this a good report? 
A Yes, because he made the .Plan sound as if it 
would work 
B Yes, because he gave a nice long speech about 
what happened 
C No, because he made the problem seem much 
worse than it is 
D No, because he made fun of the first graders 
Go on to the next page. 
Tl-U 
I 
l,luestion number 40: 
I Which of i:he following things did the speaker say 
�OT to do? 
j! Look out for smaller children. 
If Check out any equipment. G Bring play equipment from home. 
IH Suggest any new ideas. 
End of Test 
Close your booklets. Be sure that you have 
PRINTED your name on you r answer sheet and 
written the other information called for there. 
Preparations for Scoring 
What materials should be available for scoring? 
The following materials should be assembled be­
fore scoring: 
1. The answer sheets to be scored. 
2. STEP Listening scoring stencil for the form 
used. 
3. Pencils for recording scores on answer sheets. 
What general rule for good scoring should be 
fol lowed? 
Whether answer sheets are scored by hand or 
machine, the first rule for good scoring is "Be accu­
rate. " Much of the value of a test is lost and dan­
gerous! y wrong interpretations can result if there 
are errors in the scoring of students' answer sheets. 
For accuracy, it is advisable to have every answer 
l\heet scored twice-preferably by different people 
.\(..,orking independently; score disagreements on an 
answer sheet should be resolved by a third scoring. 
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Collect answer sheets first, then test booklets (and 
books of examination labels if students have them). 
Count the test booklets before permitting stu­
dents to leave, and check the count against the 
nu mber you should have. If pencils were supplied 
instruct students to hand them to you as they leave. 
At this time, you should write down for the rec­
ord a description of any unexpected variation from 
the normal testing procedure that may have oc­
curred. Such incidents need to be in the record and 
consider.ed when scores are interpreted. 
Directions for Scoring 
How do you obtain raw scores by hand? 
The STEP answer sheet has been designed to af­
ford the greatest possible ease, speed, and accuracy 
in hand scoring. 
l. Scan all answer sheets for items for which 
more than one response has been marked. 
Wherever a student has marked more than 
one answer to a question, draw a colored line 
through all of his answers for that question, 
thus: 
c 
Q 
Cl 
0 
If a student has only partially erased one 
choice, but it is clear that he intends for another 
marked. choice to be taken as his answer, do not 
mark through the item. But erase completely 
his "extra" marking so it w ill  not be scored. 
Go on to the next page. 
2. Lay the STEP Listening scoring stencil on the 
first answer sheet so that the four dots at the 
bottom of the answer sheet coincide with the 
holes at the bottom of the stencil .  You then 
may have to make some minor adj ustments 
so that all of a stuaent's correct answers .show 
through the stencil. 
3. Count all answer marks (except those marked 
as multiple answers) showing thro u gh the 
holes in t he s tenci l .  This gi ves you t he raw 
score, the total number correct. 
4. Record this in the space labelled "No.  Right" 
on the answer sheet by writing through the 
window on the stencil. 
5 .  Repeat steps 2, 3, and 4 for each answer sheet. 
6. Check the scoring. No raw score can exceed 
so. 
How do you obtain raw scores by machine? 
1 .  Scan all answer sheets for stray marks and 
smudges which may affect scoring. Eliminate 
such marks by careful erasing. At the same 
time, scan all answer sheets for multiple mar.k­
ings for single questions: Wherever a student 
has clearly marked two or more answ�rs to a 
question, cover all his marks for that question 
with a piece of cellophane tape. This will pre­
serve the marks and yet prevent counting any 
of them in the raw score. 
2. Place the appropriate STE}> Listening scoring 
stencil in the machine, and with an extra an­
swer sheet marked properly in all correct response 
positions, check the machine operation.  The 
maximum score is 80. 
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3. Insert a student's answer sheet in the machine 
and close. Read rights only. 
4. Record this raw score in the box at the top of 
the answer sheet. 
5. Repeat steps 2,  3, and 4 for each answer sheet. 
6. Check the scoring. No raw score can exceed 
80. 
How do you change raw scores to converted 
scores? 
This is a very important aspect of scoring STEP 
Listening, since raw scores cannot be interpreted. 
The same procedure is applicable, whether raw 
scores have been obtained by machine or by hand. 
Turn over the scoring stencil and you will find a 
table for changing raw scores to converted scores. 
In the left-h and column, find the number corre­
sponding to a given raw score (No.  Right). The 
converted score corresponding to this raw score is 
found in the right-hand column. Record the con­
verted score in the blank below the raw score on 
the face of the answer sheet. 
What do you do after obtaining converted scores? 
Converted scores are the scores used in describ­
ing a student's performance on STEP Listening. 
After the converted scores are obtained, turn to the 
. MANUAL FOR I NTERPRETING LI STEN­
ING SCORES to. find out what to do next toward 
making STEP Listening results useful .  
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JProgress 
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listening 4 B  
(including Teacher's Script) 
� ll!!Bs,ml�llllD:ltillll (J@§) Cooperative Test Division , Educational Testing Service • Princeton, N. J. · Los Angeles,27, Calif. . 
IPulbl ications Relevant to SllEP 
Listening 
Directions for Administering and Scoring 
Listening. 
There are eight different publications with this 
title, one for each form of Listening ( I A,  lB,  2A, 
2B, 3A, 3B, 4A, and 4B). Each publication pro­
vides specific directions to the examiner and scorer 
for preparing for testing, administering one form of 
STEP Listening, and obtaining raw and converted 
scores. 
Manual for Interpreti ng Listening Scores 
The MANUAL presents instructions for translat­
ing converted scores into percentile ranks, describ­
ing the meanings of t hese ranks, and constructing 
local norms for all forms of STEP Listening. 
Technical Report 
The REPORT describes the rationale, construc­
tion and pretesting of questions, assembly of final 
tests, score system, and norming procedures for six 
tests in the STEP series (Reading, Writing, Listen­
ing, Social Studies, Science, and M athematics). 
SCAT-STIEP Pulblications 
SCAT-STEP Supplement 1958 
Reports on SCAT and STEP validity, relation­
ships of S CAT to SAT and SQT, representative­
ness of SCAT norms, spring S CAT-STEP norms 
for college sophomores, difference-score rel iability, 
and equating Writing IB. 
From time to time as new knowledge about 
STEP Listening becomes available, SUPPLE­
MENTS to these publications will be made avail­
able to STEP Listening users. 
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The administration of a listening comprehension 
test provides an opportunity for the teacher to par­
ticipate more actively in the testing process than do 
most other group tests. In a listening test, the role 
,,- of the teacher extends beyond .reading instructions; 
it includes reading the selections, questions, and 
choices to which the students must respond. 
, Preparations for Testi ng 
What materials should be assembled before 
testing? 
The fol lo wing should be used as a check l ist by 
the examiner in determining that all necessary �a­
terials are available several days before any students 
are to be tested : 
1 .  The same number of STEP Listening booklets 
as the number of students to be tested-plus a 
few extra copie:s for emergen'cies. 
2. The same number of answer sheets as number 
of students to be tested-plus a few extras for 
emergencies. The same answer sheet is used for 
all forms of STEP andfor either hand or machine 
scoring. 
3. A copy of this publication, D IRECTIONS 
FOR ADMINISTERING AND SCORING 
LISTENING 4B for each examiner. (STEP 
Listening booklets and DIRECTIONS FOR 
ADMINISTERING must be for the same 
form. )  
4 .  Pencils. (Students should not use ink.) 
a) Regular ones, well sharpened, if answer 
sheets are to be hand scored-enough for all 
students to be tested, or a small supply if 
pupils are asked to use their own. 
b) Special electrogra phic
. 
ones (mechanical 
or wooden), in good working condition, if 
answer sheets are to be machine scored-enough 
for all students to be tested, plus a few ex­
tras. 
5. A timer-any watch or clock with a second 
hand, or an automatic timer s uch as those 
used in the kitchen or for photography work. 
6. A notebook or paper on which the examiner 
can make any relevant notes during and after 
testing. 
7.  The same number of examination _labels as 
students to be tested-plus a few extras-if the 
Listening test is part of a program which requires 
Labels. ( Labels are sometimes used i n  large 
testing programs to facilitate collating papers.) 
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What are the necessary preparations to make 
before testing? 
As with materials, the examiner should consi. 
the following a check-list. He or she should be su'l'l 
that all of them have been taken care of before any 
students are tested. 
1 .  Study of testing materials. It will pay the exam· 
iner in  terms of smooth test administration to 
study very carefully all of the material on pp, 
2-6 of this publication and the test booklet 
and answer sheet to .be given to students. 
2. Practice. Since this is a Listening test, the role 
of the examiner is even more important than 
usual i n  testing. Practice in reading and ad· 
ministering the test i s  essential .  
a) Reading. The examiner should practice 
reading the script materials clearly, natu­
. rally, and in  a manner designed to convey 
the author's meaning. However, in his 
practice, as in  the actual testing, he should 
be careful that he does not deliberately em-
. .phasize portions of the script which are re­lated to questions, or, in reading the sug­
gested answers, that he does not "give 
away" the correct answer by special em-
. phasis or tone of voice. 
b) Timing. The exact amount of time allowed 
for the various selections of the test is left to 
the judgment of the teacher. However, 
some indication of the rate at which the 
materials should be read is provided by the 
suggested readi ng time preceding each se­
lection. The teacher should practice read­
ing the selections until his rate of reading 
approximates that of the suggested reading 
time. All other materials should be read at 
a similar rate. 
c) Pauses. The proper timing of pauses is of 
critic'�l importance in administering this 
test. Pauses are used in  some instances as 
signals to the student that the reader is 
shifting from one type of material to an­
other (from introduction to selection, from 
selection to questions, or from question to 
answers).  In  these cases, 3-5 sec. should be 
sufficient. In  oth�r instances, pauses should 
be provided to allow students t ime to 
choose answers and mark them on their an­
swer sheets. The length of these pauses 
may vary from 5 sec. for simple mempry 
questions to 45-60 sec. for questions requir­
ing more careful thought. The examiner 
can j udge the proper length of these pauses 
by observing students ; when all  or most of 
the students in the group being tested ap­
pear to have marked their answers to a 
given q uestion, the next portion of testing 
material should be presented. 
Id) Notes on the script. Many examiners will 
find that the addition of reading notes to 
the script will help them read the material 
· more smoothly and communicate meaning 
more clearly. These notes may point out 
places where additional emphasis would be 
desirable, provide keys to pronunciation, 
i ndicate where pauses are needed, etc. 
Caution:  In practice and actual examina­
tion, do not add or delete words ; read the 
script exactly as it is printed. 
Advance announcement to students. Students can 
be overly impressed by the approach of a test­
ing date. If teachers greatly emphasize the 
importance of a test, some students may be­
come so tense and anxious that they cannot 
perform up to their normal levels of ability. 
On the other hand, students may become up­
set if they receive no 'advance notice of a test. 
It seems best to give the Listening test only as 
much advance "publicity" as any other routine 
phase of teaching or counseling. 
4. Time scheduling. Students may be tested with 
STEP Listening in one session of approxi­
mately 90 min. or two sessions lasting about 45 
min. each. The single testing session is gener­
ally easier for the exal}'l iner .if schedules can be 
adjusted to allow for it. Morning is the best 
time of day for a Listening test. Testing 
should not be scheduled just before or after an 
exciting school event. 
5. Room scheduling. Testing should be conducted 
in a room that is relatively free of disturbing 
noise. Good lighting and ventilation and 
freedom from interruption are other factors 
to be considered in selecting a testing place: 6. Seat and desk arrangements. Students should be 
provided with reasonably comfortable seats 
and s mooth, hard writing surfaces. Writing 
surfaces should be large enough to accommo­
date a folded test booklet and an answer sheet. 
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Students should be seated in i>uch a way that 
they will not be tempted to look at the answers 
of others. An alternate-row arrangement with 
students directly behind one another in every 
other row is recommended. 
7. A rranging test materials. An answer sheet may 
be inserted in each student's test booklet. Im­
mediately prior to testing, t.hese are stacked in 
the testing room, along with the other kinds of 
necessary materials. 
8. A rrangingfor proctors. If Listening is to be given 
to more than 30 or 40 students at one time, the 
examiner will need some assi�tants or proctors. 
The examiner should brief them on the test 
materials and testing procedures and carefully 
specify their jobs before, during, and after test­
ing. Their jobs may be to help,distribute and 
collect test materials and to observe students 
from different points in the room while the test 
is being taken. 
9. lnform_ation on students. The answer sheet pro­
vides space for each student to write in name, 
age, grade or class, school, and date tested. 
The examiner may want some additional in­
formation about students tested; e.g., parents' 
names, home address. Three nu mbered 
blanks are provided on the answer sheet (fol­
lowing Today's Date) . Before testing, the ex­
aminer should decide what additional infor­
mation, if any, is needed and designate blanks 
for it. Then he should note this inclusion in 
the directions on p .  4 of this publication. 
What should the examiner do about students with 
hearing defects? 
Students with severe hearing loss should be 
omitted from testing. The examiner should make 
special arrangements so that omission wil l not em­
barrass such students. Students with slight hearing 
loss should be seated close to the examiner. 
What is the role of the examiner during testing 
sessions? 
1 .  During testing, the examiner is responsible for 
reading al l  directions, the script, questions, 
and choices. The materials that he reads 
aloud are printed in BLACK in the section on 
administering. The materials printed in 
BROWN are not to be read aloud. 
2. The examiner should establish and maintain 
· a working atmosphere, without producing an 
air of nervous tension. 
3. In answering questions raised by students, it i s  
essen.tial that the examiner stay within the 
meaning and, as far as possible, use the exact 
wording of the directions. Directions concern­
ing guessing are sometimes troublesome, · 
Questions on this point should invariably be 
answered by reading this sentence in the Gen­
eral Directions: "If a question seems to be too 
difficult, make the most careful guess you can, 
rather than waste time puzzling over it ." 
4. It is the examiner's duty to keep distractions 
to a minimum. It is just as bad for the exam­
iner to disturb students in enforcing order as it  
is for a student to create a disturbance. 
What special procedures apply if Listening is given 
in one session? 
If Listening is given in one session, it is desirable 
to allow a 5-min. recess between Parts One and 
Two: Students should be allowed to stand by their 
seats and relax. With proper supervision, students 
may leave test materials (with booklets closed over 
answer sheets) on their desks during th� recess. 
On pp. 1 2- 1 3  of this publication, the examiner 
should cross out special directions applicable only 
to two-session testing. 
What special procedures apply if L istening is given 
in two sessions? 
If Listening is given in two sessions, it will .be 
necessary to make arrangements for each student to 
get back his own answer sheet at the second session. 
H the group being tested is small, the examiner may 
distribute answer sheets one at a time by noting stu­
dents' names. The following method is suggested 
for larger groups: 
At the end of the first session, answer sheets can 
be collected by rows. Students can be instructed to 
sit in the same seats at the seconc.i session, and an­
swer sheets can then be distributed by rows quite . 
quickly.  
It is ,  of course, not necessary for students to get 
back the same test booklets they used the first ses­
sion . .  
On p .  1 2  of  this publication, the examiner should 
cross out special directions applicable only to one­
session testing. 
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Directions for Administering 
Note : Instructions which are to be read aloud to 
students are printed in BLACK. I nstructions 
printed i:n BROWN are intended only for the exam­
iner. 
After the group has been seated, say : 
We shall now pass out test materials. Do not 
open your booklet or turn it over until you are told 
to do so. 
Distribute booklets, answer sheets, pencils (if they 
are to be supplied) ,  and examination labels (if 
labels are being used). Then say: 
Turn your answer sheet so that you can PRINT 
your name on it. Write your age in years and 
months on the next line. Write your grade in the 
blank after age. Write the name of your school on 
the third l ine. Today's date is __ __  ,· month day year 
write that on your answer sheet. 
If you If you want students to fill  in additional 
w11nt 11ddi­
tional in­
form11tion 
information in blanks 1 ,  2, and 3, you 
should instruct them to do.so at this time. 
To show what form of this test you are taking, 
blacken the box above the number 4. Then 
blacken the box above the letter 8. Blacken the 
box above the word "Listening." 
If exomina- If  examination labels are being used, say : 
tion labels ' 
are used 
Each one of you has received a sheet of 
examination number labels. PRINT 
your name at the top of this sheet of 
l abels. Now tear off one of these labels 
and stick it on your answer sheet in the 
space that says, "Do not write here." 
Pause and check to see that students have fi lled 
in information on answer sheets correctly. 
Go on to the next page. 
Tl-48 
! tests 
ire to be 
nachine 
'I /red 
If tests are to be machine scored and 
electrographic pencils have been distrib­
uted, say: 
You have been given a special pencil.  
You must use this pencil ill marking your 
answers. Otherwise, your test paper will 
not score properly. 
Now, open your test booklet to the General Di­
rections on the inside of the front cover. Read the 
directions silently while I read them aloud. 
General Directions · 
This is a test of how well you can under: 
stand the ki nds of thi ngs that are often 
spoken aloud to you. You should take 
the test in the same way that you would 
work on any new and interesting assign­
ment. Here are a few suggestions which 
will  help you to earn your best score. 
1 .  Make sure you understand the test di­
rections before you begin working. 
You may ask any questions about any 
part of the directions you do not un-
derstand. · 
2 .  You will  make your best score by an­
swering every question because your 
score is the number of correct answers 
you m ark. If a question seems to be 
too difficult, make the most careful 
guess you can, rather than waste time 
puzzling over it. 
Are there any questions about these directions? 
Answer any legitimate questions. Stay within the 
meaning and, as far as possible, use the vocabulary 
of the printed directions. 
On p. 1 you will find directions for Part One of 
the test. Read these directions silently while I read 
them aloud. Turn to p. 1 .  
See that all  students h ave turned to p. 1 in their 
test booklets. 
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Directions for Part One 
A number of short selections will be 
read aloud to you. These selections will  
include such things as stories, directions, 
poems, . explanations,  and argu ments. 
After each selection, you will hea:r a 
group of questions or Incomplete state­
ments. Four suggested answers are given 
for e·ach question or incomplete state­
ment. You are to decide which one of 
these answers is best. 
Remember to l isten carefully because 
e ach selection and each question will be 
read aloud only once and they are NOT 
printed in your test booklet. The sug­
gested answers ARE printed in your test 
booklet so you can look at them while 
you are choosing your answer. 
You must mark al l of your answers on 
the separate answer sheet you have been 
given; your test booklet should not be 
marked in any way. M ark your answ:er 
sheet by blackening the space having the 
same letter as the answer you have 
chosen. For example, suppose the fol­
l owing selection and question were re�d 
to you:  
Selection 
The old man hurried back to his 
house, and his mind was full of many 
things. When he suddenly saw a fat, yel­
low cat sitting in his best ar mchair, he 
could only stand there ru bbing his eyes 
and wondering whose house he was in . 
Question Number Zero 
When the old man saw the yellow cat 
in his best armchair, how did he feel?  
Your test booklet �ould look like this:  
0 A Pleased 
B Surprised 
C Sad 
D Angry 
Go on to the next page. 
Since the old man was surprised to see 
the cat, you should choose the answer 
lettered B. On your answer sheet, you 
would fi rst  find the row of spaces num­
bered the same as the question-in the 
example above, it is 0. Then you would 
blacken the space in this row which has 
the same letter as the answer you have 
chosen. See how the example has been 
marked on your answer sheet. 
.Make your answer marks heavy and 
black. Mark only one answer for each 
question. If you change your mind 
about an answer, be sure to erase the 
first mark completely. 
Are there any questions about these directions? 
Answer any legitimate questions. Stay within 
the meaning and, as far as possible, use the vocab­
ulary of the printed directions. 
Now let me go over the instructions briefly. I will 
read each selection to you ; then I will read each 
question and its four answer choices. Then I will 
pause to give you time to mark your answer. The 
answer choices are printed in  your test booklet so 
you can look at them while you are selecting your 
answer. Remember to l isten careful ly because I can 
read selections, questions, and choices only once. 
Do not mark your answer until I have finished read­
ing the question. 
Are there any questions about how you are to 
take the test? 
Answer any legitimate questions. Stay within the 
meaning and, as far as possible, use the vocabulary 
of the printed directions. 
· ;Turn to Part One on p. 2 of your test booklet and 
listen carefully. 
Begin reading the first selection. (Ordinarily 
read a given piece of material only once. However, 
if a distraction occurs which affects the group as a 
whole, reread what is necessary to enable the stu� 
dents to pick up the thread of meaning.) 
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PART ONE 
(Selection I )  
Here is the first selection. The speaker is  tel l in1 
you how to make a gift for your father, a board fo 
him to hang his keys on. 
(READING TIME-30 seconds ) 
You will need a smooth board. Choose the siz1 
of the board according to the number of keys to b 
hung. Then screw a hook into the board for eacl 
key. Under the hook, print the name of the ke 
which is to be hung there. Put a screw eye at th. 
top of the board so ,that it can be hung in  a hand· 
place around the house. 
Question number 1 :  
I f  you want to make this present, the first thin: 
you 'need is 
A keys 
B hooks 
C tools 
D a board . 
Question number 2: 
What kind of board is suggested? 
E Rough 
F Painted 
G Thick 
H Smooth 
Question number 3 :  
By following these directions, you could 
A have a place to print 
B collect keys 
C make something for father 
D find your key 
Question number 4: 
To be sure the right key is put in the right placi 
you are told to 
E print the names under the hooks 
F paint the keys different colors 
G draw pictures of them 
H arrange them according to size 
Go on to the next page 
Question number 5:  
The size of the board would depend on 
t · the n umber of hooks you have 
B the n umber of keys to be hung 
C the place you will hang it 
D the size of print you use 
(Selection I I )  
Here i s  the second selection. A man i s  explain­
ing how he bought some stamps. 
(READING TIME-1 mi nute 5 seconds) 
I was driving along a country road in New Jer­
sey not long ago when, on a hunch, I stopped at an 
old white farmhouse and knocked at the qoor. A 
woman answered, trai led by h alf  a dozen stairstep 
children. " We don't need a thing today," she said 
cheerfully. 
"I 'm not here to sell, but to buy," I replied. "I'm 
a stamp dealer, and if you happen to have any old 
letters around the place, I 'd l ike to see them. " 
She said yes, there were some old letters in the 
attic, but she was sure they weren't worth anything. 
Just to be obliging, though, she sent her children 
aloft, and pretty soon they came tumbling down­
stairs with l iterally bushels of old letters which they 
dumped before me on the front porch. 
I spent two h appy hours going through the let­
ters, while the kids watched me with round eyes. 
When I h ad finished, I took $500 in bills  from my . 
wallet and handed them to the woman. 'She was so 
surprised that she burst into tears, but I wasn't sur­
prised. I am never amazed when wealth from 
stamps is discovered in American attics. I 've seen 
it happen too often. 
Question number 6: 
The woman thought the visitor was 
E a peddler 
f a traveler 
G a  painter 
H a  beggar 
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Question number 7: 
The description of the children tells us that 
A at least two were twins 
B each was the same amount tal ler or shorter than 
the next one 
C they sat on the stairs 
D 'there were twelve of them 
Question number 8: 
The woman was not eager to get the letters be­
cause 
E it was difficult to find them 
F she believed they were worthless 
G they were so old 
H she was unfriendly 
Question number 9: 
To get the letters, the children went 
A to the cellar 
B to the parlor 
C to the front porch 
D u pstairs 
Question number 1 0: 
Who was surprised at the discovery? 
E Both the man and the woman 
f Neither the man nor the woman 
G Only the man 
H Only the woman 
Question n umber 1 1 : 
The woman cried because 
A the letters were taken away 
B she had been proved wrong 
C she received so much more than she expected 
D she had no more letters 
Go on to the next page. 
{ Selection I l l )  
Here is  the third selection. The speaker is de­
scribing what one class did about poor conditions in 
the lunchroom. 
( READI NG TI ME-1 mi nute 1 S seconds) 
The fourth grade had decided to look around the 
lunchroom during the noon hour and to think 
about ways to i mprove conditions there. Here are 
the things w hich the class believed made the lunch 
period unpleasant. 
1 .  There was pushing in line. 
2. Trays weren't held straight and food was spilled. 
3. Everyone talked too loud.  
4.  Leftover food was spilled around the trash pails. 
5.  Milk bottles were overturned because they were 
put in the way of other children's elbows. 
6. Tables were left messy. 
After the children thought about the six points 
which they believed m ade the noon hour a time of 
noise and confusion, they suggested these ways to 
improve the lunch period : 
Our class should do things right, i n  order to set 
an example for all the other classes. 
We will ask the art classes to make a cartoon 
about each thing which keeps us from having a 
pleasant lunch period. 
We will plan to play soft music in the lunchroom. 
We will write a letter for the school paper ex­
plaining the need for everyone's help. 
Question number 1 2: 
How did the class fi nd out the causes for the un­
pleasant hmch period? 
E By asking questions 
F By watching what h appened 
G By talking to their teacher 
H By taking a vote 
Question number 1 3: 
The reason given for food being spilled was that 
A trays were not held straight 
B trays were too small 
C trays were carried too high 
D trays were too hot to hold 
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Question number 1 4: 
What happened aJter the class made their list of 
causes? 
E They made a chart for the bulletin board. 
F They wrote letters to each other. 
G They made plans for improvement. 
H They decided to do nothing 
Question number 1 5 : 
The children suggested having cartoons drawn 
because 
A they are easy to draw 
B they could point out what is wrong 
C the art classes could do the work 
D they are fun to make 
Question number 1 6: 
What was every child in this cl ass supposed to 
do? 
E Make cartoons 
F Pl ay soft music 
G Write for the school paper 
H Set a good example 
Question number 1 7: 
What is probably the reason for h aving soft 
music? 
A To teach new songs 
B To discourage loud talking 
C To m ake the time go faster 
D To excite the children 
Question number 1 8: 
The suggestions made by the class show that thev ' 
E thought only of their class 
F tried only to stop the loud talking 
G thought soft music would solve everything 
H thought of ways to improve all the difficulties 
Go on to the next page. 
(Selection V) 
Here is the fifth selection. �t is a story. 
( READING TIME-3 minutes 40 seconds) 
John Marsh grew up in  New England near the 
port of Salem. The sight of sailing ships bound to 
and from the Pacific Coast kindled in him the desire 
to move West. 
First he went as far as Independence, Missouri 
and tried keeping a store, but his business failed and 
he was penniless. Sitting alone in his room, he 
mused: 
"I can't stay here. I 've no money and no way of 
making any here. Further West-that's where I 
can make my fortune. Those two fellows I talked 
to today were interested. It's almost as risky for 
three lone men as for one-but I 'd rather chance 
it than stay here piling up debts. " 
He found his two acqu(;lintances down at Black's 
Western Outfitting Post. "Fellows, are you still in­
terested in going to Santa Fe?" 
"Say, what's wrong with you?" replied one of the 
men. "This morning you said the wagon train for 
this year is already far out on the trail ."  
· 
Marsh answered quickly, "What you say is true, 
but I 'm sure we can overtake them -three of us 
can make it ." 
"Three-against how n;iany blood-thirsty Co­
manches? You're crazy !"  
Marsh insisted. "Look, we can travel fast, mostly 
at night. That way we can escape both Indians and 
heat. Anyway, I'm not afraid of the Comanches. 
I've lived in close contact with Indians-the Sioux 
-my wife was part Sioux. I learned their lan­
guage-I know their ways. I'm game ; are you?" 
That challenge settled the question, and two days 
later the three men were headed southwest towards 
New Mexico. As soon as they reached In.dian coun­
try, they followed their plan of keeping close to­
gether and doing most of their traveling at n ight. 
One day, however, Marsh became separated from 
his companions. Almost immediately he found 
himself surrounded by Comanches. Bravely he 
faced the hostile band. He only hoped that they 
would decide to take him, not his scalp, to their 
chief. After a long parley among the Comanche 
leaders, one of them turned to Marsh and said, 
"You-come !"  
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. The din of  the Indian encampment came to 
Marsh's ears even before he spotted their tepees. 
The reason was soop apparent-their chief lay in 
his tepee with an arrow imbedded in his arm. His 
moans were almost drowned in the wails of the 
medicine men who danced around outside and ut­
tered their prayers to the Great Spirit. 
When the medicine men spied Marsh their cries 
grew louder and they demanded his blood as an 
offering to the gods. The chief heard the savage 
clamor and sent his granddaughter out to learn the 
reason. She returned with Marsh. Marsh took one 
look at the chief 's swollen arm and sensed he might 
save himself by saving the chief. The chief saw his 
glance and said, "You -medicine man?" Marsh 
nodded. The chief groaned and said, "You-fix­
much hurt. " 
Carefully Marsh withdrew the arrow, cleansed, 
and dressed the wound. It healed rapidly and soon 
the chief was in  good health again. Now Marsh 
was sure his chances of getting to Santa Fe were 
good-he had won the friendship of the Coman­
ches. He asked for their assistance. 
The chief had other ideas. He refused Marsh's 
request with the order: "No, Comanc,hes l ike you. 
You good medicine man. We give you horse-but 
you stay. You run away-we kill you ."  
So for many weary months, Marsh remained a 
captive of the Comanches. But always he was look­
ing for a chance to follow his companions to Santa 
Fe. 
Question number 25: 
Marsh's dream of going West began 
A when he failed in business in Independence 
B when he watched the loading of ships at Salem 
C when he watched wagon trains depart 
D when he heard about Santa Fe 
Question number 26: 
Which was Marsh's main reason for leaving In­
dependence? 
E He had two experienced scouts as companions. 
F He was a skilled wagon builder. 
G He was looking for a new trail to the coast. 
H He thought he could make money further West. 
Go on to the next page. 
Tl 
Question number 27: 
Marsh and his companions planned to reach 
Santa Fe by ) . A traveling fast by night 
B riding boldly through the Indian country 
C trading trinkets with the Indians 
D traveling separately by night 
Question number 28: 
Marsh was captured by the Comanches 
E when he went ahead to find a new trail 
F when he stopped to help a wounded chief 
G when he became separated from his companions 
H when he began traveling by day 
Question number 29: 
Why did the Indians decide to take John Marsh 
prisoner instead of killing him? 
A They thought he was a spirit. 
B The story doesn't say. 
C The Comanches did not kill. 
D His scalp was worthless. 
Question number 30: 
Our best guess would be that the Comanche chief 
was wounded by 
E Indians from his own tribe 
F white men in the wagon train 
G Indians from an enemy tribe 
H one of Marsh's companions 
Question number 3 1 : 
The Indians decided to take Marsh to the chief 
after 
A they saw a wagon train coming 
B they had talked it over 
C the chief's granddaughter saw him . 
D they had prayed to the Great Spirit 
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Question number 32: 
After curing the chief, Marsh expected to be re­
warded by 
E supplies and guides to continue his journey 
F a share in the Comanche lands 
G adoption by the chief 
H training in use of Indian weapons 
Question number 33:  
The end of this story leads us to believe that 
Marsh 
A became famous as a doctor 
B married the chief 's granddaughter 
C finally escaped from his captors 
D became the Comanche leader 
Go on to the next page. 
( Selection VI) 
Here is the sixth selection. A pupil is giving a 
talk about fishing. 
( READING TIME-35 seconds) 
When I go fishing, the fish are not all I go for. 
If you have ever fished, you will know what I mean. 
You can j ust lie there in the boat and listen to the 
stil lness. There is not a single sound except the oc­
casional song of a bird or the leaping of a fish. 
· Then ! Suddenly your reel starts to whine and your 
line zigzags crazily over the water !  Your rod bobs 
like a cork ! You grab the rod-for you're fast onto 
a fish. He puts up a fight-darting and leaping in 
showers of foam. The struggle is tough, but you 
win. 
Question number 34: 
What words tel l  what it is l ike to be waiting for 
a fish to bite? 
E "Suddenly" and "starts" 
F "Stillness" and "song" 
G "Zigzags" and "darting" 
H " Whine" and "bobs" 
Question number 35:  
This would be a good talk to hear if  you were 
A trying to find out  how to fish 
B trying to find good places to fish 
C deciding whether to take up fishing 
0 deciding what fishing tackle to buy 
Question number 36: 
Probably the fish which he described was 
E too small to keep 
F too large to land 
G a fairly large one 
H too tough to eat 
Question number 37: 
If the speaker caught only a fish or two, he would 
be 
A quite disappointed 
B perfectly satisfied 
C ashamed of his catch 
0 ready to give up fishing 
Question number 38: 
The speaker is trying to convinc� us that 
E fishing is good exercise 
F catching the fish is the best part 
G hooked fish put up a good fight 
H fishing is fun 
Question number 39: 
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Which of these would the speaker enjoy most? 
A Landing the fish after a struggle 
B Putting bait on the hook 
C Showing off his catch 
0 Rowing a flat-bottomed boat 
Question number 40: 
Which would be the best title for this talk? 
E "The Joys of Fishing" 
F "A Quiet Afternoon" 
G " Landing a Fish" 
H "Water Sports" 
End of Part One 
Close your booklets. Be sure that you have 
PRINTED your name on your answer sheet. 
Choose whichever one of the two following pro­
cedures is appropriate. 
If test is 
given in 
one 
session 
If both parts of the test are being ad­
ministered in one session, there should be 
a 5 -min. rest period at this point. Allow 
students to stand and relax by their seats. 
The test booklets should be closed over 
answer sheets d uring this period. 
At the end of the rest period, the stu­
dents should be called to order and 
seated. Testing may then continue. Say: 
Turn to Part Two on p. 6 of your test 
booklet and listen carefully. 
Part Two contains the same kind of 
material as Part One. Mark your an­
swers in the same way. 
Go on to the next page. 
If the test is being ad ministered in two 
sessions, this is the point at which to con­
clude the first session. Collect answer 
sheets first, then test booklets (and books 
of examination labels if they were given 
to students) . 
Count the test booklets before permit­
ting students to leave, and check the 
count against the number of booklets you 
should have. If pencils were supplied, in­
struct students to hand them to you as 
they leave. 
At this time, you should write down for 
the record a description of any unex­
pected variation from the normal testing 
procedure that may have occurred. Such 
incidents need to be in the record and 
considered when scores are interpreted. 
When the students return for the sec­
ond session ( Part Two), distribute test 
booklets and pencils as before and re-dis­
tri bute answer sheets as suggested on p. 
4 of this publication. (Examination la­
bels do not need to be distributed at the 
second session.)  Ask students to make 
sure that they have their own answer 
sheets. Then proceed with the testing. 
Say: 
This part of the test contains the same 
kind of material as Part One. You will 
mark your answer sheets in the same 
way. To be sure you remember the di­
rections, open your test booklet to the 
General Directions on the inside . of the 
front cover, and again read the directions 
silently while) read them aloud. 
Read again the General Directions on 
p. 5 of this publication. 
Are there any questions about how you 
are to take the test? 
Answer any legitimate questions. Stay 
within the meaning and, as far as possi­
ble, use the vocabulary of the printed di­
rections. 
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Now turn to p. 1 and read the Direc­
ions for Part One silently while I read 
hem aloud. 
See that all students have turned to p. 
1 in their test booklets. 
Read the Directions for Part One on 
pp. 5-6 of this publication. 
Turn to Part Two, p. 6 in your book· 
lets and listen carefully. 
Begin reading the first selection m Part Two. 
(Ordinarily read a given piece of material only 
once. However, if a distraction occurs which affects 
the group as a whole, reread what is necessary to 
enable the students to pick up the thread of mean­
ing . )  
Go on to the next page. 
PART TWO 
(Selection VII ) 
Here is the seventh selection. The speaker is tell­
ing a story about a student council meeting in a 
school. 
(READING TIME- 1 minute SO seconds) 
The president of the student council introduced 
Ted and Sandy, by saying, " �ere are two fifth 
graders who want some help about a playground 
problem." 
"Tell us about it ,  Sandy," Mr.. George, the coun­
cil adviser, said. 
"Well ," began Sandy, "we were playin' catch at 
recess and those kids from the first grade wrecked our 
\ 
game. They ran around j ust where we wanted to 
play. When we told our teacher she had the class 
discuss i t ,  b�t  we didn't find a way to keep those 
little pests a way. " 
"Anything to add, Ted?" asked Mr. George. 
" Well , it 's l ike Sandy says. Some of the class 
think those kids ought to play at some other time, 
and some think all the classes should be told where 
to play." 
" Yeah," interru pted Sandy, "but that was no 
good. Those kids wouldn't r:emember where to 
play. And besides, our games take lots of room­
you can't play baseball in a tiny corner." 
"Just a minute," exclaimed the council president .  
"Let's get  this  straigh·t. You talked about playing 
catch and now it's a baseball game. What were the 
other fifth graders doing at recess?" 
"Oh, they were playin' baseball out on the dia­
mond, but me and Ted like to play catch alone," 
explained Sandy: . 
Mr. George looked at the two with a friendly 
smile. "Do you begin to see what'.s wrong?" he 
asked. 
Ted grinned. " I  guess it's like I rene and Dave 
said .  The playground is for everybody. There 
ought to be a way of dividing up space according to 
how many kids there are." 
" Righto," said the president. "Any ideas from 
the rest of you? " 
" Yes, this looks l ike a good school proj ect," re­
sponded Bob. " Let's get Sandy and Ted to begin 
the work by finding out how many children there 
are. in our sch�ol, how many in each class, and the 
types of games each group plays."  
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"And then an organ ized playground program 
could follow, couldn't it," continued the, president. 
"Boys, you've started something." 
Question number 1 :  
At recess Ted and Sandy had been 
A playing catch by themselves 
B playing baseball with the other fifth graders . 
C playing with the first graders 
D playing off the playground 
Question number 2:  
At the end of  the discussion, everyone felt 
E unhappy about it 
F angry at Ted and Sandy 
G ready to work on the problem 
H eager to end the meeting 
Question number 3:  
The story suggests that one good way to work out 
problems is to 
A complain about them 
B play by yourself 
C make new rules 
D discuss them with others 
Question number 4: 
Knowing the number of children and kinds of 
games they play will be helpful because then 
E Ted and Sandy can play Ciitch 
F the student council will have nothing more to do 
G the playground space can be divided more fairly 
H the council adviser will know how many children 
are in the school 
Question number 5 :  
After their visit t o  the student council, Ted and 
Sandy will  probably 
A keep on complaining about the playground 
B work with the student council to solve the prob­
lem 
C give up playing ball entirely 
D play by themselves at recess 
Go on to the next page. 
(Selecti?n VI I I )  
'\ 
.J, 
Here is the eighth selection. It  is a story. 
{READING TIME-1 minute 30 seconds) 
A j ackdaw once made up his mind that he was 
tired of being so drab arid would like to make a 
change. So he went out among the other birds to 
decide which kind he would l ike to be. Soon he 
saw some peacocks walking in the sun. 
" Look there,"  he said to himself, "no other birds 
are as handsome as those peacocks. What beautiful 
big spreading tails ! I shall change into a peacock." 
He flew down near the peacocks and picked up a 
number of their castoff feathers. These he stuck 
among his own. 
" How fine I must look, to be sure ! "  he said to 
himself, looking at his new long tail . " I  must go 
at once and show myself to my friends." 
He went among a flock of jackdaws whom he 
knew, strutting very proudly and turning his back 
whenever they came up to speak to him. 
But they did not care to watch his fine airs. So he 
went to the peacocks and tried to pass himself off as 
one of them. They soon found him out, however, 
and pulled the feathers from him very roughly. 
In fact, while pulling out the peacock feathers, 
they pulled out many of his own also ; so that, when 
he tried to j?in his jackdaw friends again, they 
would have nothing to do with him because he 
looked so shabby. 
The next day he said to himself, "What a foolish 
bird I have been ! How glad I' l l  be when my own 
plain coat is smooth and grown out again." 
Question number 6: 
At the beginning of the story, the j ackdaw thought 
he was very 
E beautiful 
F colorful 
G plain 
H dumb 
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Question number 7: 
When the jackdaw decided to change his ap­
pearance, the first thing he did was to 
A look at other birds 
B pull his feathers out 
C sit in the sun 
D stay with the other jackdaws 
Question number 8: 
After the jackdaw changed his appearance, he 
was seen first by 
E the peacocks 
F some pigeons 
G the robins 
H the jackdaws 
Question number 9: 
The jackdaw went back to the peacocks when 
A his fel low jackdaws stopped watching him 
B he thought the peacocks weren't looking 
C he saw the peacocks being fed 
D he saw himself in the lake 
Question number 1 0: 
At the end of the story, the j ackdaw thinks his 
regular coat is 
E a coat of many colors 
F as pretty as a peacock's coat 
G the right coat for him 
H too small  for him 
Question number 1 1 : 
This story might help people to 
A change t�eir way of walking 
B understand how birds feel 
C learn to put on airs 
D be happy with themselves 
Go on to the next page. 
( Selection IX) 
Here is  the ninth selection. The speaker is telling 
about butterflies that come every year to a town in 
California. 
(READING TIME- 1 m inute 1 S seconds) 
Sometime this' fall, Pacific Grove will have thou­
sands of visitors. This is not a prophecy, but a fact. 
Every year these visitors fly in. They come in a 
huge cloud. In the distance the cloud is black, but, 
as it nears, it turns a brilliant orange and reveals it­
self as thousands of monarch butterflies. These 
beautiful creatures are migrants from southern 
Alaska.' 
As soon as the cloud is seen in the distance, the 
town is in a flurry to get ready for a parade, which 
is a very colorful affair. The elementary school 
children dress as butterflies or as some creature re­
lated to the butterflies. The high school and the 
civic bands play as they march down the street. 
There is a simple reason for the migration. I t  is 
very cold in southern Alaska during the winter 
months, so the monarchs simply float south with the 
warm air currents. These currents turn landward 
off the California coast and cross the Monterey 
Peninsula near Pacific Grove. There are certain 
. pine trees on this peninsula which attract these but­
terflies and so they make their home among them 
for some months. In the spring they fly back to 
Alaska and lay their eggs before their lives are over. 
Question number 1 2: 
The town gets ready for the parade 
E �hen the butterflies appear in the distance 
F on the same day each year 
G when it gets cloudy 
H early in September each year 
Question number 1 3: 
The cloud of butterflies looks black 
A when it first appears 
B when it is overhead 
C when the sun is setting 
D all the time 
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Question number 1 4: 
The butterflies fly m a group which might be 
called 
E a swarm 
F a herd 
G a  large V 
H a  pyramid 
Question number 1 5 : 
The person who told this story 
A hoped the butterflies would come 
B knew that the butterflies would come 
C had heard that the butterflies would come 
D considered it doubtful that the butterflies would 
come 
Question number 1 6: 
When do these butterflies lay their eggs? 
E Before they leave A laska 
F While they are in Pacific Grove 
G After they leave Pacific Grove 
H During the winter months 
Question number 1 7: 
The speaker's main purpose in telling this story 
was to have you, 
A enjoy the description of the parade 
B understand about the butterflies' migration 
C learn something about southern Alaska 
D know why the butterflies are so beautiful 
Go on to the next page. 
llection X )  
. 
f Here is the tenth selecti
.
on. The speaker is talk­
g to a group of school children. · 
IEADING TIME-1 minute 3 5  seconds) 
"I've asked all of you bus riders to meet with me 
review the rules about the school bus. Remem­
�r this is a privilege which the school gives to you )1d we expect you to show your appreciation by 
beying a few simple requests. · / The bus operates on a schedule. Unless some­
ring �n�xpected 
.
happens, it will reach e�ch bus 
fop within two mmutes of the announced time for 
lat point. It's up to you to be ready and on time-
1ere'll be no waiting for anyone. 
I All children must be seated immediately upon 
1oarding the bus. No one is ever allowed to stand 
� ·the aisle or,to change from place to place. A sud­
len stop might cause injury to anyone who is not 
bated. · 
Loud talking, scuffling, or throwing things is 
trictly forbidden. Your driver must give his full 
rttention to driving, watching the road and other 
drivers. He can't be expected to take on the added 
lob of keeping you children in line. 
The same good care you are expected to give to 
:he building, your desk, and your books applies also 
:o the bus. I t  is school property, too. 
Finally you're going to have to learn to go along 
Nith the wishes of most of the riders about ventila­
:ion. ff you think the windows should be open and 
�veryone else believes it is too cold for that, the an­
;wer is "Closed Windows." 
Obeying the rules will make for pleasant and 
:omfortable riding ! 
Question number 1 8: 
This talk is mainly about 
E how to get along with the bus driver 
F how to be on time at the bus stop 
3 how to be a good bus rider 
fi how to sit on the bus 
Question number 1 9: 
The speaker wanted each listener to 
A feel  sorry for the bus drivers 
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B be responsible for the way his classmates act 
C sing songs on the bus 
D be responsible for his own actions 
Question number 20: 
The children are to remain seated at all times so 
that 
E they won't be injured by a sudden stop 
F they will be more comfortable · 
G the driver can keep his attention on the road 
H the driver can see if everyone is there 
Question number 2 1 :  
The amount of ventilation must be decided in 
terms of 
A the month of the year 
B the amount of clothing being worn 
C the wishes of most of the riders 
D each ·child's wishes 
Question number 22: 
Why are these rules needed? 
E Children need to learn rules. 
F Some of the parents are complaining. 
G The bus driver will quit. 
H The safety of all depends upon them. 
Question number 23: 
Were the speaker's requests reasonable? 
. A Yes, because children should always obey rules. 
B Yes, because the children were told why the re­
quests were necessary. 
C No, because not every child rides the bus. 
D No, because the children didn't know why the re­
quests were made. 
Question number 24: 
With which of the following does each child have 
to be directly concerned? 
E The way other people drive 
F The time the bus reaches his stop 
G The number of riders 
H The condition of the bus 
Go on to the next page. 
( Selection XI} 
Here is the eleventh selection. The speaker is de­
scribing a walk. 
(READING TIME-1 minute ) 
As I walked out in the sun-warmed fields, I heard 
the grasshopper sparrow buzzing away at his so­
called song, while from time to time real grasshop­
pers flew up with a sim�lar refrain. These are sum­
mery sounds, and they somehow seem out of place 
when May is only at its halfway point. 
Here in the depths of the timberland was a d iffer­
ent note, but again one that pointed the way to 
sum mer days. As I loafed on a bank of fern and, 
water le<!;f and the fading trillium, a scarlet tanagev 
came scolding through the trees. J ust one glimpse 
of this flaming coal from the tropics, flitting on 
charred wings through his summer sanctuary, is 
enough to set any countryman's pulse to beating 
overtime . . .  and particularly when he is winter­
starved for a first glimpse of the blaze of color which 
this gorgeous migrant lends to every early summer 
trip afield. 
Question number 25:  
Where did the speaker walk? 
A Along the country road 
B In the woods but not in the fields 
C In the fields but not in the woods 
D I n  the fields and wopds 
Question number 26: 
Which is the best title for this description? 
E "A Pleasant W a.lk" 
F "Signs of Summer" 
G "A Bird Shelter" 
H "First Glimpse of Spring" 
, . 
Question number 27: 
In this description, "winter-starved" means hun� 
gry for 
A green vegetables 
B ice and snow 
C warmth and sunshine 
D friendship 
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Question number 28: 
If you went with the speaker on this walk, you 
might share his feeling of 
E i mpatience 
F sadness 
G weariness 
H joy 
Question number 29: 
I n  what way were the sparrow ·and grasshopper 
alike? 
A They had both come earlier than usual. 
B They both rested near some ferns. 
C They made similar sounds. 
D They were both hunting for food. 
(Selection XII) 
Here is the twelfth selection. It  is a poem. The 
title is "Horses. " 
(READING TIME-35 seconds) 
Horses 
Went galloping, galloping around the ground 
With hoofs beating fast 
Kathump, kathump 
But one horse slowed down 
Trot-trot, trot-trot 
He came nearer-slower still 
Walk . . . . . .  Walk. 
He came · 
Right close to me 
And stopped 
And nuzzled his twitching nose 
Against my hand. 
So they put the saddle on his back 
And a bridle on his head 
With reins 
For a rider to hold 
When he sat 
Way up high-astride 
Across the horse. 
And then they let 
Me ride. 
Go on to the next oaae. 
uestion number 30: 
From the poem, you would expect the rider i:o be 
a child 
a man 
a cowboy 
a policeman 
Jestion number 3 1 :  
The poet gave us the feeling that he wanted to 
feed the horse 
saddle the horse 
name the horse 
ride the horse 
Jestion number 32: 
In some of the words in the poem ,  the sounds as 
:11 as the meanings of the words tell us something. 
hat do the sounds tell us? 
How fast the horse was going 
Where the horse went 
' That the horse liked the speaker 
r That the speaker liked the horse 
Question number 33: 
f In this poem the horse first 
� slowed down to a trot 
� nuzzled his twitching nose 
: galloped around the ground 
) came close and stopped 
�uestion number 34: 
In the poem " Horses," the poet expressed his 
: fear of horses 
: love for horses 
:; knowledge about horses 
rt dislike of horses 
) 
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( Selection XI I I )  
· Here i s  the last selection. The speaker is talking 
about an interesting word. 
( READING TIME- 1 min u te 5 seconds ) 
The other day I heard Wayne's mother tell him 
that he should not touch the fresh cherry pie even if 
it tantalized him. I got curious about that �ord 
"tantalize" and so I looked it u p. The dictionary 
said that "tantalize" meant to tease or torment a 
person by letting him see something good and then 
keeping it j ust out of his reach. 
I knew then what Wayne's mother. meant about 
the cherry pie, but I still didn't knowjust how that 
word got into our l anguage. So I looked that up, 
too, and it was fun to see that "tantalize" had a very 
exciting story behind it. It seems that a Greek king 
named Tantalus was p unished b y  the gods for his 
sins. He had to stand in water up to his chin, with 
delicious fruit  hanging over his head. Whenever 
he tried to eat or drink, the fruit or water would 
move j ust  out of his reach. So we used his name 
to make a word that has lots of meaning-especially 
for someone who likes cherry pie as much as Wayne 
does !  
Question number 35:  
You might tell  this story to your class if you 
wanted to 
A get them to read more about words 
B help them learn Greek history 
C keep them from spelling "tantalize" wrong 
D make them feel hungry and thirsty 
· 
Question number 36: 
The speaker likes 
E to spell hard words 
F to learn about new words 
G to eat cherry pie 
H to be tantalized 
Question number 37: 
Who was Tantalus1 
A A Greek king 
B One of the gods 
C A small boy 
D A  cook 
Go on to the next page; . 
Question number 38: 
You use the word "tantalize" to describe what a 
person does who 
E likes cherry pie 
F disobeys . 
G teases others 
H asks a lot of questions 
Question number 39: 
The story stresses the' point that words mean 
more to us when we 
A hear someone use them 
B pronounce them correctly 
C spell  them right 
D know the stories behind them 
Question number 40: 
The speaker looked up the word "tantalize" the 
second time because 
E he forgot what the dictionary said 
F he wanted to prove that he was right 
G he wanted to know the history of the word 
H he thought the first information might be wrong 
End of Test 
Preparations for Scoring 
What materials should be available for scoring? 
The following materials should be assembled be­
fore scoring : 
1 .  The answer sheets to be scored. 
2. STEP Listening scoring stencil for the form 
used. 
3. Pencils for recording scores on answer sheets. 
What general rule for good scoring should be 
followed? 
Whether answer sheets are scored by hand or 
machine, the first rule for good scoring is "Be accu­
rate. " Much of the value of a test is lost  and dan­
gerous! y wrong interpretations can result  if there 
are errors in the scoring of students' answer sheets. 
For acc u racy, it is advisable to have every answer 
1 sheet scored twice-preferably by different  people 
working independently ; score disagreements on an 
answer sheet should be resolved by a third scoring. 
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Close your booklets.  Be sure that you have 
PRI NTED your name' on your answer sheet and 
written the other information called for there. 
Collect ans�er sheets first, then test booklets (and 
books of examination labels if students have them). 
Count the test booklets before permitting stu­
dents to leave, and check the count against the 
number you should have. If  pencils were supplied 
instruct students to hand them to you as they leave. 
At this time, you should write down for the rec­
ord a �escription of any unexpected variation from 
the normal testing procedure that may have oc­
curred. Such incidents need to be in the record and 
considered when scores are interpreted. 
Di rections for Scori ng 
How do you obtain raw scores by hand? 
The STEP answer sheet has been designed to af­
ford the greatest possible ease, speed, and accuracy 
in hand scoring. 
1 .  Scan all answer sheets for items for which 
more than one response has been marked. 
Wherever a student has marked more than 
one answer to a question, draw a colored line 
through all of his answers for that question, 
thus : 
A B C D E 
J . .  ;_ : : a 1 1  
If  a student has only partially erased one 
choice, but it is clear that he intends for another 
marked choice to be taken as his answer, do nott 
mark through the item. But erase completely' 
his "extra" marking so it will not be scored. 
;ay the STEP Listening scoring stencil on the 
[st answer sheet so that the four dots at the 
l
ottom of the answer sheet coincide with the 
oles at the bottom of the stencil .  You then 
hay have to make some minor adjustments 
b that all of a student's correct answers show 
�rough the steneil .  
pount all answer marks (except those i:iarked 
�� . multiple answers) showing through the 
roles in the stenci l .  This gives you the raw 
1�core, the total number correct. 
fRecord this in the space labelled "No. Right" 
bn the answer sheet by writing through the 
window on the stencil. 
Repeat steps 2, 3, and 4 for each answer sheet. 
Check the scoring. No raw score can exceed 
/ so. 
! 
/do you obtain raw scores by machine? 
I Scan all an�wer sheets for stray marks and 
/ srnudges which may affect scoring. Eliminate 
I such marks by careful erasing. At the same 
j time, scan all answer sheets for multiple mark­
! ings for single questions. Wherever a student 
I h as clearly marked two or more answers to a 
question,  cover all his marks for that question 
with a piece of cellophane tape. This will pre­
serve the marks and yet prevent counting any 
of them in the raw score. 
Place the appropriate STEP Listening scoring 
stencil in the machine, and with an extra an­
swer sheet marked properly in all correct response 
positions, check the machine operation. The 
maximum score is 80. 
Insert a student's answer sheet in the machine 
and close. Read rzghts only. 
Record this raw score i n  the box at the top of 
the answer sheet. 
Repeat steps 2, 3, and 4 for each answer sheet. 
Check the scoring. No raw score can exceed 
80. 
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How do you change raw scores to converted 
scores? 
This is a very important aspect of scoring STEP 
Listening, si nce raw scores cannot be i nterpreted. 
The same procedure is applicable, whether raw 
scores have been obtained by machine or by hand. 
Turn over the scoring stencil and you will find a 
table for changing raw scores to converted scores. 
In the left-hand column, find the number corre­
sponding to a given raw score (No. Right). The 
converted score corresponding to this raw score is 
found in the right-hand column. Record the con­
verted score in the blank below the raw score on 
the face of the answer sheet. 
What do you do after obtaining converted scores? 
Converted scores are the scores used in describ­
ing a student's performance on STEP Listening. 
After the converted scores are obtained, turn to the 
MANUAL FOR INTERPRETI NG LI STEN­
ING SCORES to find out what to do next toward 
making STEP Listening results usefui. 
